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Executive Summary 



Introduction 

The London Challenge is a Department for Education and Skills (DfES) 
initiative, which aims to raise levels of attainment in London secondary 
schools and to create a world class education system in the capital. In 2005, 
London Challenge commissioned the National Loundation for Educational 
Research (NLER) to carry out a survey of Year 7 pupils, Year 10 pupils and 
teachers from maintained schools in London and comparison schools in other 
metropolitan areas. The survey (the second in the series) aimed to gather 
information on pupils’ and teachers’ opinions of maintained school provision 
and the quality of schooling. 



Lindings from the London Challenge surveys are used by individual schools to 

improve what they offer to pupils as well as for measuring attitudes across 

London. This summary presents the key findings from the 2005 survey. 

Key findings 

Pupil survey 

• Most pupils in London and metropolitan boroughs responded positively to 
a range of statements about their school. When asked what they would say 
to someone thinking of joining their school, the majority of pupils said that 
they would recommend it and had something positive to say about life at 
their school. 

• Pupils’ attitudes to school in London were broadly similar to attitudes held 
by pupils attending schools in other metropolitan authorities. Pupils’ 
perceptions of school did vary for some questions, according to their age, 
gender, ethnic background and the length of time it took them to get to 
school. Overall, Year 7 pupils tended to hold more positive attitudes than 
pupils in Year 10. 

• Most pupils in London and metropolitan authorities were happy at school. 
Most pupils in London felt that their school was providing them with a 
good education. Approximately two-thirds of pupils in London and 
metropolitan authorities considered their school to be a good school and 
over half of the pupils in London thought that their school was better than 
other schools. 

• Most pupils felt that they got on well with their teachers and that the 
teachers at their school were good teachers. Pupils from London were 
more likely to consider their teachers to be good teachers than similar 
pupils from metropolitan areas, as were pupils with a high level of prior 
attainment, pupils with English as an additional language (EAL) and Year 
7 pupils attending girls’ schools or grammar schools. 

• Pupils’ attitudes towards school work were mixed, with just under half of 
the pupils from London and metropolitan authorities reporting that they 
found most of what they worked on at school interesting. Pupils from 
London were less likely than similar pupils to say that their work was 
interesting, as were pupils with a high level of prior attainment and pupils 
with long journeys to school. 

• In London, just under half of the pupils agreed that most teachers were 
good at keeping control in the classroom and around a third of the pupils 
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felt that most teachers dealt effectively with bad behaviour in class. Just 
under half of the pupils said that other pupils were frequently so noisy in 
class that they found it difficult to work and approximately a third of the 
pupils said that other pupils tried to disrupt lessons every day. 

• Just over a third of the pupils in London said that bullying was a particular 
problem at their school. Around a quarter agreed that racism was an issue 
for their school. 

• In London, nearly two-thirds of pupils said that most teachers were very 
strict about pupils missing school without permission and only a relatively 
small percentage of pupils said that they regularly played truant from 
school (less than three per cent). 

• Although just over half of the pupils in London did not attend the school 
closest to home, most pupils reported that it took them less than half an 
hour to get to school and just over a third said that their journey to school 
took less than 15 minutes. On average it took pupils in London longer to 
get to school than pupils in other metropolitan authorities. 

Teacher survey 

• Almost all teachers in London and metropolitan authorities enjoyed 
working at their current school and over three-quarters said that they 
would recommend their school to other teachers. Teachers in London 
were, however, significantly less likely to recommend their school than 
similar teachers from other metropolitan areas. It is worth noting that 
teachers from London were more likely to recommend working at their 
school to another teacher than they were to recommend teaching in 
London as a whole. 

• In London and metropolitan authorities, approximately half of the teachers 
thought that staff morale was high at their school. In London, teachers 
linked high staff morale to smaller class sizes, less form filling and more 
non-contact time. 

• Teachers in London and metropolitan authorities were more than twice as 
likely (just under 50 per cent) to say that the quality of their own school 
had improved in the past year than those who thought that the quality had 
declined (and just over a quarter thought it had remained the same). 

• Teachers in schools in the London Challenge ‘key boroughs’ 1 felt most 
strongly about the need for initiatives to improve recruitment and 
retention. Teachers in these areas felt that key worker housing, 
professional development opportunities and access to Information and 
Communications Techology (ICT) were three of the main aspects that 
would make teaching in London more attractive. 

• Most teachers in London and metropolitan authorities responded positively 
to questions about the leadership at their school - particularly more senior 
teachers, part-time and supply teachers, and teachers from Black ethnic 
backgrounds. Issues did arise, however, in relation to how senior 
management dealt with unauthorised absences - only around half of the 
teachers felt that this was dealt with effectively. Teachers in London and 
those in key boroughs and/or schools situated in the most deprived areas 
seemed to be particularly dissatisfied with the way unauthorised absences 
were managed in the school. 

• Both in London and metropolitan authorities, the majority of teachers 
thought that pupils behaved well most of the time. The findings suggest 



1 Islington, Hackney, Haringey, Southwark and Lambeth. 
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that pupil behaviour was particularly good in schools with high attainment 
and in girls’ schools. The size of the school and the number of teachers per 
pupil were also strongly related to behaviour with better pupil behaviour 
being reported by teachers at smaller schools and in schools with fewer 
pupils per teacher. 

• Key borough schools seemed to face the strongest challenges when it came 
to pupil behaviour. For example, teachers from schools in these areas 
reported less motivation amongst pupils to work hard and were less likely 
to say that they would recommend their school for their friends’ children. 

• Bullying was not seen as a particular problem and most teachers felt that 
staff dealt effectively with any bullying issues that arose. London teachers 
were, however, less likely than teachers from other areas to think that 
bullying was dealt with effectively. 

• Teachers in London considered parental involvement in children’s 
education as very important, but viewed parental involvement in the 
organisation of school life (e.g. as a parent governor) as less important. 

• Around three-quarters of teachers in London and metropolitan authorities 
thought that most of their lessons challenged and motivated pupils. 

• Although almost all teachers in London thought that it was important that 
teaching styles were matched to the needs of pupils, only half of the 
teachers thought that this happened in their school. 

Comparisons of pupil and teacher attitudes in London 

• In London, pupils and teachers placed importance on pupils taking part in 
work experience. Under half of the pupils and teachers thought it was 
important to do work-related courses. Teachers were more likely to 
emphasise the importance of these courses than pupils. 

• Pupils and teachers in London were asked about the transition to 
secondary school. Around a third of the pupils and teachers thought that 
staying in one classroom was a good idea. Three-quarters of Year 7 pupils 
liked being taught by different teachers, but about half of the teachers 
thought it would be a good idea to reduce the number of new teachers that 
pupils meet in their first year. 

• Although two-thirds of teachers thought their school was well resourced in 
relation to ICT, a quarter of pupils said that they hardly ever or never used 
computers in class. Pupils did report that using ICT helped their learning. 

• A strong link was found between teachers’ reported views of pupils’ 
behaviour and pupils’ reported views of behaviour, suggesting that their 
perceptions were consistent. 

• In London, a strong link was also found between teachers’ views of the 
quality of leadership within schools and the attitudes and experiences of 
pupils at those schools. This was particularly the case for Year 10 pupils. 

Change over time - pupil attitudes in London 

The survey of pupils was carried out both in 2004 and 2005. This section 

compares the attitudes and experiences reported in 2005 with the results from 

2004. 

• In 2005, pupils were more likely to report that their work was interesting. 
This was most noticeable for Year 10 pupils. 
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• In 2005, pupils’ journeys to school were shorter and pupils were more 
likely to say that it was important to attend a school close to home. 

• A higher proportion of pupils in 2005 noted that technology, both 
computers and interactive whiteboards, helped them to learn. 

• Pupils reported more positive opinions about their school. For example, 
pupils in 2005 were more likely to think that their school gave them a good 
education and that rules were fair. 

• There were slight increases in the percentage of pupils reporting that 
teachers treated pupils with respect and that they could go to teachers with 
problems. 

• There were mixed findings in relation to pupil behaviour. There were 
reductions in the percentages of pupils reporting disruption in lessons and 
pupils being made fun of for working hard. However, bullying was an area 
where pupils were more likely to report problems in 2005 than was the 
case in 2004. The percentage reporting that teachers dealt well with 
bullying remained the same. 

Change over time - teacher attitudes in London 

The survey of teachers was carried out both in 2004 and 2005. This section 
compares the attitudes and experiences reported in 2005 with the results from 
2004. 

• For teachers, the changes that have been observed between 2004 and 2005 
suggest that improvements are being made. 

• In 2005, there was an increase in the percentage of teachers reporting that 
they would recommend teaching in London. 

• Just under half of the teachers reported that the quality of their school had 
improved in the past year. 

• Teachers surveyed in 2005 were more likely to say that most lessons were 
motivating and challenging than was the case in 2004. 

• Teachers also reported improvements in relation to leadership and 
management issues, pedagogical developments and collaboration, both 
between and within schools. For example, teachers surveyed in 2005 were 
more likely to think that they were supported when dealing with difficult 
pupils and that their teaching was informed by up to date research. 

• The teachers answering the questions in 2005 appeared to feel more 
strongly about many issues than did those answering in 2004. For 
example, they gave greater importance to initiatives to improve morale. 

Methodology 

In May 2005, all maintained secondary schools in London (396) were invited 
to take part in the surveys. In order to provide comparison data, a matched 
sample of schools (382) from other metropolitan areas was invited to take part. 
Questionnaires were dispatched to schools in mid-June for completion and 
return by the end of July. A total of 4,597 completed teacher questionnaires 
and 45,489 pupil questionnaires were received from 187 schools in London. A 
total of 2,387 completed teacher questionnaires and 13,711 pupil 
questionnaires were received from 96 comparison schools. 
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Overall trends 

The following summary presents the overall trends identified from the survey 
data. As the London schools answered a greater number of questions than the 
metropolitan schools, these trends primarily relate to London schools. 
However, the same patterns were apparent in the data from metropolitan 
schools for those questions that were included in their survey. 

Pupil to teacher ratios 

One of the key relationships identified both in the pupil and teacher surveys, 
was the relationship between pupil to teacher ratios and attitudes towards 
aspects of school life. Further analysis revealed that the higher the pupil to 
teacher ratio, the less likely pupils were to enjoy school and to have a good 
relationship with their teachers. Further analysis also found that pupils in 
schools with a high pupil to teacher ratio were more likely to experience a 
high level of noise and disruption in class. In relation to the teacher survey, 
teachers working in schools with a low number of pupils per teacher reported 
better pupil behaviour than other similar teachers and were more likely to 
agree that their lessons challenged and motivated pupils. 

Length of journey to school 

The length of time it took pupils to travel to school was a key factor in relation 
to pupils’ experiences of and attitudes to school. Overall, pupils with longer 
journey times tended to have less positive experiences of school than other 
similar pupils. For example, further analysis found that pupils with longer 
journeys to school were less happy at school and reported poorer relationships 
with their teachers. Further analysis also found that these pupils were more 
likely to report playing truant and misbehaving whilst at school. 

Seniority and age 

In relation to the teacher survey, the seniority of the respondent was found to 
be a key variable. The more senior the member of staff the more likely they 
were to have a positive attitude towards their school. For example, senior 
teachers were more likely to enjoy working at their current school and to say 
that they would recommend their school to other teachers. 

Overall, younger teachers tended to respond more positively than older 
teachers. Differences tended to be most marked between teachers aged under 
40 and those over 40 years old. 

Age was also an important factor in relation to responses to the pupil survey, 
with pupils in Year 7 tending to express more positive attitudes towards school 
than pupils in Year 10. 

Gender 

Overall, female teachers tended to respond more positively than male teachers. 
In relation to the pupil survey, although girls were generally more positive 
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than boys, Year 10 girls were more likely to report truanting from school and 
less likely than other groups to say that parents helped them with school work. 

Home environment 

Pupils’ home environment appeared to be another key factor in relation to 
their experiences of and attitudes to school. Pupils with access to a quiet place 
to do homework, books to help them with school work, computers at home, or 
parents who attend parents’ evenings and school social events were more 
likely to report that they and other pupils behaved well at school, that they 
liked school and had a good relationship with their teachers. 




1 . 



Introduction 



1.1 Context 

The London Challenge is a partnership between all those who seek more for 
London's young people. It aims to raise levels of attainment in London 
secondary schools and involves a range of work, focused around three 
components: 

• transforming key London boroughs - Islington, Hackney, Haringey, 
Southwark and Lambeth; 

• providing support for those schools on the frontline of breaking the link 
between disadvantage and low attainment; and 

• providing a better deal for London students, teachers, leaders and schools 
(DFES, 2003) 2 . 

Approximately one sixth of England’s secondary school pupils are educated in 
London schools. London is placed in a unique context: a large number of 
small local authorities (LAs), high levels of deprivation, a highly diverse and 
mobile population, and high costs of living which effect recruitment and 
retention of teachers. These issues are not seen to the same extent anywhere 
else in the country. 

In 2004, Year 7 pupils, Year 10 pupils and teachers from maintained 
secondary schools in London were surveyed to understand their perceptions of 
maintained school provision and the quality of schooling. In 2005, the 
Department for Education and Skills (DfES) commissioned a follow-up 
survey of pupils and teachers. 

1.2 Aims of research 

The main aim of the research was to collect information to provide a view of 
pupils’ and teachers’ attitudes, expectations and perceptions. This data could 
then be compared to views reported in the 2004 surveys in order to assess 
delivery and monitor change. Additionally, schools from other metropolitan 
areas in England were also included in a shortened version of the 2005 survey 
in order for their views on some key issues to be compared with those of 
pupils and teachers in London. The London questionnaires and the 
questionnaires for metropolitan schools can be found in Appendices A and B. 

As well as informing policy development, the study aimed to provide 
information to schools which could enable and support ongoing evaluation at a 
local level and be used as a management tool for school improvement. 



2 DEPARTMENT FOR EDUCATION AND SKILLS (2003). The London Challenge: 
Transforming London Secondary Schools [online]. Available: 

www.dfes.gov.uk/londonchallenge/downloads/LCtransformingsecondaryschools.pdf 
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1 .3 Outline of report structure 

Section 2 of this report provides information on the methodology of the 
survey, including response rates and information about the sample 
composition and representativeness. 

In Section 3, the results from the survey of pupils are presented. We provide 
the results for each of the individual items and discuss further statistical 
analysis that involved grouping related questions together to explore patterns 
and trends. 

Section 4 presents the data from the teacher questionnaire. Both individual 
item data and data from factor analysis are presented. 

Change over time between the 2004 and 2005 results is explored in Section 5. 
Tables showing data for all questions from 2004 and 2005, and also weighted 
pupil data that can be compared with the 2004 report, are available online in 
Appendices H, I and J (www.nfer.ac.uk). 

Section 6 draws together the results from both the teacher and pupil surveys to 
identify common themes and differences. 
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2. Methodology 

2.1 Introduction 

The questions in the 2005 survey were largely based on the 2004 survey in 

order to allow comparisons over time. The research gathered information 

relating to pupils’ and teachers’ perceptions of schools, including: 

• perceptions of school provision (including admission policies, parental 
preference, travel and access); 

• perceptions of the quality of schooling (including ethos, facilities and 
resources, the school workforce, attainment, attendance and behaviour); 

• experiences and perceptions of London secondary schools locally, across 
London, and nationally; 

• views on behaviour, discipline and teaching and learning; 

• perceptions of change and views on the factors inhibiting change; 

• the changes teachers and pupils would like to see; and 

• the extent to which attitudes and experiences vary in relation to the social 
characteristics and experiences of respondents. 



2.2 Survey of pupils and teachers in London schools 

In early May 2005, all maintained secondary schools in London (396) were 
invited to take part in the surveys. In order to help increase participation, an 
outline of the type of feedback that schools would receive if they took part was 
included with the letter. 

Schools were asked to indicate on the reply form a contact person for the 
survey and the number of questionnaires they required for all of their Year 7 
pupils, Year 10 pupils and teachers. 

Schools that had not responded were then sent a written reminder in the form 
of a letter from Tim Brighouse, the Chief Adviser for London Schools. 
Telephone reminders followed this letter to try and ensure that all schools had 
considered whether or not they wished to be involved in the study. 

Questionnaires were dispatched to schools in mid-June for completion and 
return by the end of July. Thirty of the schools that had requested 
questionnaires were unable to complete the surveys. 

Table 1 overleaf shows the numbers of schools participating. 
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Table 1: Response rates - London schools 



London 

Number % 


Invited to participate 


396 


100 


Sent reminder letter 


305 


77 


Telephoned for participation 


258 


65 


Not responding 


120 


30 


Declining involvement 


54 


14 


Sent questionnaires 


222 


56 


Not returning questionnaires 


35 


9 


Returning questionnaires 


187 


47 



A total of 4,597 completed teacher questionnaires were received from schools 
in London and 45,489 pupil questionnaires. 

Once the questionnaires were received the open-ended questions were coded, 
all the data was entered onto computer and then analysed. The pupil data was 
matched to information from the National Pupil Database (NPD). This 
provided background characteristic information such as eligibility for Free 
School Meals (FSM), Special Educational Needs (SEN) and ethnicity. Data 
from the 2001 census was also included in the analysis. 

The schools that participated in the surveys were broadly representative of all 
schools in London. Table 2 shows how the sample of participating schools 
compared to all schools in London. 
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Table 2: Sample representativeness - London schools 







Responding London 
schools 


All London 
schools 






Number 


% 


Number 


% 


Type of school 


Boys 


27 


14 


61 


15 




Girls 


37 


20 


83 


21 




Mixed 


123 


66 


257 


64 


Achievement 


Lowest 


47 


26 


103 


27 


band 


2nd lowest 


41 


22 


87 


22 


(Total GCSE 


Middle 


27 


15 


62 


16 


point-score 


2nd highest 


28 


15 


64 


16 


2002) 


Highest 


40 


22 


72 


19 


% eligible 


Lowest 


9 


5 


20 


5 


FSM 2004 


2nd lowest 


20 


11 


40 


10 


(5 pt scale) 


Middle 


36 


19 


63 


16 




2nd highest 


49 


26 


122 


30 




Highest 


73 


39 


156 


39 


% of SEN 


None 


12 


6 


25 


6 


pupils with 
statements 


1-2 


87 


47 


190 


47 


(2004) 


3-29 


88 


47 


186 


46 


% of EAL* 


None 


1 


1 


1 


0 


pupils (2004) 


1-5 


16 


9 


45 


11 




6-49 


129 


69 


266 


66 




50+ 


41 


22 


89 


22 


Size of school 


600 or fewer 


12 


6 


32 


8 


(no. of pupils) 


601-1000 


68 


36 


162 


40 




1001-1300 


60 


32 


119 


30 




1301 or more 


47 


25 


88 


22 


Total 




187 


100 


401 


100 



* English as an Additional Language 



2.3 Survey of pupils and teachers in non-London 
metropolitan areas 

In order to provide comparison data for the surveys of London schools, a 
matched sample of schools (382) from other metropolitan areas was drawn. 

The metropolitan schools were sent questionnaires for half of their pupils in 
Year 7 and Year 10. 

The methodology was the same as that for the London schools: schools were 
invited to take part, those agreeing were sent questionnaires and completed 
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questionnaires were returned to NFER. Table 3 shows the response rates for 
metropolitan schools. 



Table 3: Response rates - metropolitan schools 



Metropolitan schools 
Number % 



Invited to participate 


382 


100 


Sent reminder letter 


278 


73 


Telephoned for par ticipation 


247 


65 


Not responding 


183 


47 


Declining involvement 


81 


21 


Sent questionnaires 


118 


31 


Not returning questionnaires 


22 


6 


Returning questionnaires 


96 


25 



The questionnaires that were completed by pupils and teachers from 
metropolitan schools were shorter versions of the questionnaires completed by 
respondents in London. There were some key questions that appeared in both 
the London questionnaire and questionnaire to metropolitan schools. These 
questions were selected because it was felt that they provided particularly 
valuable data and were applicable to pupils and teachers in all areas. Copies of 
the questionnaires can be found in Appendices A and B. 

A total of 2,387 completed teacher questionnaires were received from 
metropolitan schools and 13,711 pupil questionnaires. 

Table 4 shows how the sample of participating schools compared to all 
schools in metropolitan authorities. The schools that participated in the 
surveys were broadly representative of all schools in metropolitan areas. 
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Table 4: School sample representativeness - metropolitan schools 







Responding metropolitan 


All metropolitan 






schools 




schools 








Number 


% 


Number 


% 


Type of school 


Boys 


7 


7 


38 


5 




Girls 


13 


14 


46 


7 




Mixed 


76 


79 


622 


88 


Achievement 


Lowest 


28 


29 


218 


31 


band 


2nd lowest 


20 


21 


182 


26 


(Total GCSE 


Middle 


17 


18 


130 


19 


point-score 


2nd highest 


14 


15 


94 


13 


2002) 


Highest 


16 


17 


73 


10 


% eligible 


Lowest 


3 


3 


19 


3 


FSM 2004 


2nd lowest 


14 


15 


76 


11 


(5 pt scale) 


Middle 


18 


19 


167 


24 




2nd highest 


27 


28 


212 


30 




Highest 


34 


35 


232 


33 


% of SEN 


None 


9 


9 


45 


6 


pupils with 


1-2% 


52 


54 


369 


52 


statements 

(2004) 


3 - 29% 


35 


36 


292 


41 


% of EAL 


None 






127 


18 


pupils (2004) 


1-5% 


45 


47 


324 


46 




6 - 49% 


41 


43 


207 


29 




50% + 


10 


10 


48 


7 


Size of school 


600 or fewer 


3 


3 


49 


7 


(no. of pupils) 


601-1000 


43 


45 


268 


38 




1001-1300 


27 


28 


210 


30 




1301 or more 


23 


24 


179 


25 


Total 




96 


100 


706 


100 



2.4 Sample details 

One of the main aims of the London Challenge is to focus on the key boroughs 
of Islington, Hackney, Southwark, Lambeth and Haringey. The data was 
explored to identify whether any differences existed between the responses of 
key borough and non-key borough pupils and teachers. 

The tables overleaf show the breakdowns by gender and location. The pupils 
and teachers that participated in the surveys were broadly representative of all 
pupils and teachers in schools in London and schools in metropolitan areas. 
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Table 5 



Breakdown of pupil sample by gender 



London Metropolitan 





Sample schools All schools 


Sample schools 


All schools 




Number 


% Number 


% Number % 


Number % 


Male 


19,360 


47 78,148 


51 


6,118 48 


142,498 51 


Female 


22,101 


53 76,108 


49 


6,695 52 


135,454 49 


Total 


41,461 


100 154,256 


100 


12,813 100 


277,952 100 


Table 6: 


Breakdown of pupils by location 










Year 7 Questionnaire 


Year 10 Questionnaire 






Number 












of Number of 




Number of 


Number of % of 






schools pupils 


% of total 


schools 


pupils total 


Metropolitan 


91 7,102 


23 


91 


6,609 23 


Greater London 


165 23,514 


77 


170 


21,975 77 


Key borough 


13 1,847 


6 


13 


1,469 5 


Non-key borough 


152 21,667 


71 


157 


20,506 72 


Total 




256 30,616 


100 


261 


28,584 100 


Table 7: 


Breakdown of teacher sample by gender 








London 


Metropolitan 






Sample schools 


All schools* 


Sample schools All schools* 






% 


% 


% 


% 


Male 




35 


42 


38 


44 


Female 




62 


58 


60 


56 


Missing 




3 


0 


1 


0 


Total 




4,597 


100 


2,387 


100 


*Based on reported FTE in the 2005 annual sur\’ey of teacher numbers and vacancies (form 618G) 


Table 8: 


Breakdown of teachers by location 










Teacher questionnaire sample 


All schools in those areas* 






Number of 


Number of 


% 


Number of 






schools 


teachers 


of total 


teachers 


Metropolitan 


90 


2,387 


34 


50,680 


Greater London 


171 


4,597 


66 


29,180 


Key borough 


14 


368 


5 


3,290 


Non-key borough 


157 


4,224 


60 


25,890 


Total 




261 


6,984 


100 


79,890 



*Based on reported FTE in the 2005 annual survey of teacher numbers and vacancies (form 618G) 
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3. Main findings from the pupil surveys 



This chapter provides the main findings from the surveys of Year 7 and Year 
10 pupils in London boroughs and comparison schools from other 

metropolitan authorities. 

Summary of findings from the pupil surveys 

• Most pupils in London and metropolitan boroughs responded positively to a 
range of statements about their school. When asked what they would say to 
someone thinking of joining their school, the majority of pupils said that they 
would recommend it and had something positive to say about life at their school. 

• Pupils’ attitudes to school in London were broadly similar to attitudes held by 
pupils attending schools in other metropolitan authorities. Pupils’ perceptions of 
school did vary for some questions, according to their age, gender, ethnic 
background and the length of time it took them to get to school. Overall, Year 7 
pupils tended to hold more positive attitudes than pupils in Y car 10. 

• Most pupils in London and metropolitan authorities were happy at school. Most 
pupils in London felt that their school was providing them with a good education. 
Approximately two-thirds of pupils in London and metropolitan authorities 
considered their school to be a good school and over half of the pupils in London 
thought that their school was better than other schools. 

• Most pupils felt that they got on well with their teachers and that the teachers at 
their school were good teachers. Pupils from London were more likely to 
consider their teachers to be good teachers than similar pupils from metropolitan 
areas, as were pupils with a high level of prior attainment, pupils with English as 
an additional language (EAL) and Year 7 pupils attending girls’ schools or 
grammar schools. 

• Pupils’ attitudes towards school work were mixed, with just under half of the 
pupils from London and metropolitan authorities reporting that they found most 
of what they worked on at school interesting. Pupils from London were less likely 
than similar pupils to say that their work was interesting, as were pupils with a 
high level of prior attainment and pupils with long journeys to school. 

• In London, just under half of the pupils agreed that most teachers were good at 
keeping control in the classroom and around a third of the pupils felt that most 
teachers dealt effectively with bad behaviour in class. Just under half of the pupils 
said that other pupils were frequently so noisy in class that they found it difficult 
to work and approximately a third of the pupils said that other pupils fried to 
disrupt lessons every day. 

• Just over a third of the pupils in London said that bullying was a particular 
problem at their school. Around a quarter agreed that racism was an issue for 
their school. 

• In London, nearly two-thirds of pupils said that most teachers were very strict 
about pupils missing school without permission and only a relatively small 
percentage of pupils said that they regularly played truant from school (less than 
three per cent). 

• Although just over half of the pupils in London did not attend the school closest 
to home, most pupils reported that it took them less than half an hour to get to 
school and just over a third said that their journey to school took less than 15 
minutes. On average it took pupils in London longer to get to school than pupils 
in other metropolitan authorities. 





Analysis of pupil responses 

In this section the basic frequencies for all questions in the pupil survey are 
presented. Where differences were seen based on location (i.e. between pupils 
from key boroughs and non-key boroughs or between pupils in metropolitan 
and London boroughs) these are noted. Also discussed are differences between 
the responses of Year 7 and Year 10 pupils. 

A breakdown of the data for all questions can be found in Appendices C and 
D. 

Significance testing was not carried out on the basic frequencies due to the 
large sample sizes involved. The reason for this is that one of the 
disadvantages of the chi-squared test (the appropriate significance test for this 
type of data) is that it is sensitive to large numbers and can give a statistically 
significant result even if the differences between distributions are relatively 
small. For the data being studied here the sample sizes are large enough that 
even differences as small as three per cent would often show up as being 
significant. Instead significance testing was carried out during the further 
analysis described below, where it provides a more useful indicator of 
differences and takes into account background factors. When describing 
differences in the basic frequencies, differences of five per cent or greater are 
focused on. 

Further analysis in the form of multilevel modelling of the key questions 
(those that appeared in both the London and metropolitan surveys) was carried 
out. Modelling explored whether differences in responses based on location 
were statistically significant . The further analysis also explored whether there 
was any difference in responses for different types of pupil e.g. in relation to 
ethnicity, gender or Free School Meals (FSM). Where multilevel modelling 
results are discussed these are statistically significant differences. Multilevel 
modelling results are presented in shaded boxes to distinguish them from 
the basic frequencies. 

Multilevel modelling is also explored in section 3.13, this time using factor 
analysis. The purpose of this analysis was to explore in greater detail the 
responses of pupils in London. This analysis includes differences based on 
background characteristics such as ethnicity. 



3.1 School quality 

Pupils were asked to respond to a range of questions about the quality of their 
school. Questions in this area focused on the extent to which pupils agreed that 
the school they attended was a good school, was better than other schools, and 
was providing them with a good education. Overall, the majority of pupils 
responded positively to these questions. Tables 9 and 10 show the basic 
frequencies. 
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whether the difference is more than might be expected by chance. 
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Table 9; Year 7 - This is a good school 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


Strongly agree 


22 


24 


21 


25 


15 


25 


Agree 


50 


47 


45 


47 


44 


47 


Not sure 


20 


20 


22 


19 


27 


19 


Disagree 


4 


5 


6 


4 


7 


5 


Totally disagree 


3 


4 


4 


3 


5 


3 


No Response 


1 


1 


1 


1 


1 


1 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 10: Year 10 - This is a good school 














Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


Strongly agree 


10 


12 


13 


12 


9 


13 


Agree 


53 


52 


52 


52 


53 


52 


Not sure 


23 


21 


21 


21 


21 


21 


Disagree 


9 


9 


8 


9 


10 


9 


Totally disagree 


5 


5 


5 


5 


6 


5 


No Response 


1 


1 


1 


1 


1 


1 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Pupils were asked whether they thought their school was a good school. As 
Tables 9 and 10 show, approximately two-thirds of pupils from London 
boroughs and a similar proportion of pupils attending schools in metropolitan 
authorities agreed that their school was a good school. 



The question on whether their school was a good school was one of the 
survey’s key questions. Therefore responses were analysed in more detail 
using multilevel modelling. Variables found to be statistically significant 
included the type of school pupils attended, the percentage of pupils eligible 
for free school meals, pupil to teacher ratio, ethnic background and gender. 

Pupils in schools with a high percentage of pupils entitled to free school meals 
were less likely to agree that their school was a good school than similar 
pupils in other schools. Further analysis also found that pupils in schools with 
a high pupil to teacher ratio (i.e. larger class sizes) were less likely than similar 
pupils in other schools to agree that their school was a good school. 

Overall, pupils who attended either a grammar school or a specialist school 
were more likely than other similar pupils to agree that their school was a 
good school. Those Year 7 pupils, attending boys’ schools or 
faith schools were more likely to give a positive response than similar pupils 
attending other types of school. 
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Pupils from Black African and Black Caribbean backgrounds were more likely 
to agree that their school was a good school, as were Bangladeshi pupils in 
Year 7 and pupils with EAL in Year 10. Overall, girls responded more 
positively to this question than boys. 

Further analysis also revealed that the length of time it took pupils to get to 
school was a statistically significant factor - the longer a pupil’s journey to 
school the less likely they were to agree that their school was a good school. 

Year 7 pupils from London key boroughs seemed to be less positive than Year 
7 pupils attending schools in non-key boroughs. Fifty-nine per cent of pupils 
from key boroughs thought that their school was a good school compared to 
71 per cent of pupils in non-key boroughs. However, this difference was not 
found to be statistically significant once the differences in the background 
characteristics of the pupils were taken in to account. 



In London, just over three-quarters of pupils felt that their school was 
providing them with a good education and most (around 60 per cent) 
considered their school to be ‘much better’ or ‘better’ than other schools. 
Around a quarter of London’s pupils would have preferred to have gone to a 
different school. As can be seen in Table 11, the proportion of positive 
responses in relation to these questions was greater in Year 7 than in Year 10. 

Table 11: Views of pupils in London about the quality of their school 



Statement 


Year 7 pupils 


Year 10 pupils 


All London 
pupils 


This school is giving me a 


80 


72 


76 


good education (1). 

This school is better than other 


60 


55 


58 


schools (2). 

I would have preferred to have 


24 


29 


26 


gone to a different school (3). 
N 


23,514 


21,975 


45,489 



Series of single response items 

(1 ) Percentage of pupils responding ‘strongly agree’ or ‘agree’ 

(2) Percentage of pupils responding ‘much better’ or ‘better’ 

(3) Percentage of pupils responding ‘yes’ 



Responses also differed between pupils attending schools in key and non-key 
boroughs, with Year 7 pupils in key boroughs tending to be less positive than 
pupils in non-key boroughs. For example, Year 7 pupils in key boroughs were 
slightly less likely to agree that their school was giving them a good education 
(81 per cent compared to 74 per cent) and more likely to state that they would 
have preferred to have gone to a different school (35 per cent compared to 23 
per cent). 



3.2 Happiness at school 

Pupils in London and metropolitan authorities were asked if they were usually 
happy at school. Tables 12 and 13 show the basic frequencies. As this question 
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was one of the key questions, pupil responses were also analysed using 
multilevel modelling. 



Table 12: Year 7 - Happy at school 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


True 


86 


86 


85 


86 


82 


86 


False 


13 


13 


14 


13 


17 


13 


No Response 


1 


1 


1 


1 


1 


1 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 13: 


Year 10 - Happy at school 














Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


True 


81 


80 


79 


81 


76 


81 


False 


18 


18 


19 


18 


22 


18 


No Response 


1 


1 


2 


1 


2 


1 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Tables 12 and 13 show that just over 80 per cent of pupils in London, and the 
same proportion of pupils attending schools in metropolitan authorities, agreed 
that they were usually happy at school. Overall, the level of positive response 
was slightly higher amongst Year 7 pupils than pupils in Year 10. For 
example, in London 86 per cent of Year 7 pupils agreed that they were happy 
at school compared to 80 per cent of pupils in Year 10. 

The level of positive response to this question was also higher amongst pupils 
in non-key boroughs than pupils in key boroughs (see Tables 12 and 13). It is 
important to note, however, that this difference was only statistically 
significant for pupils in Year 10. 



Other personal characteristics found to be significant in relation to pupils’ 
happiness at school included ethnic background and gender. Pupils from Asian 
backgrounds were significantly more likely than other similar pupils to agree 
that they were usually happy at school and female pupils were more likely 
than male pupils to report that they were happy at school. 

Amongst Year 7 pupils, those attending grammar or specialist schools were 
more likely to be happy at school. 

Amongst Year 10 pupils, those with EAL were more likely to agree that they 
were usually happy at school. The length of time it took pupils to get to school 
was also found to be a significant variable. The longer it took pupils to travel 
to school the less happy they were at their school. 
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3.3 Transition from primary to secondary school 

As part of the London survey, Year 7 pupils were asked a number of questions 
about their experiences of moving from primary to secondary school. 

Schools often arrange a day or evening visit for prospective pupils in order to 
provide them with an opportunity to familiarise themselves with the school. 
The survey found that 85 per cent of Year 7 pupils said that they had an 
organised visit to the school before joining it. 

Since starting secondary school, almost all pupils (90 per cent) said that they 
had found it easy to make new friends and 79 per cent felt that they were 
getting on well at their new school. 

The different style of teaching and learning at secondary school was 
welcomed by most Year 7 pupils. Just over three-quarters (77 per cent) liked 
being taught by different teachers for different subjects and less than a third 
(31 per cent) would have preferred to have stayed in the same room for most 
of their lessons. 

When asked whether on the whole they were happier in their current school 
than they were at primary school, just over a third of the pupils said that they 
were. 



3.4 Relationship with teachers 

Year 7 and Year 10 pupils in London were asked a number of questions about 
the relationship between pupils and teachers at their school. Responses to 
these questions were mixed. Overall, 57 per cent of pupils felt that they got on 
well with ‘all’ or ‘most’ of their teachers. Just under a quarter of pupils felt 
that they could ‘always’ or ‘often’ go to a teacher with a problem (a quarter 
said ‘sometimes’, a quarter said ‘rarely’ and just under a quarter said ‘never’). 

Overall, 38 per cent of pupils thought that most teachers at their school were 
respected by pupils, although responses were slightly more positive amongst 
pupils in Year 7 than in Year 10 (41 per cent compared to 32 per cent) and 
amongst pupils from non-key boroughs than key boroughs (38 per cent 
compared to 29 per cent). 

Just over half of the pupils (54 per cent) agreed that most teachers treated 
pupils at their school with respect. As with previous questions, the proportion 
of pupils agreeing with this statement was greater in Year 7 than in Year 10 
(59 per cent compared to 48 per cent). 

3.5 Quality of teaching and learning 

Pupils from London boroughs and metropolitan authorities were asked about 
the quality of teaching and learning at their school. They were asked how 
many of their teachers they thought were good teachers, whether teachers 
explained the aims of each lesson and how interesting pupils found their 
lessons. Tables 14 and 15 show the basic frequencies. 
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Table 14: Year 7 - How many teachers are good teachers 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


All 


9 


11 


11 


11 


10 


11 


Most 


43 


43 


40 


44 


37 


43 


Some 


26 


26 


26 


26 


28 


26 


Few 


18 


14 


16 


13 


17 


13 


None 


2 


2 


2 


2 


2 


2 


No Response 


0 


5 


5 


4 


5 


4 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 15: 


Year 10 - How many teachers are good teachers 










Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


All 


3 


5 


7 


5 


7 


5 


Most 


38 


40 


39 


40 


37 


40 


Some 


34 


32 


31 


32 


30 


32 


Few 


22 


18 


17 


18 


19 


18 


None 


2 


2 


2 


1 


2 


2 


No Response 


1 


3 


4 


3 


6 


3 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Approximately half of the pupils from London and metropolitan authorities 
felt that most or all the teachers at their school were good teachers. Responses 
about the quality of teachers tended to be more positive in Year 7 than in Year 
10. For example, in London, 54 per cent of Year 7 pupils agreed that most of 
their teachers were good teachers, compared to 45 per cent of Year 10. 



As the question of whether their teachers were good teachers was a key 
question, a more detailed analysis of pupils’ responses was carried out using 
multilevel modelling. 

The modelling revealed that pupils in London were significantly more likely 
than similar pupils in other areas to agree that all or most of the teachers at 
their school were good teachers. 

The higher a pupil’s level of attainment the more likely they were to describe 
all or most of their teachers as good teachers. Significant differences were 
also identified in relation to school type, ethnic background and pupil to 
teacher ratio. Overall, pupils attending boys’ schools were more likely to 
describe all or most of their teachers as good teachers, as were Year 7 pupils at 
girls’ schools or grammar schools. Pupils who had joined their current school 
after Year 7 were more likely to agree that their teachers were good teachers 
than similar pupils who transferred to the school directly from primary school. 
Year 10 pupils with EAL were also more likely to consider their teachers to be 
good teachers than similar pupils with English as their only or first language. 



15 









Pupils from Caribbean backgrounds and Year 7 pupils with Asian and African 
backgrounds were less likely than similar White pupils to think that their 
teachers were good teachers. The higher the pupil to teacher ratio, the less 
likely pupils were to agree that all or most of their teachers were good 
teachers. As with previous questions, long journeys to school also had a 
detrimental effect on pupils’ attitudes. The further pupils had to travel to get to 
school, the less likely they were to agree that their teachers were good 
teachers. 



Lesson content 

Pupils were asked some more specific questions about teaching and learning. 
Just over 60 per cent of pupils in London said that in all or most lessons 
teachers explained to pupils what they were supposed to learn in the lesson. 
Approximately 60 per cent of London’s pupils said that teachers took time to 
discuss their progress with them and to advise them on how they could 
improve their work. 

Pupils were asked if they found most of the things they worked on at school 
interesting. Tables 16 and 17 show the basic frequencies. As this was a key 
question, responses were also analysed using multilevel modelling. 



Table 16: Year 7 - School is interesting 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


True 


54 


52 


55 


51 


54 


52 


False 


44 


47 


43 


48 


44 


47 


No Response 


2 


2 


2 


2 


2 


2 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 17: 


Year 10 - School is interesting 














Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


True 


36 


35 


39 


34 


37 


35 


False 


62 


63 


59 


64 


61 


63 


No Response 


2 


2 


2 


2 


1 


2 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Approximately 45 per cent of pupils in London and metropolitan authorities 
said that they found most of what they worked on at school interesting (see 
Tables 16 and 17). Findings suggest that overall, Year 7 pupils enjoyed their 
lessons more than pupils in Year 10. Just over half of Year 7 pupils from both 
areas agreed that most things they worked on at school were interesting 
compared with approximately one third of the pupils in Year 10. 
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The statistical analysis found that pupils with higher attainment levels at Key 
Stage 2 and Key Stage 3 were less likely to agree that most of the things they 
worked on at school were interesting. Pupils with long journeys to school 
(more than half an hour) were also less likely to find their schoolwork 
interesting. 

This analysis also revealed that school type was a significant variable. Year 7 
pupils attending grammar schools or single-sex schools, and Year 10 pupils at 
maths and computing specialist schools were more likely to report that the 
things they worked on at school were really interesting. 

Responses also differed between pupils with different ethnic backgrounds. 
Pupils with EAL and pupils with an Asian background were more likely to 
agree that schoolwork was interesting as were Year 7 pupils from a Chinese 
background and Year 10 pupils from a Black African background. 

The multilevel modelling found that when other variables were taken into 
account, pupils in London were less likely than similar pupils attending 
schools in other areas to find their schoolwork interesting. The basic 
frequencies found very similar results for pupils from London and similar 
schools in other metropolitan areas. 



In London, Year 10 pupils were more likely than Year 7 pupils to agree with 
the statement ‘most school work is dull and boring’ (38 per cent compared to 
30 per cent). Just under two-thirds of Year 10 pupils in London (64 per cent) 
thought that it was very important to have a good range of subject options to 
choose from. 

Future learning and careers 

The same proportion of Year 10 pupils (64 per cent) also said that it was very 
important to have an opportunity to do work experience, although less than 40 
per cent of Year 10 pupils thought that it was very important to be able to do 
work-related courses at school. In London, over 80 per cent of Year 7 pupils 
intended to continue their education after the age of 16 and over 90 per cent of 
Year 10 pupils said that they wanted to go on to college or university. More 
than 80 per cent of Year 10 pupils in London thought that their schools and 
colleges would provide them with a good range of subjects to choose from, 
post- 16. 



3.6 Use of ICT 

In London, a minority of pupils said that they used a computer in every or 
most of their lessons (15 per cent). Just over half reported that they sometimes 
used computers, and around a quarter said that they hardly ever or never used 
computers in class. Lindings suggest that Year 7 pupils were less likely than 
pupils in Year 10 to use a computer to support their learning (32 per cent of 
Year 7 pupils said that they never or hardly ever used computers in class 
compared to 24 per cent of Year 10). 
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Year 7 pupils tended to be more positive about the use of Information 
Communication Technology (ICT) in class. Sixty five per cent of Year 7 
pupils said that they leamt more easily when they used a computer (compared 
with 56 per cent of Year 10); and 61 per cent (compared with 50 per cent of 
pupils in Year 10) felt that they learnt more easily when the teachers used an 
interactive whiteboard. 



3.7 Out of lesson activities 

Most schools provided opportunities for pupils to do extra learning activities 
or study outside of lesson time. Tables 18 and 19 show the basic frequencies. 



Table 18: Year 7 - Learning outside lesson time 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


True 


80 


69 


66 


71 


67 


70 


False 


18 


29 


32 


28 


30 


29 


No Response 


2 


2 


2 


2 


3 


2 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 19: 


Year 10 - Learning outside lesson time 












Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


True 


81 


73 


72 


73 


70 


73 


False 


18 


26 


25 


26 


28 


26 


No Response 


1 


2 


2 


1 


2 


2 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Findings suggest that metropolitan schools were able to provide more extra 
learning opportunities than London schools. Eighty per cent of pupils 
attending schools in metropolitan authorities said that they had opportunities 
to do extra learning activities, compared with 71 per cent of pupils in London. 
Multilevel analysis confirmed that this difference was statistically significant. 



Statistically significant differences were found to exist between pupils 
attending different types of school and amongst pupils with different ethnic 
backgrounds. Year 7 pupils at maths and computing specialist schools and 
Year 10 pupils in grammar or faith schools were more likely than other similar 
pupils to agree that there were lots of learning activities to take part in outside 
of lesson time. 

Year 10 pupils with EAL were less likely to agree that there were learning 
activities to take part in than pupils with English as their only or first 
language. 



18 










Pupils from Black African backgrounds, Year 7 pupils with Bangladeshi 
backgrounds, and Year 10 pupils from Pakistani backgrounds were all less 
likely than similar pupils from other ethnic backgrounds to agree that there 
were lots of learning activities to take part in. 

As with previous questions, the length of a pupil’s journey to school was 
found to be a significant variable. Pupils with the longest journeys to school 
were less likely to agree that there were lots of learning activities to take part 
in outside of lesson time. 



In London, Year 7 pupils were more likely to agree that there were lots of 
activities to take part in at lunchtime or after school (82 per cent compared to 
66 per cent of pupils in Year 10) and to report actually taking part in the 
available activities than pupils in Year 10 (51 per cent compared with 34 per 
cent of pupils in Year 10). 

Pupils in London were asked about the importance of out of school activities. 
Most pupils felt that it was important to have lots of opportunities to do 
sporting activities (79 per cent) and to go on cultural visits to theatres or art 
galleries (72 per cent). Year 7 pupils were particularly enthusiastic: 58 per 
cent felt that it was very important to have opportunities to do sport (compared 
with 37 per cent of Year 10) and 42 per cent said that it was very important to 
go on cultural visits (compared with 30 per cent of Year 10). 



3.8 School discipline and pupil behaviour 

Just over half of the pupils in London (55 per cent) agreed that their school’s 
rules were fair and reasonable, although Year 7 pupils were more likely to 
strongly agree or agree with this statement than pupils in Year 10 (61 per cent 
compared to 48 per cent). 

Most pupils in London (61 per cent) thought that, with most teachers, the level 
of school discipline was ‘about right’. However, responses suggest that they 
were less positive about their teachers’ abilities to deal with bad behaviour in 
class and tackle issues of bullying. Overall, 38 per cent of pupils strongly 
agreed or agreed that most teachers dealt effectively with bullying and 38 per 
cent felt that all or most teachers were good at dealing with bad behaviour in 
class. It is worth noting, however, that as with previous questions, Year 7 
pupils tended to respond more positively to questions about school discipline 
than pupils in Year 10. For example, in London: 

• 47 per cent of Year 7 pupils agreed that most teachers dealt effectively 
with bullying compared to 29 per cent of Year 10; 

• 45 per cent of Year 7 pupils felt that all or most teachers were good at 
dealing with bad behaviour in class compared to 30 per cent of Year 10. 



Just under half of the pupils (42 per cent) from London boroughs agreed that 
most teachers were good at keeping control in the classroom. In London, just 
under a third of the pupils said that other pupils tried to disrupt lessons every 
day. 
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Pupils from London boroughs and metropolitan authorities were asked 
whether other pupils were frequently so noisy in class that they found it 
difficult to work. Tables 20 and 21 show the basic frequencies. 



Table 20: Year 7 - How often other pupils are noisy 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


Always 


16 


18 


19 


18 


21 


18 


Often 


29 


28 


28 


28 


29 


28 


Sometimes 


34 


30 


30 


30 


31 


30 


Rarely 


14 


15 


14 


16 


12 


16 


Never 


4 


6 


5 


6 


5 


6 


No Response 


2 


2 


3 


2 


3 


2 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum to 100. 






Table 21: 


Year 10 - How often other pupils are noisy 












Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


Always 


11 


13 


14 


13 


14 


13 


Often 


30 


29 


29 


29 


30 


29 


Sometimes 


37 


35 


35 


35 


33 


35 


Rarely 


17 


16 


16 


16 


16 


16 


Never 


4 


4 


4 


4 


4 


4 


No Response 


1 


2 


2 


2 


3 


2 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Just under half of the pupils both from London boroughs and metropolitan 
authorities said that other pupils were frequently (‘often’ or ‘always’) so noisy 
in class that they found it difficult to work. 



In relation to the question on whether other pupils were frequently so noisy in 
class that they found it difficult to work, further statistical analysis found that 
pupils with higher attainment at Key Stage 2 and Key Stage 3 were less likely 
to be frequently distracted in class by noise from other pupils. Pupils attending 
selective grammar schools and girls’ schools were also less likely to report 
noise from other pupils in class as a regular occurrence. However, pupils 
attending boys’ schools were more likely than similar pupils at mixed-schools 
to state that pupils were often so noisy in class that they found it difficult to 
work. 

The pupil to teacher ratio was found to be a significant variable. Pupils 
attending schools with high levels of pupil to teacher ratios were most likely to 
say that other pupils were often so noisy in class that they found it difficult to 
work. 



Most pupils in London (85 per cent) felt that it was important to be rewarded 
for good work or behaviour, however only around a third of Year 7 pupils and 
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approximately a fifth of Year 10 pupils said that teachers often praised them 
when they worked hard. 



3.9 Pupil behaviour and attendance 

The majority of pupils considered themselves to be well behaved at school. 



Table 22: Year 7 - How often pupil behaves badly 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


Always 


1 


2 


2 


2 


3 


2 


Often 


7 


7 


7 


7 


6 


7 


Sometimes 


27 


26 


27 


26 


30 


26 


Rarely 


40 


38 


37 


39 


36 


39 


Never 


24 


23 


24 


23 


23 


24 


No Response 


0 


3 


3 


3 


3 


3 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum to 100. 






Table 23: 


Year 10 - How often pupil behaves badly 












Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


Always 


2 


2 


2 


2 


2 


2 


Often 


5 


7 


7 


8 


7 


7 


Sometimes 


27 


28 


28 


28 


27 


28 


Rarely 


43 


40 


40 


40 


39 


40 


Never 


22 


20 


21 


20 


21 


20 


No Response 


1 


2 


2 


2 


3 


2 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



As Tables 22 and 23 show, around 60 per cent of pupils in London and around 
65 per cent of pupils attending schools in metropolitan authorities said that 
they never or rarely misbehaved. 



Multilevel analysis confirmed that the difference between pupils in London 
and metropolitan authorities was significant. 

Further analysis revealed that pupils with higher attainment levels at Key 
Stage 2 or Key Stage 3 were more likely to think they behaved well and girls 
reported better behaviour than similar boys. 

Long journey times proved to be a significant variable, with pupils with 
journeys of more than half an hour more likely to report that they misbehaved 
than pupils with shorter journeys to school. 
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Amongst Year 10 pupils, pupils from Asian, Caribbean, African or Chinese 
backgrounds were less likely than pupils from other ethnic backgrounds to say 
that they frequently behaved badly at school. 

Year 7 pupils attending single sex schools or faith schools were also less likely 
than Year 7 pupils in other types of schools to agree that they often 
misbehaved at school. 



Nearly two-thirds of pupils in London (62 per cent) said that most teachers 
were very strict about pupils missing school without permission. Overall, 
although a minority of pupils (10 per cent) said that they sometimes 
deliberately missed lessons even when they were at school, the proportion of 
Year 10 pupils admitting this was higher than in Year 7(13 per cent compared 
to 7 per cent). 

Tables 24 and 25 show that only a relatively small percentage of pupils in 
London and metropolitan authorities admitted to regularly playing truant. 



Table 24: Year 7 - How often pupil has missed school 







Greater 


Inner 


Outer 




Non-key 




Metropolitan 


London 


London 


London 


Key borough 


borough 




% 


% 


% 


% 


% 


% 


Often 


2 


3 


3 


3 


2 


3 


Sometimes 


9 


10 


11 


10 


13 


10 


Rarely 


19 


20 


20 


20 


22 


20 


Never 


69 


63 


62 


64 


59 


64 


No Response 


1 


3 


4 


3 


4 


3 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 


A single response item. Due to rounding, percentages may not sum 


to 100. 






Table 25: 


Year 10 - How often pupil has missed school 










Greater 


Inner 


Outer 


Key 


Non-key 




Metropolitan 


London 


London 


London 


borough 


borough 




% 


% 


% 


% 


% 


% 


Often 


3 


4 


4 


4 


4 


4 


Sometimes 


11 


13 


13 


13 


15 


13 


Rarely 


23 


25 


26 


24 


27 


25 


Never 


62 


56 


53 


57 


49 


56 


No Response 


1 


3 


3 


2 


4 


2 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Further analysis revealed that pupils in London were significantly more likely 
than similar pupils in other areas to report that they often or sometimes played 
truant. 

Further analysis also revealed that higher attaining pupils were least likely to 
state they regularly missed school without permission. Ethnic background was 
also found to be a significant variable with pupils from Indian, Caribbean, 
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African or Chinese backgrounds less likely than similar pupils from other 
ethnic backgrounds to state that they regularly played truant. Pupils who 
attended faith schools were also less likely to report that they frequently 
missed school. 

Amongst Year 7 pupils, pupils attending selective grammar schools were less 
likely than similar pupils to state that they often missed school. 

Amongst Year 10 pupils, girls were more likely to agree than they regularly 
played truant than similar boys. 

As with earlier questions, the length of time it took pupils to get to school was 
also a significant factor. Pupils with journeys to school of more than 30 
minutes were more likely to state that they often missed school. 



3.9.1 Bullying behaviour 

In London, just under 40 per cent of pupils said that pupils were always or 
often made fun of if they worked hard. Year 7 pupils reported this kind of 
attitude more frequently than pupils in Year 10 (43 per cent compared with 35 
per cent). 

Bullying was seen as a particular problem at their schools by 36 per cent of 
pupils in London. However, the proportion of pupils who said that they 
actually experienced bullying or saw other pupils being bullied on a daily or 
weekly basis was smaller than the proportion of pupils who felt that bullying 
was a problem more generally. Just under 20 per cent of Year 7 and Year 10 
pupils reported seeing frequent bullying of other pupils. Overall, six per cent 
of pupils reported having being bullied at least once a week during the last 
term. 

3.9.2 Racism 

Overall, 23 per cent of pupils who responded to the London survey agreed that 
racism was a particular problem at their school. 

3.10 Parental support 

Tables 26 and 27 show the percentage of pupils who indicated that they 
received help and advice with their schoolwork from parents or carers. 



Table 26: Year 7 - Parents/carers help 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


True 


89 


89 


89 


89 


89 


89 


False 


10 


11 


10 


11 


10 


11 


No Response 


1 


1 


1 


1 


1 


1 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 



23 








Table 27: Year 10 - Parents/carers help 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


True 


79 


79 


80 


79 


78 


79 


False 


20 


20 


19 


20 


21 


20 


No Response 


1 


1 


1 


1 


1 


1 


N 


6,09 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 



Most pupils, both in London and metropolitan authorities, said that they 
received help and advice with their schoolwork from parents or carers. Year 7 
pupils from both areas were most likely to receive help with schoolwork. 
Almost 90 per cent of pupils’ in Year 7 said that they received help and advice 
from parents or carers compared with approximately 80 per cent of Year 10. 



Year 7 pupils from Indian backgrounds were more likely than similar pupils 
from other ethnic backgrounds to receive help from parents and girls were 
more likely to get help than similar boys. However, by year 10, girls were 
significantly less likely than similar boys to receive help from parents. 

Year 7 pupils attending specialist schools were more likely to say that they 
received help and advice from parents than similar pupils attending other types 
of school. 

Year 10 pupils with Black African backgrounds were more likely than similar 
pupils from other ethnic backgrounds to receive parental help with school 
work. 

Further analysis also found that pupils who were eligible for free school meals 
were less likely to receive help with school work as were pupils with Chinese 
or Bangladeshi backgrounds and pupils who joined their current school after 
Year 7. 

School journey time was found to be a significant variable. Pupils with longer 
journey times were less likely to receive help and advice with homework than 
pupils who had a shorter journey to school. 



In London, a higher proportion of Year 7 pupils reported that parents often 
asked them about what they were learning at school than pupils in Year 10 (51 
per cent compared to 37 per cent). 

Ninety per cent of pupils in London said that their parents came to parents’ 
evenings. Twenty-eight per cent of pupils in Year 7 also reported that their 
parents came to school for social events: this compares to 15 per cent of pupils 
in Year 10. 

Just over 80 per cent of pupils said that they had somewhere quiet at home to 
do their homework. Ninety per cent of Year 10 pupils and 84 per cent of 
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pupils in Year 7 had access to a computer at home and approximately 80 per 
cent of pupils had access to the internet. A smaller proportion of pupils in key 
boroughs than non-key boroughs said that they had access to a computer and 
the internet at home. 



Table 28: ICT at home 







Year 7 pupils 




Year 10 pupils 




Key 


Non-key 


Greater 


Key 


Non-key 


Greater 




borough 


borough 


London 


borough 


borough 


London 


At home, I have access 
to a computer to help 
me with my homework. 


76 


85 


84 


82 


90 


90 


At home, I have access 
to the internet. 


67 


79 


78 


69 


83 


82 


N 


1,847 


21,667 


23,514 


1,469 


20,506 


21,975 



A single response item. Percentage of pupils responding ‘true’. 



3.11 Travelling to school 

Although half of the pupils in London (52 per cent) reported that they did not 
attend the school closest to home, most pupils reported that it took them less 
than half an hour to get to school. As Tables 29 and 30 show, just over a third 
of pupils in London said that their journey to school took less than 15 minutes 



Table 29: Year 7 - How long it takes to travel to school 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key borough 

% 


Non-key 

borough 

% 


Less than 15 mins 


47 


41 


40 


42 


40 


41 


15 to 30 mins 


38 


36 


37 


36 


37 


36 


31 to 45 mins 


10 


10 


11 


10 


11 


10 


46 mins to an hour 


3 


4 


4 


4 


4 


4 


More than an hour 


1 


1 


1 


1 


1 


1 


No Response 


1 


7 


7 


7 


8 


7 


N 


7,102 


23,514 


5,712 


17,802 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 
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Table 30: 



Year 10 - How long it takes to travel to school 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Less than 15 mins 


39 


32 


29 


34 


28 


33 


15 to 30 mins 


43 


37 


38 


37 


39 


37 


3 1 to 45 mins 


12 


14 


16 


14 


15 


14 


46 mins to an hour 


4 


7 


8 


7 


7 


7 


More than an hour 


2 


3 


3 


3 


3 


3 


No Response 


1 


6 


7 


6 


8 


6 


N 


6,609 


21,975 


4,824 


17,151 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100 



Both in London boroughs and metropolitan authorities, findings suggest that 
Year 7 pupils’ journeys to school took less time than the journeys of pupils in 
Year 10. 

As can be seen in Tables 29 and 30, on average it took pupils in London 
longer to get to school than pupils in metropolitan authorities. Overall, 20 per 
cent of pupils in London said it took them more than 30 minutes to get to 
school, compared with 15 per cent of pupils in metropolitan authorities. 

Pupils in London were asked how they usually got to and from school (pupils 
could indicate more than one method of transport). Overall, the highest 
proportion of pupils responding to this question said that they walked to 
school (51 per cent). Forty-seven per cent said that they used public transport 
and 32 per cent said that they travelled by car. Only a relatively small 
proportion of pupils (4 per cent) cycled to school. 

Table 31 shows that a higher proportion of Year 7 pupils than pupils in Year 
10 travelled to school by car (35 per cent compared to 28 per cent). 

Table 31: Method of getting to school 

Year 7 pupils Year 10 pupils 





Greater 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Greater 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Public transport 


45 


52 


45 


48 


55 


48 


Car 


35 


23 


37 


28 


16 


29 


N 


23,514 


1,847 


21,667 


21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100 



There were also differences in responses between pupils attending schools in 
key and non-key boroughs. For example, a higher proportion of pupils in key 
boroughs than non-key boroughs travelled to school using public transport. 
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Year 7 pupils were asked whether or not they felt safe as they travel to and 
from school. Most pupils (84 per cent) reported that they did feel safe. 

Table 32 shows the relationship between the method of travel and the journey 
length. The data suggests that it is those who travel by public transport who 
have the longest journey times and those who travel by car or on foot with the 
shortest journeys. 



Table 32: Length of journey by method of travel to school 









Method of travel to school 












Public 






No 






Foot 


Bicycle 


Transport 


Car 


Combination 


Response 






% 


% 


% 


% 


% 


% 


How long 
to get to 


Less than 15 
mins 


60 


50 


13 


60 


33 


2 


school 


15 to 30 mins 


32 


29 


42 


32 


42 


2 




3 1 to 45 mins 


5 


11 


25 


5 


12 


1 




46 mins to an 
hour 


1 


6 


14 


1 


5 


0 




More than hour 


0 


2 


5 


1 


2 


0 




No Response 


1 


2 


2 


1 


7 


94 


N 




12,712 


592 


11,782 


4,347 


14,242 


1,814 



Travel to school is a single response item. Method of travel is a multiple response item. Due 
to rounding, percentages may not sum to 100 



Another question asked pupils whether their travelling arrangements allowed 
them to attend after-school activities: over two-thirds (69 per cent) said that it 
did. This question was very strongly related to pupils’ reported journey times. 
As Table 33 shows, the shorter the journey time the more likely pupils were to 
say that their travel arrangements allowed them to take part in after-school 
activities. 



Table 33: Whether travel arrangements allow participation in after-school 

activities by length of journey 







Less than 
15 min 

% 


15 to 30 
min 

% 


Length of journey 
3 1 to 45 46 to 

min hour 

% % 


More 
than hour 

% 


No 

Response 

% 


Travel allows 
after-school 


Yes 


74 


70 


64 


56 


43 


57 


activities 


No 


25 


28 


34 


42 


55 


33 




No Response 


2 


2 


1 


1 


2 


10 


N 




16,821 


16,659 


5,618 


2,502 


884 


3,005 



A single response item. Due to rounding, percentages may not sum to 100 



Pupils were asked whether they were attending the school closest to their 
home: just under half (47 per cent) said that they were. This question was very 
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strongly related to pupils’ journey times. Of those pupils whose journey time 
was over one hour, only 13 per cent said that this was their closest school. 

Of those pupils whose journey time was less than 15 minutes, 70 per cent said 
that this was their closest school. 

Eleven per cent of pupils said that travel problems often caused them to be late 
for school. As can be seen in Table 34, in relation to their method of travel, the 
percentage reporting that they were often late was highest for those who 
travelled by public transport (20 per cent) and lowest for those who travelled 
on foot (four per cent). 



Table 34: Whether pupils are late by method of travel 







Foot 

% 


Bicycle 

% 


Method of travel 
Public 

Transport Car 

% % 


Combination 

% 


No 

Response 

% 


How often 
Uavel 


Often 


4 


10 


20 


9 


12 


6 


problems 
cause pupils 


Sometimes 


12 


23 


34 


23 


26 


12 


to be late 


Rarely 


22 


27 


29 


32 


32 


8 




Never 


61 


39 


17 


34 


30 


13 




No 

Response 


1 


2 


1 


1 


1 


61 


N 




12,712 


592 


11,782 


4,347 


14,242 


1,814 



A single response item. Due to rounding, percentages may not sum to 100 



3.12 Open-ended responses - recommending the school 

In order to access pupils’ opinions about school in a more detailed way, all 
pupils were asked the following question: 

‘What would you say to someone thinking of moving to your school?’ 

Table 35 shows the most common responses from pupils in London and 
metropolitan schools. In general there was relatively little variation in the 
types of comments from pupils in London and in other metropolitan areas. 
When ordered in terms of the most frequently mentioned issues, the ranking 
was very similar. The main areas of difference were between the responses of 
Year 7 and Year 10 pupils. 
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Table 35: Pupil questionnaire - ‘What would you say to someone 



thinking of moving to your school?’ 



Category label 




London 




Metropolitan 






Both 


Year 


Year 


Both 




Year 




years 


7 


10 


years 


Year 7 


10 




% 


% 


% 


% 


% 


% 


Positive comment about the school in 


28 


34 


22 


37 


45 


29 


general (e.g. It's a good school) 

Do come to this school/ It would be a 
good idea to come to this school 


15 


18 


11 


15 


18 


12 


You can learn a lot here/You will get a 


10 


10 


Q 


7 


Q 


7 


good education here 






Do not come here, choose a different 


Q 


< 


13 


Q 


4 


13 


school 








General comment about the school (e.g. 


6 




7 


Q 


0 


Q 


The school is alright) 


o 


7 


O 


7 


Most of the pupils arc nice/friendly /kind 


6 


8 


4 


1 


8 


6 


If you work hard you will be OK 


5 


4 


6 


3 


2 


4 


I would say that it was their decision 


5 


4 


5 


4 


3 


4 


Most of the teachers are 


A 


C 


9 


6 


Q 


A 


kind/friendly /nice 




9 


Z 


O 




The school has good/strict discipline 


4 


4 


3 


3 


3 


3 


If you behave well you will be OK 


3 


4 


2 


2 


3 


1 


Negative comment about the school in 




0 






0 


4 


general (e.g. The school is horrible) 












Some of the teachers are horrible/too 


9 




9 


9 


9 


9 


strict 














Most of the teachers teach well/There is 


9 


9 


9 




A 


9 


a high standard of teaching 


Z 


Z 


Z 


D 




D 


There is a lot of bullying/racism in the 
school 


2 


3 


2 


2 


2 


l 


There are lots of clubs/extra curricular 


9 




1 


9 


4 


9 


activities 










Pupils get a lot of support/help with 
problems 


2 


2 


1 


2 


2 


i 


It might be difficult at first as you need 
time to settle down 

I would advise them about what to look 


2 


3 


1 


1 


2 


i 


for in a school (e.g. check that it offers 
the options you want) 


2 


1 


2 


1 


1 


2 


Keep away from tough pupils/ 
bullies/the wrong crowd 


2 


2 


2 


1 


1 


2 


The buildings/facilities are good 


1 


2 


1 


2 


2 


1 


Other relevant or vague comments 


6 


5 


7 


6 


4 


7 


Irrelevant or uncodeable comments 


4 


4 


5 


6 


7 


5 


No response given 


18 


17 


19 


6 


5 


8 


N 


45,489 


23,514 


21,975 


13,711 


7,102 


6,609 



An open-ended question. Respondents could give more than one answer. Not all responses are 
shown. 



It should be noted that a greater proportion of pupils in London than 
metropolitan pupils did not answer this question. This question appeared at the 
end of the questionnaire and as the London questionnaire was longer than the 
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one for other metropolitan schools, this may explain the difference in the 
response rate. 

The most common response from pupils (regardless of year group or location) 
was to say something positive about the school and/or encourage to the 
prospective pupil to join their school. Some examples of what pupils reported 
they would say to a prospective student are shown below: 

Go ahead I think it’s a great idea! (Year 7, London) 

I’d say ‘it’s a good school’. (Year 7, Metropolitan) 

Good luck, you’re going somewhere good. (Year 10, London) 

Year 7 pupils were particularly likely to endorse their school. Year 10 pupils 
were more likely (13 per cent) than Year 7 pupils (five per cent) to suggest 
that the prospective pupil does not move to this school. This reflects other 
findings from the survey showing that Year 7 pupils tended to be more 
positive than Year 10 pupils. The fact that a third of London Year 7 pupils and 
just under half of the Year 7 pupils from other metropolitan areas said 
something positive about their school suggests that on the whole pupils were 
pleased with their choice of secondary school. 

In addition to making a general recommendation about whether or not the 
prospective pupil should move to their school many pupils provided reasons 
for this. These most commonly related to learning a lot and the school having 
nice teachers and pupils. 

It is a good school because you learn new things and make friends. 
(Year 7, London) 

It is a brilliant school. You will learn a lot and if you have problems 
the school will sort it out. (Year 7, Metropolitan) 

[name] is a very good school. Iam unsure of its current reputation but 
if it’s bad you should ignore it. This school is very welcoming, has a 
positive attitude and we get on well. Socially it is great you know most 
people in school. The teaching is good and I’m confident I will do well 
in my GCSEs. Pick [name], you won ’t regret it. (Year 10, London) 

Some of the responses were very articulate and included detailed analyses of 
their school. 

Despite wholesale changes that are required in the education system in 
Britain; this school is a better choice than most with a pretty fair 
discipline system, almost all good teachers and full of pupils with the 
drive, desire and attentiveness to succeed at school and in the modern 
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world. The school is enjoyable, boasting a large range of extra - 
curricular activities and stimulating subjects, taught by, on the whole, 
passionate and hard-working teachers who are strongly qualified and 
enjoy their job. The school building is fairly nice and new learning 
resources are installed every year. (Year 10, London) 

Pupils also gave some recommendations on how to get the most out of your 
time at their school and the most common was that if you work hard you will 
enjoy your experience and/or be ok. 

7 would tell them it’s a lovely school and all the students are lovely and 
friendly and that they will love it especially when the new school is 
built but there are a lot of attention seekers in Year 7 especially in 
lessons so I would tell them not to laugh at their stupid comments and 
ignore them. (Year 7, Metropolitan) 

Be good and bring your equipment and have the right uniform. (Year 
7, Metropolitan) 

It is a good school, if you are willing to work and use the opportunities 
and resources to your advantage. (Year 10, London) 

Similarly, some pupils identified particular aspects of their school that were 
positive/negative and said it would depend on the type of pupil as to whether 
this was the right school for them. 

If you like Art, PE and technology, this is the school for you. (Year 7) 

About the tenth most common comment related to the school being good 
because it had strong rules in relation to discipline. 

This school is good. You can come. We don ’t allow racism or bullying 
and that’s why this school is good. (Year 7, London) 



3.13 Further statistical analysis - factor analysis 

This section explores further statistical analysis that was undertaken on the 
pupil questionnaire data. Due to the large number of items in the 
questionnaire, and also to produce more robust results by exploring similar 
types of question together, factor analysis was carried out to identify groups of 
question that produced similar patterns of responses and that covered similar 
issues. This analysis was only carried out for the London data as there were 
only ten items in the metropolitan pupil questionnaire. 

Three factors were developed relating to: 

• The quality of pupils’ relationship with their teachers; 
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• The extent to which pupils had witnessed and experienced poor behaviour 
and bullying; 

• The extent to which pupils liked their school. 

Details of which individual questions contributed to each factor can be found 
in Appendix F. 



Factor 1: quality of pupils’ relationship with their teachers 

This factor consisted of 13 items from the questionnaire. This factor brought 
together topics such as interaction with teachers and respect within the 
classroom. The factor included questions on whether pupils get on well with 
teachers, whether teachers take time to discuss pupil progress and how well 
teachers deal with bad behaviour. 

Factor 2: extent to which pupils had witnessed and experienced poor 
behaviour and bullying 

This was the smallest factor and included seven items from the questionnaire. 
The items related to bullying, racism, disruption and whether pupils make fun 
of people who work hard. 

Factor 3: extent to which pupils liked their school 

Ten questions were drawn together for this factor, which covered topics such 
as how much pupils want to come to school and the quality of the school. This 
included questions on missing lessons/school, whether this is a good school 
and whether pupils would have preferred to have gone to a different school. 



Once the factors had been identified, each factor was analysed using 
multilevel modelling. Included in this modelling were background 
characteristics of the pupils (such as gender, ethnicity and special educational 
need) and information about their home gathered from the questionnaire (such 
as having a quiet place to work). Also included was information about their 
school such as attainment levels and the pupil to teacher ratio. 

The results of the multilevel modelling will now be explored. 

Relationships with pupil characteristics 

Prior attainment 

For both Year 7 and Year 10, higher prior attainment was associated with 
worse relationships with teachers and experiences of better behaviour. That is, 
pupils with high prior attainment are likely to have less respect for their 
teachers and experience bad behaviour less often than otherwise similar pupils 
with low prior attainment. Year 10 pupils with high prior attainment tended to 
like their school more than similar pupils with low prior attainment although 
the same was not true within Year 7. 
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Gender 

Girls were generally more positive about their school but had slightly worse 
relationships with teachers than similar boys. By Year 10 girls are more likely 
to experience bad behaviour within the school than similar boys. 

Special Educational Needs ( SEN) 

Pupils listed as having SEN at a level requiring school action (but not a 
statement of SEN) tended to experience a greater level of bad behaviour and 
bullying than other similar pupils and to be less happy with their school in 
general. Pupils with a statement of SEN tended to have better relationships 
with teachers than other similar pupils but were more likely to experience bad 
behaviour within the school. 

EAL 

Responses also differed according to pupils’ ethnic background and whether 
they had EAL. For both year groups, pupils with EAL had better relationships 
with teachers and were happier at school than other similar pupils but were 
also more likely to experience bad behaviour. Pupils from Indian Asian ethnic 
backgrounds were particularly likely to experience bad behaviour but also 
tended to be particularly happy with their school. Pupils from Black Caribbean 
backgrounds followed a different pattern to other ethnic minorities in that they 
tended to have worse relationships with teachers and be less happy at school 
but also be less likely to report experiencing bullying or other disruptive 
behaviour. The relationships between the factors and the other major ethnic 
groups were less consistent across year groups. 

Length of time at school 

For Year 10 pupils it was possible to ascertain whether they joined the school 
in Year 7 or later than this. It was found that pupils who joined the school after 
Year 7 tended to have better relationships with teachers and be happier at 
school than other similar pupils but also be more likely to experience bad 
behaviour. 

FSM 

Eligibility for free school meals was not generally found to have a relationship 
with factor scores. The one exception to this rule is that Year 7 pupils who 
were eligible for FSM tended to be less happy with their school than similar 
pupils not eligible for FSM. 
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Home environment 

A number of characteristics relating to the home environment of pupils 
showed a significant relationship with factors. Of these the one that generally 
had the largest effect was whether pupils had somewhere quiet at home in 
which to work. Pupils who had this tended to be happier with their school, 
have better relationships with teachers and experience less bad behaviour than 
other similar pupils without somewhere quiet to work at home. Having books 
at home to look things up in was positively associated with having good 
relationships with teachers and being happier at school. 

ICT 

Access to computers and the internet at home seemed to be more important for 
Year 7 than Year 10 pupils. For both year groups pupils with a computer at 
home tended to be more positive about their school; however Year 7 pupils 
with a computer at home also tended to have better relationships with teachers 
and experience less bad behaviour than other similar pupils in Year 7. Any 
relationships between having internet access and pupil attitudes were small 
and inconsistent across year groups. 

Parents 

The pupil questionnaire asked a number of questions about the actions of 
pupils’ parents and these all tended to show significant relationships with the 
pupil factor scores. Pupils with parents that attend parents’ evenings or social 
events at the school were likely to be happier with their school, have better 
relationships with teachers and experience less bad behaviour than other 
similar pupils. Having parents that help out in the classroom was associated 
with better relationships with teachers but also with a greater experience of 
bad pupil behaviour. Pupils with parents who came to school because they had 
been in trouble had worse relationships with teachers, were less happy with 
their school and were less likely to experience bad behaviour from other 
pupils. Also pupils whose parents had come to school because they were 
having problems were more likely to have experienced bad pupil behaviour. 
However they also tended to have slightly better relationships with their 
teachers than other similar pupils. 

Homework 

Pupils who reported that their teachers set regular homework tended to have 
substantially better relationships with their teacher and to be more positive 
about their school than other similar pupils. In addition to this, these pupils 
were also less likely to report experiencing bad pupil behaviour. 

Journey to school 

The amount of time pupils spent getting to and from school appeared to be 
consistently related to pupils’ attitudes with greater distances to school being 
associated with worse relationships with teachers and being less happy with 
the school. Weaker effects (although still statistically significant) were seen 
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associating a greater amount of time being spent travelling to school with 
increased exposure to bad pupil behaviour. 

Several relationships between mode of transport and factors were found but 
these tended to be small, as well as being inconsistent between year groups. 

Relationships with school characteristics 

Pupil to teacher ratio 

The only school level variable with a significant influence on all factor scores 
for all outcomes was the pupil to teacher ratio within each school. Pupils in 
schools with high pupil to teacher ratios tended to have worse relationships 
with teachers, be less positive about the school and experience greater levels 
of bad pupil behaviour than similar pupils at schools with low pupil to teacher 
ratios. 

FSM 

Almost the same relationship could be found with the percentage of pupils 
eligible for free school meals within a school but no significant relationship 
was found between this variable and the factor scores measuring the quality of 
pupils’ relationships with teachers in Year 7. It should be noted that the 
relationship between percentage FSM and bad pupil behaviour was 
particularly strong. 

School type 

School size and selective education had consistent effects on pupil attitudes in 
Year 7 but were not found to have any effect on the factor scores measured for 
Year 10. Pupils at smaller schools or selective schools tended to have better 
relationships with their teachers, be more positive about their schools and 
experience less bad behaviour than similar Year 7 pupils at larger or 
comprehensive schools. 

Other findings 

The remaining patterns in the results mainly relate to the extent to which 
pupils witnessed and experienced bad pupil behaviour or bullying in their 
school. Pupils at maths and computing specialist schools had lower scores for 
this factor than other similar pupils (although Year 10 pupils at other types of 
specialist school returned higher scores). Pupils at boys’ schools reported 
higher levels of bad pupil behaviour than similar pupils at other types of 
schools whilst the levels were lower still within girls’ schools. Pupils at 
schools with greater numbers of pupils with EAL reported lower levels of 
experiencing bad pupil behaviour than similar pupils at schools with low 
numbers of EAL pupils. Faith schools were associated with lower levels of 
bad pupil behaviour in Year 7, whilst schools with a high percentage of pupils 
with SEN statements were associated with higher levels of this factor in Year 
10 . 
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4. Main findings from the teacher surveys 



This section looks at responses to the individual questions within the teacher 
questionnaire. A breakdown of the data for all questions can be found in 
Appendix E. 



Summary of findings from the teacher surveys 

• Almost all teachers in London and metropolitan authorities enjoyed 
working at their current school and over three-quarters said that they 
would recommend their school to other teachers. Teachers in London 
were, however, significantly less likely to recommend their school than 
similar teachers from other metropolitan areas. It is worth noting that 
teachers from London were more likely to recommend working at their 
school to another teacher than they were to recommend teaching in 
London as a whole. 

• In London and metropolitan authorities, approximately half of the teachers 
thought that staff morale was high at their school. In London, teachers 
linked high staff morale to smaller class sizes, less form filling and more 
non-contact time. 

• Teachers in London and metropolitan authorities were more than twice as 
likely (just under 50 per cent) to say that the quality of their own school 
had improved in the past year than those who thought that the quality had 
declined (and just over a quarter thought it had remained the same). 

• Teachers in schools in the London Challenge ‘key boroughs’ 4 felt most 
strongly about the need for initiatives to improve recruitment and 
retention. Teachers in these areas felt that key worker housing, 
professional development opportunities and access to Information and 
Communications Techology (ICT) were three of the main aspects that 
would make teaching in London more attractive. 

• Most teachers in London and metropolitan authorities responded positively 
to questions about the leadership at their school - particularly more senior 
teachers, part-time and supply teachers, and teachers from Black ethnic 
backgrounds. Issues did arise, however, in relation to how senior 
management dealt with unauthorised absences - only around half of the 
teachers felt that this was dealt with effectively. Teachers in London and 
those in key boroughs and/or schools situated in the most deprived areas 
seemed to be particularly dissatisfied with the way unauthorised absences 
were managed. 

• Both in London and metropolitan authorities, the majority of teachers 
thought that pupils behaved well most of the time. The findings suggest 
that pupil behaviour was particularly good in schools with high attainment 
and in girls’ schools. The size of the school and the number of teachers per 
pupil were also strongly related to behaviour with better pupil behaviour 
being reported by teachers at smaller schools and in schools with fewer 
pupils per teacher. 

• Key borough schools seemed to face the strongest challenges when it came 
to pupil behaviour. Lor example, teachers from schools in these areas 
reported less motivation amongst pupils to work hard and were less likely 
to say that they would recommend their school for their friends’ children. 



4 Islington, Hackney, Haringey, Southwark and Lambeth. 
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• Bullying was not seen as a particular problem and most teachers felt that 
staff dealt effectively with any bullying issues that arose. Teachers in 
London were, however, less likely than teachers from other areas to think 
that bullying was dealt with effectively. 

• Teachers in London considered parental involvement in children’s 
education as very important, but viewed parental involvement in the 
organisation of school life (e.g. as a parent governor) as less important. 

• Around three-quarters of teachers in London and metropolitan authorities 
thought that most of their lessons challenged and motivated pupils. 

• Although almost all teachers in London thought that it was important that 
teaching styles were matched to the needs of pupils, only half of the 
teachers thought that this happened in their school. 



Analysis of teacher responses 

As with the pupil responses, significance testing was not carried out on the 
basic frequencies due to the large sample sizes involved. The reason for this is 
that one of the disadvantages of the chi-squared test (the appropriate 
significance test for this type of data) is that it is sensitive to large numbers 
and can give a statistically significant result even if the differences between 
distributions are relatively small. The samples being studied here are large 
enough that even small differences would often show up as being significant. 
Instead significance testing was carried out during the further analysis 
described below, where it provides a more useful indicator of differences. 
When describing differences in the basic frequencies, differences of five per 
cent or greater are focused on. 

Further statistical analysis in the form of multilevel modelling of the key 
questions was carried out. Where multilevel modelling results are discussed 
these are statistically significant differences. Multilevel modelling results are 
presented in shaded boxes to distinguish them from the basic frequencies. 
Factor analysis is described in Section 4.9. 



4.1 How teachers perceive the school 

Working in schools 

Just under 90 per cent of teachers from London boroughs and metropolitan 
authorities enjoyed working at their current school most of the time (see Table 
36). 

Teachers from the key boroughs were slightly less positive than other 
categories of teacher, but this was not statistically significant. 
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Table 36: Feelings about working at this school 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Enjoy majority 


43 


40 


41 


40 


39 


40 


Mostly enjoy 


43 


46 


44 


46 


42 


46 


Often do not enjoy 


10 


9 


10 


9 


13 


9 


Rarely enjoy 


1 


1 


1 


1 


2 


1 


Like to leave 


3 


3 


3 


3 


5 


3 


No Response 


0 


1 


1 


1 


0 


1 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



As this was one of the key questions, the item was explored in more detail 
using multilevel modelling. No significant difference was found in relation to 
location (e.g. for teachers from metropolitan areas, London or key boroughs). 
The modelling took into account a wide range of background information 
about the teachers and found that the role of the respondent was the main 
variable relating to teachers’ perceptions. It appeared that the more senior the 
respondent, the more likely they were to be positive. The likelihood of 
enjoying the school increased in the following order: class teacher only; head 
of department; cross school responsibilities without class teaching; advanced 
skills teacher; deputy head; head teacher (the model predicted that 99 per cent 
of head teachers would answer yes, compared to 83 per cent of class teachers). 
The older the respondent the less likely they were to say that they enjoyed 
working at the school and females were more likely than males to say they 
enjoyed working at their school. In schools with high pupil to teacher ratios 
(i.e. larger classes) teachers were less likely to say that they enjoyed working 
at the school most of the time. 



Table 37: Whether there is high staff morale 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Strongly agree 


10 


8 


11 


7 


10 


8 


Agree 


40 


39 


40 


38 


35 


39 


Not sure 


21 


21 


19 


21 


19 


21 


Disagree 


23 


26 


24 


26 


29 


26 


Totally disagree 


5 


6 


5 


7 


8 


6 


No Response 


1 


0 


1 


0 


0 


0 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



As Table 37 shows, around half of the teachers from London boroughs and 
metropolitan authorities thought that their school had high staff morale 
(around 40 per cent said that they agreed with this statement and ten per cent 
strongly agreed). Again, teachers from the key boroughs seemed to be slightly 
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less positive than other teachers but this was not found to be statistically 
significant when modelling was carried out. 



Multilevel modelling of this question did find that the role of the respondent 
was strongly related to their likelihood of reporting that the school had high 
staff morale. Generally the more senior the teacher, the more likely they were 
to agree, although class teachers with special curricular or non curricular 
responsibilities were less likely to agree than similar class teachers with no 
responsibilities (the model predicted the probability of class teachers agreeing 
was 46 per cent compared to 94 per cent for head teachers). As with the 
previous question, teachers in schools where there were high pupil to teacher 
ratios were less likely to say the school had high morale. 



Most teachers from London boroughs and metropolitan authorities reported 
that they would recommend their school to other teachers as being a good 
place to work (see Table 38). 



Table 38: Whether they would recommend the school to teachers 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Yes 


84 


76 


78 


76 


74 


77 


No 


15 


22 


20 


22 


26 


21 


No Response 


2 


2 


2 


2 


1 


2 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



The proportion of teachers who would recommend their school was higher in 
metropolitan authorities than in London boroughs (84 per cent compared to 76 
per cent). Multilevel analysis confirmed that the difference between teachers 
from metropolitan and London authorities was statistically significant. 
Teachers from key boroughs were slightly more likely than other teachers to 
say they would not recommend the school (26 per cent and 21 per cent 
respectively) but this difference was not found to be significant. 



GCSE attainment was found to be a statistically significant variable when it 
came to whether teachers would recommend the school as a good place to 
work. Teachers in schools where attainment was lowest (the bottom 40 per 
cent) were much less likely to say that they would recommend the school to 
other teachers. The seniority of the respondent was also an important variable 
for this question. The more senior the staff member the more likely they were 
to recommend the school. Likelihood increased in the following order: class 
teacher; head of department; cross-school responsibilities without class 
teaching; advanced skills teachers; assistant head; deputy head; head teacher 
(100 per cent of head teachers said they would recommend working there). 
Three differences were found in relation to school level variables. Teachers 
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from some specialist schools (particularly maths and computing specialist 
schools) were more likely than other similar teachers to recommend their 
school as a good place to work. Schools with high pupil to teacher ratios were 
less likely to be recommended and the higher the proportion of pupils with 
English as an Additional Language (EAL) the more likely teachers were to 
recommend the school. Finally for this question, teachers over 50 were less 
likely than others to recommend the school. 



Although 76 per cent of teachers in London would recommend their own 
school to other teachers, fewer teachers in London (60 per cent) would 
recommend London, in general, to other teachers as a good place to work. 

School quality 

Table 39 shows whether teachers thought that the quality of schooling at their 
school had changed over the last year. 



Table 39: Quality of their school 



Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Much improved 


12 


11 


12 


10 


13 


10 


Slightly improved 


35 


35 


35 


34 


30 


35 


The same 


27 


31 


33 


31 


29 


31 


Slightly worse 


17 


15 


12 


17 


18 


15 


Much worse 


5 


4 


3 


4 


5 


4 


Don't know 


3 


4 


4 


4 


4 


4 


No Response 


1 


1 


1 


1 


1 


1 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



Just under half of the teachers from London boroughs and metropolitan 
authorities felt that the overall quality of schooling at their school had 
improved over the last year (around 1 1 per cent indicated it had much 
improved and a further 35 per cent that it had slightly improved). Over a 
quarter thought it had remained the same and less than a quarter thought that 
the quality had declined. 



No significant difference was found in relation to location (i.e. between 
teachers in metropolitan schools, London and key boroughs). The statistical 
analysis did find some differences in relation to other background 
characteristics of the school, in particular, that the greater the level of 
deprivation around the school (based on census data from 2001), the more 
likely teachers were to say that the quality of schooling had improved. Perhaps 
related to this, teachers in schools that were in the lowest GCSE quintile (i.e. 
lowest 20 per cent) were more likely than other similar teachers to say that 
quality had improved. Likelihood of agreeing that the quality of schooling had 
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improved was also related to job role. The more senior the teacher the more 
likely they were to agree, in ascending order: class teacher only; head of 
department; cross school responsibilities without class teaching; advanced 
skills teacher; assistant head; deputy head; head teacher (the probability 
predicted by the model ranged from 32 per cent for class teachers to 92 per 
cent for head teachers). Other personal characteristics that the model found to 
be significant for this question were that teachers from Black African and 
Black Caribbean backgrounds were more likely to agree that quality had 
improved. Females were also more likely to agree that quality had improved. 
Those over 50 were less likely to say that quality had improved. 



On a related question, teachers in London were divided on whether the quality 
of schooling in London had changed over the last 12 months. Twenty per cent 
said it had improved (either slightly or very much improved), 24 per cent said 
it was the same and 17 per cent said it was worse (slightly or very much 
worse). The most common response to this question was ‘don’t know’ (37 per 
cent). 

When asked whether they would advise friends to send their children to this 
school, 62 per cent of teachers said that they would. Teachers from key 
boroughs were less likely to say they would advise friends to send their 
children here (55 per cent) than other teachers (63 per cent). This reflects the 
finding mentioned above, that teachers from key boroughs were slightly less 
likely to recommend their school to other teachers. 

School leadership and management 

Overall responses to questions about the quality of school leadership were 
positive. 



Table 40: Whether senior management provides good leadership 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Strongly agree 


13 


14 


17 


12 


9 


14 


Agree 


42 


41 


42 


41 


39 


41 


Not sure 


18 


16 


14 


17 


18 


16 


Disagree 


19 


22 


19 


23 


25 


22 


Totally disagree 


7 


6 


6 


7 


9 


6 


No Response 


1 


1 


1 


1 


1 


1 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



As Table 40 shows, 55 per cent of the teachers working in London and 
metropolitan areas felt that the senior management at their school provided 
good leadership. The main variation came from teachers in the key boroughs 
where a lower percentage (48 per cent) said this was the case. Nine per cent of 
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teachers in these authorities said that they totally disagreed with this statement 
compared to six per cent from other London authorities. However, modelling 
did not find this to be a statistically significant difference. 



The multilevel modelling predicted that staff who were more senior were 
significantly more likely to agree that the leadership was good. Part-time and 
supply teachers were also more likely than class teachers to say that senior 
management provided good leadership. Strong leadership and achievement 
appear to be strongly related. The modelling predicted that teachers from 
schools in the top 40 per cent of GCSE achievement were more likely than 
other similar teachers to report good leadership. Teachers from Black African 
backgrounds were more positive about leadership in their school than their 
White counterparts. The higher pupil to teacher ratios the less likely teachers 
were to say there was good leadership. 



Leadership was seen as an important issue to teachers: 91 per cent of teachers 
in London said that more encouragement from senior staff was important for 
improving their satisfaction/morale (54 per cent said it was very important and 
37 per cent said it was quite important). 

Table 41 shows the extent to which teachers thought that senior management 
dealt effectively with unauthorised pupil absence. 



Table 41: Whether management deals effectively with unauthorised absence 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Strongly agree 


16 


11 


13 


10 


6 


11 


Agree 


43 


39 


37 


40 


30 


40 


Not sure 


25 


28 


27 


29 


29 


28 


Disagree 


14 


17 


16 


17 


25 


16 


Totally disagree 


2 


4 


5 


4 


9 


4 


No Response 


0 


1 


1 


0 


1 


1 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



A higher proportion of teachers from metropolitan authorities than from 
London boroughs agreed that senior management dealt effectively with 
unauthorised pupil absence (59 per cent compared to 50 per cent). This 
difference was confirmed to be significant using multilevel modelling. 
Teachers from the key boroughs were less likely to report satisfaction with this 
issue (36 per cent); a third (34 per cent) of teachers in key boroughs said that 
they disagreed or totally disagreed with the statement, compared to a fifth (20 
per cent) of other teachers in London. The multilevel analysis of this question 
confirmed that this difference was significant. 
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Four other school level factors related to satisfaction with the way that senior 
management dealt effectively with unauthorised pupil absence: teachers from 
schools with high GCSE results were more likely to agree that absences were 
dealt with effectively and the lower the level of deprivation 
locally (measured using census data) the more likely teachers were to agree. 
Respondents with senior roles within the school (particularly assistant heads 
and deputy heads) were most likely to think that management dealt well with 
unauthorised absences. Finally, in relation to personal characteristics, younger 
teachers (under the age of forty) were less likely than older teachers to agree 
with this statement and males were less likely than females to agree with this 
statement. 



Sixty-one per cent of teachers in London said that when they needed help with 
a difficult pupil they were fully and appropriately supported. Teachers from 
the key boroughs were less likely to agree with this (53 per cent) than other 
teachers in London. 

Lifty-eight per cent of teachers in London noted that senior management 
maintained good relationships with staff. 

Teachers were divided on whether communication in their school was 
effective: 42 per cent agreed and 39 disagreed (the remainder were unsure). 

Over two thirds of teachers reported that the way they were managed meant 
that they set and agree appropriate objectives for their work with their line 
manager. Teachers from key boroughs were less likely to say this was the case 
(57 per cent) and more likely to say they disagreed or strongly disagreed with 
this statement (28 per cent) than other teachers in London (18 per cent). 

Ethos 

Sixty-eight per cent of teachers in London noted that their school had a 
distinct mission and ethos. Teachers from key boroughs were less likely to 
strongly agree with this statement (14 per cent compared to 21 per cent in 
other boroughs) and were more likely to disagree than other teachers in 
London (17 per cent compared to 12 per cent). 

Thirty per cent of teachers in London strongly agreed and a further 57 per cent 
agreed with the statement that the school seeks to give every pupil the chance 
to achieve his/her potential. Most teachers in London (86 per cent) felt that 
their school was working hard to improve. 

Over three-quarters of teachers in London (79 per cent) reported that the 
school was committed to involving parents/carers in their children’s education. 

Professional development 

Teachers in London were asked a range of questions about continuing 
professional development (CPD) at their school. 
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In terms of whether the school offers them a wide range of opportunities to 
meet their professional development needs, 61 per cent of teachers agreed or 
strongly agreed. Almost all teachers thought that opportunities for high quality 
professional development were related to their satisfaction/morale as a teacher 
(57 per cent said it was very important and 36 per cent that it was quite 
important). 

In relation to the quality of professional development at their school, 73 per 
cent of teachers in London thought that it was reasonably high or very high, 21 
per cent that it was not high and a five per cent that it was actually poor. 

Almost all teachers thought that staff working as teams to raise standards had 
an important effect on their satisfaction/morale (62 per cent said it was very 
important and 31 per cent that it was quite important). 

Two thirds of teachers (66 per cent) noted that they worked collaboratively 
with colleagues to develop their skills as teachers. 

The majority of teachers in London thought that their school was committed to 
working collaboratively with other schools to support pupils’ learning (14 per 
cent strongly agreed and 44 per agreed). Teachers from the key boroughs were 
less likely to strongly agree (ten per cent) with this statement than other 
teachers in London. 



4.2 Importance of non-curricular support 

Resources 

Two-thirds of the teachers indicated that their school was well resourced in 
terms of books, ICT, facilities and equipment (19 per cent strongly agreed and 
50 per cent agreed; a further 25 per cent disagreed with this statement). 

In terms of improving their satisfaction and morale, most teachers in London 
thought that it was important to have access to ICT (46 per cent said it was 
very important and 38 per cent that it was quite important). 

Teachers also felt that adequate ICT provision was important when it comes to 
helping improve pupils’ learning (41 per cent said it was very important and 
49 per cent that it was quite important). 

Other issues that most teachers thought were important in relation to helping 
them to improve pupils’ learning were: refurbished and well-resourced schools 
(57 per cent said this was very important and 39 per cent that this was quite 
important), extra curricular learning opportunities (41 per cent said it was very 
important and 48 per cent that it was quite important), teaching support staff 
such as learning mentors (38 per cent said they were very important and 46 per 
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cent they were quite important) and relevant work experience for pupils 
through good partnerships with the business community (35 per cent said this 
was very important and 47 per cent that it was quite important). 

Parental involvement 

Teachers were in agreement that parental involvement in their child’s 
education was important for London schools. Eighty-four per cent of teachers 
in London said this was very important and a further 14 per cent said it was 
quite important. Teachers felt slightly less strongly about the importance of 
parental involvement in the school (e.g. as Governors or teaching assistants). 
Most teachers thought this was important: 43 per cent said very important and 
41 per cent said it was important. 

Issues about extended schools 

Just under two-thirds of teachers in London thought that it was important to 
extend the school to bring in other services, such as Social Services, Health 
Centre and adult learning (28 per cent said this was very important and 34 per 
cent that it was quite important). Twenty-two per cent of teachers said they 
had no opinion on this issue and 16 per cent thought it was not important. It 
was interesting to note that teachers from the key boroughs seemed more 
convinced about extending schools than other teachers in London: 36 per cent 
thought that this was very important compared to 27 per cent of teachers from 
other boroughs. 

Year 10 issues 

Most teachers thought it was important for Year 10 pupils in London to have 
work-related learning and a vocational curriculum (for both issues, 43 per cent 
reported that they were very important and a similar percentage that they were 
quite important). Most teachers also agreed that it was important to have 
individual careers guidance (53 per cent said this was very important and 38 
per cent that it was quite important). Teachers seemed slightly less sure that 
having a learning mentor was important (77 per cent thought it was, 15 per 
cent had no opinion and 7 per cent said it wasn’t important). On all four 
aspects, teachers from key boroughs were more likely to place a higher 
importance than teachers from non-key boroughs (for example, for both work 
related learning and a vocational curriculum, 49 per cent of key borough 
teachers said this was very important for Year 10 pupils compared to 42 per 
cent of non-key borough teachers). 



4.3 Time and workforce remodelling 

Teachers were asked about aspects of teaching that are related to improving 
satisfaction/morale as a teacher. Smaller classes were said to be related 
(important or very important) to improved satisfaction/morale by about 90 per 
cent of teachers. Of the items in this section, smaller classes had one of the 
highest percentage of teachers indicating that it was very important (59 per 
cent and a further 30 per cent said this was quite important). A reduction in 
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form filling was also an area that most teachers (86 per cent) thought would 
improve their satisfaction/morale as a teacher. Teachers from key boroughs 
were less likely to think that this was as important for satisfaction/morale than 
teachers from non-key boroughs (48 per cent and 58 per cent respectively said 
this was very important). About 85 per cent of teachers reported that more 
non-contact time would improve their satisfaction/morale. A similar 
proportion thought that less change and more time for consolidation would 
improve morale. 

Teachers also noted that additional staff would increase satisfaction/morale. 
This was particularly the case for teachers from the key boroughs. More 
support staff (technical and administrative) were said to be important for 
satisfaction/morale by 83 per cent of teachers. An increase in support staff was 
valued more highly by teachers from key boroughs than non-key boroughs (45 
per cent and 40 per cent respectively said that this was very important). An 
increase in teaching assistants was said to be important by 64 per cent of 
teachers. A third of teachers from key boroughs said this was very important 
compared to a quarter of other teachers in London. 



4.4 Behaviour of pupils 

Two-thirds of the teachers felt that most pupils were generally well behaved 
(see Table 42). 



Table 42: How well pupils behave 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Always well 


3 


3 


3 


3 


0 


3 


Generally well 


69 


63 


60 


64 


53 


64 


Sometimes well 


24 


27 


30 


26 


38 


27 


Rarely well 


3 


6 


5 


6 


9 


6 


Never well 


0 


0 


0 


0 


0 


0 


No Response 


1 


0 


1 


0 


1 


0 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



The overall response to this question was more positive from teachers in 
metropolitan authorities compared with teachers from London schools (72 per 
cent compared to 66 per cent). However, this difference was not found to be 
statistically significant using multilevel analysis. 



The multilevel modelling showed that good behaviour was strongly related to 
the level of attainment of schools: the higher the GCSE attainment the more 
likely teachers were to report good behaviour. In relation to GCSE attainment, 
the likelihood of agreeing that the school had good behaviour ranged from 41 
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per cent amongst teachers from the lowest 20 per cent of schools to 84 per 
cent amongst teachers in the top 20 per cent of schools. Teachers from girls’ 
schools were more likely than otherwise similar teachers to say that pupils 
behaved well. Perceptions of behaviour varied according to the role of the 
respondent, with senior teachers being more likely to report good behaviour 
than classroom teachers. Another school level variable that was related to 
behaviour was the number of pupils: the larger the school and the greater the 
pupil to teacher ratio the less likely teachers were to say that most pupils were 
generally well behaved. 



Almost all teachers agreed that effective behaviour improvement and reward 
systems were important to helping improve pupils’ learning (75 per cent 
strongly agreed and 23 per cent agreed). Teachers from key boroughs were 
even more likely to strongly agree (80 per cent). 

About two-thirds of teachers (63 per cent) agreed that their school had a good 
reputation in the community, a further 17 per cent were unsure and 19 per cent 
disagreed with the statement. Teachers from schools in the key boroughs were 
much less likely to strongly agree with the statement (14 per cent) than those 
from non-key boroughs (29 per cent). 

Bullying at their school was not seen as a particular problem for the majority 
of teachers (62 per cent), a further 18 per cent were unsure and 19 per cent 
thought that it was a particular problem. Teachers from key boroughs were 
more likely to report that bullying was a problem than teachers from other 
schools in London (29 per cent agreed or strongly agreed it was a problem 
compared to 18 per cent from other schools). 

Also in relation to bullying, most teachers felt that staff at their school dealt 
effectively with bullying issues. 



Table 43: Whether staff deal effectively with bullying issues 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Strongly agree 


18 


10 


11 


10 


7 


11 


Agree 


55 


54 


51 


56 


49 


55 


Not sure 


18 


22 


23 


22 


25 


22 


Disagree 


9 


11 


12 


11 


15 


11 


Totally disagree 


1 


1 


1 


1 


2 


1 


No Response 


0 


0 


1 


0 


1 


0 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



Table 43 shows that a higher proportion of teachers from metropolitan 
authorities felt that their school dealt effectively with bullying than teachers 
from London boroughs (72 per cent compared with 65 per cent). Teachers 
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from the key boroughs were less likely to agree that staff at their school dealt 
effectively with bullying issues than other teachers in London (56 per cent 
agreed or strongly agreed). 



Multilevel analysis of the question asking whether staff deal effectively with 
bullying found that whilst the difference between London and metropolitan 
schools was significant, the difference between key boroughs and non-key 
boroughs was not significant. The main characteristic that modelling 
suggested was related to responses to this question was the role of the 
respondent. The more senior the staff, the more likely they were to agree that 
bullying was dealt with effectively. In ascending order likelihood increased 
from class teachers, heads of department, assistant heads, deputy heads and 
head teachers (for example the model predicts that the likelihood of agreeing 
with this question went from 65 per cent for class teachers to 97 per cent for 
head teachers). Part-time teachers were less likely to think that bullying was 
dealt with effectively (this category mainly included class teachers and supply 
teachers). Finally for this question, teachers aged over 40 were more likely to 
agree with the statement than younger teachers. 



The majority of the teachers agreed that, in the school as a whole, control of 
pupils was good (ten per cent strongly agreed, 51 per cent agreed, 19 per cent 
were unsure and 19 per cent disagreed/totally disagreed). Teachers from the 
key boroughs reported less control of pupils than teachers from non-key 
boroughs (26 per cent disagreed that it was good compared to 19 per cent 
elsewhere). 

Just over half the teachers in London said that most pupils in the school were 
always or generally motivated to work hard. A further 38 per cent said that 
they were sometimes motivated to work hard (8 per cent said rarely). Teachers 
from the key boroughs reported lower levels of motivation than teachers 
elsewhere (45 per cent said pupils were always or generally motivated, 44 per 
cent said sometimes and 1 1 per cent said that pupils were rarely or never 
motivated). 



4.5 Improving the transition process 

Four items in the questionnaire explored issues surrounding the transition to 
secondary school for Year 7 pupils 5 . Teachers from the key boroughs gave 
greater importance to the need to support the transition process, and the 
suggestions for how this could be done, than did teachers from non-key 
boroughs. This may reflect an increase in the emphasis given to transition 
work in these areas. 

Almost all teachers (85 per cent) thought that it was important to provide more 
support for pupils in transition between primary and secondary schools, but 

5 In one of the London boroughs, pupils transfer in Year 8. 
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how strongly they felt this (very important or quite important) seemed to vary 
in relation to location. Teachers from key boroughs were more likely to think 
this was very important (45 per cent) than those from non-key boroughs (39 
per cent). 

In terms of factors that would aid the transition process, approximately half of 
the teachers felt that it was important to have a timetable that reduces the 
number of new teachers that pupils meet at secondary school, and to have 
buildings that create a more welcoming primary-style environment for the 
youngest children. About a fifth of teachers had no opinion about these 
suggestions and a quarter thought they were not important for Year 7 pupils in 
London. Teachers from the key boroughs were more likely to agree with these 
statements than teachers from non-key boroughs. For example, 26 percent of 
key borough teachers said reducing the number of teachers was important, 
compared to 20 per cent of other teachers. A relatively small proportion of 
teachers thought that allowing Year 7 pupils to stay in one place as much as 
possible was important (28 per cent), half of the teachers thought this was not 
important (52 per cent) and a further 18 per cent had no opinion about it. 
Again, key borough teachers were more likely to think this was important than 
teachers in other areas. 



4.6 Good classroom practice 

Teachers were asked a series of questions about classroom practice in their 
school as a whole. Table 44 shows the percentage of teachers who agreed that 
most lessons at their school were motivating and challenging. 



Table 44: Whether lessons are motivating and challenging 





Metropolitan 

% 


Greater 

London 

% 


Inner 

London 

% 


Outer 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


Strongly agree 


9 


11 


14 


10 


8 


11 


Agree 


65 


59 


61 


58 


62 


59 


Not sure 


20 


22 


19 


23 


22 


22 


Disagree 


5 


7 


5 


8 


7 


7 


Totally disagree 


0 


0 


0 


0 




0 


No Response 


0 


0 


1 


0 


1 


0 


N 


2,387 


4,597 


1,242 


3,350 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



Around three-quarters of teachers felt that most lessons at their school were 
motivating and challenging. 



No significant differences for this question were found in relation to location 
(metropolitan, London and key boroughs). The main variable related to this 
question was the GCSE achievement of the school: teachers from schools that 



49 







had the lowest GCSE results (the bottom 40 per cent) were least likely to 
report that lessons were motivating and challenging. In relation to the type of 
school, teachers from specialist schools (particularly maths and computing 
specialist schools) and teachers from girls’ schools were more likely than 
otherwise similar teachers to say that lessons were motivating and challenging. 
The higher the pupil to teacher ratio at the school the less likely teachers were 
to say that lessons were motivating and challenging. The age and seniority of 
teachers was found to be related to responses, whereby younger teachers were 
more positive (with those over 50 least likely to say lessons were challenging 
and motivating) and senior staff (heads, assistant heads, deputy heads and 
heads of department) were also more positive than class teachers. 



Over 90 per cent of teachers said that pupils at their school were praised and 
encouraged in their work (23 per cent strongly agreed with this statement and 
69 per cent agreed). Teachers from key boroughs were less likely to strongly 
agree with this statement (18 per cent) than those from other areas (23 per 
cent). 

The majority of teachers reported that teachers at their school had high 
expectations of all the pupils (17 per cent strongly agreed, 52 per cent agreed, 
18 per cent were unsure and 13 per cent disagreed/totally disagreed). Teachers 
from the key boroughs were less likely to report high expectations than those 
from other areas (for example 12 per cent strongly agreed compared to 17 per 
cent amongst teachers from non-key boroughs). 

Just over half of the teachers (58 per cent) said that teaching was informed by 
up-to-date research and/or best practice from elsewhere; the remaining 
teachers were either unsure (28 per cent) or disagreed with this statement (13 
per cent). 

Of the items covered in this heading, teachers were least likely to agree that 
teaching styles were matched to the needs of individual pupils (52 per cent 
agreed, 31 per cent were unsure and 17 per cent disagreed). Despite this, most 
teachers agreed that matching teaching styles to the needs of individual pupils 
was important to improving pupils’ learning (51 per cent strongly agreed and 
39 per cent agreed). 



4.7 Other issues 

Location 

Eighty-five per cent of the teachers in our London sample said that they live in 
London (5 1 per cent in the same borough as the school and 34 per cent in a 
different borough). Teachers from the key boroughs were less likely to live 
outside London than other teachers. Those 662 teachers not currently living in 
London did not want to change this; only 15 per cent of them said that they 
would like to live in London. 
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Just over 60 per cent of teachers said that they took 30 minutes or less to travel 
to school each morning, a further 21 per cent took between 31 to 45 minutes 
and 16 per cent took over 45 minutes. 

Recruitment and retention 

Teacher recruitment and retention was an important issue in London. Teachers 
in London were asked a series of questions about what might make teaching in 
London more attractive. Ninety per cent of teachers in London agreed that 
having support with the cost of buying a home in London (Key Worker 
Housing) would make teaching more attractive. Teachers from the key 
boroughs felt particularly strongly about this issue (67 per cent of teachers 
from key boroughs strongly agreed with this statement compared to 62 per 
cent of teachers from other areas in London). Having access to high quality 
professional development and support from subject specialists was seen as 
important by most teachers (89 per cent). Again it was teachers from key 
boroughs that felt most strongly about this (45 per cent said they strongly 
agreed, compared to 40 per cent of teachers from non-key boroughs). Eighty- 
four per cent agreed that access to up to date ICT, including interactive 
whiteboards would help. Teachers from the key boroughs agreed with this 
issue more strongly than those from other areas (48 per cent indicated 
‘strongly agree’ compared to 40 per cent of other teachers). Three-quarters of 
teachers agreed that working in a new or refurbished school would make 
teaching in London more attractive (31 per cent strongly agreed, 45 per cent 
agreed). 

Eighty-four per cent of teachers thought that recognition that teaching in 
London requires and develops unique skills would make teaching in London 
more attractive. Teachers from the key boroughs placed greater emphasis on 
this than those from non-key boroughs (90 per cent of teachers from key 
boroughs agreed or strongly agreed). Related to this, half of teachers in 
London agreed that professional recognition of relevant London experience 
through Chartered London Teacher status was important. Again it was 
teachers from the key boroughs who felt particularly strongly about this issue 
(59 per cent of teachers from key boroughs agreed or strongly agreed 
compared to 5 1 per cent from other areas in London). 

The item in this section that teachers were least convinced would make 
London a more attractive place to teach was if their school had 
Specialist/Training school status: 46 per cent of teachers thought this would 
make it more attractive, 3 1 per cent were unsure and 22 per cent thought that 
this would not. 

Leading on from this last item, teachers in London were also asked whether 
they thought that Specialist schools and Training schools were valuable in 
improving teaching and learning in London. Two-thirds (67 per cent) thought 
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that Training schools were valuable and just over half of the teachers (55 per 
cent) said that they thought Specialist schools were valuable. 



4.8 Open-ended responses - opinions about teaching 

Establishing a culture of achievement 

All teachers were asked the following question: 

‘What would help/has helped to establish a culture of achievement in 
your school?’ 

Table 45 shows the most common responses for teachers in London and other 
metropolitan areas. 
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Table 45: Teacher survey - ‘What would help/has helped to establish a 



culture of achievement in your school?’ 


Category label 


London 

% 


Metropolitan 

% 


The school having a good reward system/offering 
incentives 


12 


10 


Having a good/strong head teacher or leadership team 


10 


14 


The teachers have high expectations of the pupils. They 
demand high standards 


8 


7 


Celebration of success events such as 
assemblies/displays/performances 


8 


5 


There is good behaviour management 


7 


10 


Having high quality staff (e.g. motivated/committed) 


6 


9 


There is good support for the pupils/pupils feel valued 


6 


6 


Parental involvement/support helps 


5 


5 


There is a good staff support system 


4 


6 


There is a good teaching and learning culture in the 
school 


4 


5 


The pupils having positive attitudes (e.g. The pupils are 
well motivated) 


4 


4 


There is a good working ethos in the school 


4 


3 


The school offers lots of enrichment activities/extra 
curricular activities 


4 


2 


The school has high expectations of its staff 


3 


5 


Improvement in school examination grades 


2 


2 


Use of effective sanctions/punishments 


2 


3 


The school has a clear behaviour code/discipline policy 


2 


4 


Inclusion/Exclusion issues (e.g. Schools should be able 
to exclude disruptive pupils) 


2 


3 


Nature of school (e.g. The school is selective/has 
Specialist School Status/is faith based) 


2 


3 


Pupils should have positive role models especially 
linked to ethnic minority groups 


2 


1 


Other relevant or vague comments 


3 


3 


No response given 


30 


24 


N 


4597 


2387 



An open-ended question. Respondents could give more than one answer. Not all responses are 
shown. 



There was more variation between the responses of teachers in London and 
metropolitan schools than there had been in the responses of pupils in the 
different locations. 
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There were three main areas that comments related to: those to do with 
behaviour management and reward systems; those relating to staffing and 
leadership; and expectations and attitude. Teachers frequently mentioned more 
than one issue in their response; the quotation below illustrates a typical 
comment. 

A driven Head. Better management of poor behaviour in and around 
school. Improving uniform and environment. Teacher development 
through INSET. (London) 

Comments indicated that teachers felt that establishing a culture of 
achievement required an emphasis on success and good behaviour. Teachers 
referred to the need for an improved reward system for pupils, the need to 
celebrate success, good behaviour management, a clear behaviour code and 
strong sanctions. More teachers in London mentioned reward systems and 
celebration of success than teachers from other metropolitan areas (these were 
the first and third most common responses from teachers in London but the 
third and ninth from metropolitan teachers). In comparison, metropolitan 
teachers were more likely to mention behaviour management: this was their 
second most common response but only the fifth most common for teachers in 
London. 

Need more recognition of good work - assemblies etc, special 
celebration assemblies. All teachers taking interest in all students and 
talents. (London) 

Better management of student behaviour in corridors and playground. 
More back-up for deeding with difficult pupils. (Metropolitan) 

Teachers also stressed the need for effective staffing. Strong leadership was 
mentioned by ten per cent of teachers in London (the second most common 
response) and 14 per cent of metropolitan teachers (this was their most 
common response). Also referred to was the need for high quality staff and 
good staff support. 

Stronger leadership. (Metropolitan) 

Improved communication between senior management and classroom 
teachers, i.e. to be properly informed about what is going on (with 
pupils, finances etc). (Metropolitan) 

The final category of comments that teachers regularly mentioned related to 
the need for high expectations and positive attitudes. Around 8 per cent of 
teachers mentioned that high expectations of pupils helped to create a culture 
of achievement. Positive pupil attitudes, a good working ethos and a culture of 
teaching and learning were all common responses from teachers in London 
and other metropolitan areas. 



54 




Greater consistency from staff ... greater demands on pupils to learn. 
The year group have a motto “Together we aspire, together we 
achieve. ” Tutor team have very high expectations - v. positive. 
(London) 

For students to recognise the importance of doing well in school and 
the relevance this has in the world of work. (London) 

Just under five per cent of teachers specifically noted that there should be high 
expectations of school staff. 

Other comments were very varied, for example those that related to the 
individual nature of the school, but there were two that came up frequently for 
teachers in all locations. Some teachers (five per cent) felt that parental 
involvement and/or community support were key to establishing a culture of 
achievement. 

Regular meetings with parents and fast responses when things go 
wrong. For example meeting with parents/carers the next day when 
something has happened in school. (London) 

Others noted problems relating to inclusion/exclusion issue - notably that it 
was challenging to include all pupils in school and still establish a culture of 
achievement. 

Effective and consolidated treatment of students with challenging 
behaviour. To refuse to accept these students into the school and not 
be pencdised for excluding them. NO INCLUSION. (London) 



Factors that encourage teaching in London 

Teachers in London were also asked two further questions specifically about 
teaching in London. Firstly: 

‘What factors/changes would most encourage you to go on teaching in 
a London school?’ 

Common responses to this question were similar to this open-ended question 
and are shown in Table 46. 
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In response to this question, teachers referred to an increase in salary and other 
issues surrounding housing and cost of living issues. Teachers mentioned that 
London provided benefits relating to training and opportunities for promotion. 
Similar comments to the previous question about strong leadership and 
improved teamwork were given. Difficulties with pupil behaviour and the 
need for strategies to motivate pupils and provide them with more support 
were also mentioned. Reduced workload, less paperwork and smaller classes 
were also mentioned. Finally, teachers again referred to inclusion issues and 
the need for parental support. Below are some examples of typical or 
particularly illustrative quotations. 

Money - more! Housing help. Better support - occupational perks - 
stress relief. Resources - most importantly ‘time to mark/plan ’. Team 
building. 

Less emphasis on league tables. Less testing. More autonomy to teach 
in a way that motivates pupils. Greater recognition of challenges faced 
and kudos given. 

Recognition from Government bodies that teaching in a deprived area 
is a challenge. Praise for what we do well and can do rather than 
comparing League Tables and demoralising pupils and teachers. 

The sense of being involved in successful networks of schools. The 
belief that I am helping to make a difference to people’s lives around 
the world as London is such a multi-cultural city, many students move 
abroad after their formal education. 

1. An overhaul of behaviour management in schools in general - 
remove fear of excluding for poor behaviour (from class or school). 
Leading from this, put money into supporting these pupils with 
behavioural difficulties. 2. Smaller classes/more support for 
SEN /EM A 6 pupils. 

If the boroughs would accept that a school should not include all 
pupils with a variety of behavioural, emotional and medical 
conditions. 

A quarter of the teachers referred to the need for increased salaries, of these a 
large proportion of teachers made reference to the outer London weighting 
being less than that for teachers from inner London. 

Recognition that it is challenging for teachers. More pay - OUTER 
LONDON ALLOWANCE NOT enough in [outer London borough]. 



6 Education Maintenance Allowance 
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More pay to stop teachers moving 1 mile to Inner London where £5000 
is the difference for the same job. 



Benefits and challenges of teaching in London 

The final question to teachers in London asked about the benefits and 
challenges of teaching in a London school. 

‘What do you see as the mean benefits/challenges of teaching in 
London schools 

Responses given by over two per cent of teachers are shown in Table 47. 
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Table 47: Teacher survey - ‘What do you see as the main 

benefits/challenges of teaching in London schools?’ 



Category label 


Greater 

London 

% 


Key 

borough 

% 


Non-key 

borough 

% 


The diversity of the pupils’ backgrounds/cultural mix of the 
pupils provides benefits 


25 


34 


25 


There are a lot of behaviour issues affecting London 
schools/ challenging behaviour is a concern 


21 


21 


21 


Access to external resources such as museums, theatres, 
shops for educational puiposes is advantageous 


9 


8 


9 


It is rewarding/Sense of satisfaction/Feeling that you make a 
difference to the young peoples’ lives 


6 


9 


5 


Motivation of pupils can be difficult 


5 


3 


5 


Challenges from working with a diverse student body 


5 


6 


4 


Cost of living concerns (e.g. London is very expensive) 


4 


4 


4 


Bigger budgets/more money available to London schools 


4 


3 


4 


Often a lack of parental involvement/ support for the school 


4 


4 


4 


There is a wider range of opportunities for 
training/professional development locally 


3 


4 


3 


Schools have a large proportion of disadvantaged students 


3 


3 


3 


There are more opportunities for promotion/career 
progression. 


2 


3 


2 


Understanding the variety of pupil backgrounds and needs 
can be a problem 


2 


3 


2 


The benefits derived from the pupils’ personalities/sense of 
humour/resilience 


2 


5 


2 


Overcoming the challenges that make each day different 


2 


3 


2 


Working within the community of residence can be difficult 


2 


2 


2 


Schools are up to date with strategies/information. 


2 


0 


2 


Teaching in London is a unique experience 


2 


1 


2 


Staff recruitment/retention can be difficult 


2 


2 


2 


The nature of teaching in London is a challenge 


2 


4 


2 


There are no benefits 


2 


1 


2 


Schools have large numbers of pupils with SEN/EAL needs 


2 


2 


1 


The cultural/ethnic diversity of the staff/colleagues is a 
benefit 


2 


2 


1 


Other relevant or vague comments 


3 


5 


3 


No response given 


28 


21 


28 


N 


4,597 


368 


4,224 



An open-ended question. Respondents could give more than one answer. Not all responses are shown. 
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The most common response was that the diversity of pupil backgrounds was 
the main benefit (25 per cent) but sometimes this was said to be one of the 
challenges as well. Working with a diverse student body and difficulty in 
understanding the variety of pupil backgrounds was also mentioned by some 
teachers (five per cent and two per cent respectively). The second most 
common response was the challenges caused by behaviour (mentioned by 21 
per cent of teachers). The third most common response was that teaching in 
London provided access to the capital’s extensive resources (for example 
museums and galleries). Similar comments to those raised in previous 
questions arose: London offers greater opportunities for training and 
promotion; problems caused by the cost of living; and lack of parental 
involvement. Below are some examples of typical or particularly illustrative 
quotations. 

Challenges - behaviour, lack of learning ethos. Benefits - diverse 
populations. London schools not cdl the same - selective ones leave 
others to cope with the disaffected. 

I enjoy the cultural and ethnic diversity. We have events which allow 
pupils to express their culture. 

Benefit is opportunities for school visits and the opportunities apparent 
for careers to inspire students. Also the opportunities opened by 
diverse and multicultural school population. Challenge is behaviour - 
but nationwide problem. 

Diversity when it is celebrated is exciting and rewarding. The cost of 
living is very high and salaries do not match this. London schools tend 
to be far too big and this is a key factor when trying to meet the needs 
of our students. 

I enjoy teaching in a genuinely multi-cultural school. I think 
increasingly unstable families have created problems re: discipline 
and standards. 

Parental support for their children, and recognition from 
parents/carers that staff are doing a good job. Too easy for students to 
truant - too many attractions ‘out there’! Reputation of London 
schools is changing for the better. 



4.9 Further statistical analysis - factor analysis 

This section explores further statistical analysis that was undertaken on the 
teacher questionnaire data. As with the pupil questionnaires, factor analysis 
was carried out to identify groups of questions that produced similar patterns 
of responses and that covered similar issues. This was only carried out for the 
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London data as there were only ten items in the metropolitan teacher 
questionnaire. 

Six factors were identified for items in the teacher questionnaire. These factors 
covered the main themes reported on in the previous section: 

• Extent to which school is perceived to be a good school by teachers; 

• Importance of non-curricular support; 

• Importance of time and workforce remodelling; 

• Rating of the behaviour of pupils; 

• Importance of improving transition; 

• Rating of good classroom practice. 



Details of which individual questions contributed to each factor can be found 
in Appendix F. 



Factor 1: good school for teachers 

This was the largest factor and consisted of 19 items from the questionnaire. 
This factor brought together topics such as leadership, quality and professional 
development. This factor included questions on whether teachers enjoyed 
working at their current school most of the time, whether the school had high 
staff morale and whether the senior management at their school provided good 
leadership. 

Factor 2: importance of non-curricular support 

This factor was made up of 13 items from the questionnaire. The topics 
included in these items related to resources, parental and community 
involvement and careers related issues. 

Factor 3: time and workforce remodelling 

This was quite a small factor, made up of only five items. The factor was 
comprised of questions about which aspects of teaching were related to 
improving satisfaction/morale as a teacher and covered additional time, less 
form filling, more support staff and smaller classes. 

Factor 4: behaviour of pupils 

Eight questionnaire items grouped together to create a factor relating to the 
behaviour of pupils. In addition to a direct question asking teachers to rate 
behaviour the factor also included questions on bullying, control of pupils and 
motivation. 

Factor 5: improving the transition process 

This factor was made up of the four items in the questionnaire that explored 
issues surrounding the transition to secondary school for Year 7 pupils. 
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Factor 6: good classroom practice 

This factor included questions on whether lessons were motivating and 
challenging, whether pupils were praised and encouraged and whether 
teaching was informed by up-to-date research and/or best practice from 
elsewhere. A total of six items contributed to this question, the full details of 
which can be found in Appendix F. 



Once the factors had been identified, each factor was analysed using 
multilevel modelling. Included in this modelling were background 
characteristics of the teachers, such as age, gender and role. Also included was 
information about their school, such as attainment levels, size and the 
percentage of pupils eligible for free school meals. 

The results of the multilevel modelling will now be explored. 

Further analysis of the teachers’ responses 

Attainment, local demographics, role of the respondent and ethnicity were the 
main variables that were found to be related to the factors. In particular, it 
appears that teachers from well achieving schools or in more affluent areas 
placed less emphasis on non-curricular support than other teachers. Teachers 
from schools facing greater challenges, such as low achievement, large 
schools or large numbers of lone parents, were more likely to think that more 
should be done to aid the transition process. 

Attainment 

Good behaviour of pupils and good classroom practice appear to be very 
strongly related to high attainment levels of the school. The higher the GCSE 
scores achieved by the school, the more likely teachers were to report good 
behaviour of pupils. 

Teachers from schools with the highest levels of GCSE attainment (top 40 per 
cent) were most likely to think that theirs was a good school for teachers and 
were less likely than other teachers to think that non-curricular support was 
important. 

Teachers from schools with the lowest levels of attainment (bottom 40 per 
cent, and particularly the bottom 20 per cent) were more likely than others to 
place importance on making the transition process as smooth as possible. 

Census variables 

A census variable about mobility was found to relate to three of the factors. 
Teachers from areas where there were lots of households in which the entire 
household had remained living at the same address for the past year were less 
likely to say that theirs was a good school, less likely to say that behaviour 
was good and less likely to report good classroom practice. 

The higher the percentage of people in the area who held managerial or 
professional occupations, the less likely teachers were to think non-curricular 
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support was important. Also in areas with high proportions of people in 
managerial and professional jobs, teachers also reported poorer behaviour 
from pupils. 

In areas with low percentages of people with qualifications, behaviour 
appeared to be worse. 

The greater the percentage of households with lone parents, the less likely 
teachers were to report good behaviour and the more likely they were to 
indicate that more should be done to aid the transition to secondary school. 

Role of the respondent 

The role/seniority of the respondent was related to whether teachers thought 
that theirs was a good school. Once the differences in the background 
characteristics of teachers were taken account of, the more senior the 
respondent, the more positive they were about their school. Perceptions about 
the school as a good place for teachers became more positive in the following 
order: class teachers, heads of department, cross school responsibilities 
without class teaching, advanced skills teachers, assistant heads, deputy heads 
and head teachers. Supply teachers were also more positive than permanent 
classroom teachers. 

The seniority of the respondent was less of an issue for the importance of non- 
curricular support factor than it was for the factor concerning whether teachers 
thought their school was a good school. Those with cross-school 
responsibilities without teaching, deputy heads and head teachers were more 
likely to value non-curricular support than classroom teachers; advanced skill 
teachers and part-time teachers were less likely to place a high importance on 
it. 

The role of the respondent was related to the factor on time and workforce 
remodelling, but not in order of seniority, as was the case for factor one. 
Compared to class teachers, the importance given to this factor decreased in 
the following order: part-time teachers, assistant heads, cross-school 
responsibilities without teaching, supply teachers and head teachers. Heads of 
department were more likely to place importance on this factor than class 
teachers. 

Senior management (heads of department, assistant heads, deputy heads and 
head teachers) reported better pupil behaviour than did class teachers. 

Part-time and some senior teachers (those with cross school responsibilities, 
assistant heads and deputy heads) gave more importance to creating a smooth 
transition process than did other teachers. 

The role of the teacher was related to their perception of classroom practice. 
Part-time teachers were less likely to report good practice than class teachers. 
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Supply teachers, assistant heads, deputy heads and head teacher were more 
likely to report good classroom practice that class teachers. 

Ethnicity 

Teachers from a Black African and/or Black Caribbean background were more 
likely to say that the school was good for teachers than White teachers. 

Teachers from Indian, Black Africa, Black Caribbean and Bangladeshi 
backgrounds were more likely to stress the importance of non-curricular 
support than White teachers. 

Teachers from Black African backgrounds were less likely than White British 
teachers to say that the time and workforce-remodelling factor was important. 
However, teachers from Bangladeshi, Indian and White ‘other’ backgrounds 
were more likely than White British teachers to say that time and workforce 
remodelling issues were important. 

The higher the percentage of White British pupils at a school, the more likely 
teachers were to report good behaviour. However, teachers from Black 
African backgrounds were more likely to report positive behaviour than White 
British teachers. 

The more ethnically diverse the school (as measured by the number of ethnic 
categories) the more likely teachers were to report good classroom practice. 
Teachers from Black African backgrounds were more likely to report good 
practice than White teachers. 

Gender 

Females were more likely than males to place a great importance on issues 
around time and workforce remodelling; this was the main personal 
characteristic related to this factor. Females were also more likely to value 
non-curricular support and to place importance on improving the transition 
process than were males. 

Age 

After taking into account other variables (such as seniority), older teachers 
(particularly those over 50) were least likely to think that non-curricular 
support was important. Those under 30 were less likely than other teachers to 
give a high importance rating to issues relating to time and workforce 
remodelling. Younger teachers (particularly those under 30) reported worse 
behaviour than did those over 40. 
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School type 

Teachers from grammar schools and specialist schools were less likely to 
place a great emphasis on non-curricular support. 

Teachers from girls’ schools and some specialist schools (particularly maths 
and computing specialist schools) were more likely to report good behaviour 
of pupils. 

Teachers from Business and Enterprise Specialist schools were more likely 
than other teachers to give importance to the transition period. 

Teachers from specialist schools (but not arts specialist schools) were more 
likely to report good classroom practice. 

Other school variables 

The larger the pupil to teacher ratio (i.e. the fewer teachers per pupil there 
were at the school) the less likely teachers were to report good behaviour. 

The higher the number of pupils in each year group (i.e. the larger the school) 
the more likely teachers were to agree that transition should be made easier for 
pupils. 

Not all of the teachers in the sample lived in London; some lived outside 
London and travelled in to work. These non-London teachers were more likely 
than those living in London to think their school was good. 
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5. 



Variation between schools 



This section reports on analysis to explore the extent to which responses to 
questions varied between London schools. Some questions have a greater 
range of responses than others (i.e. some are yes/no whilst others have five 
options such as totally disagree to strongly agree). To overcome these 
differences, responses to all of the questions were placed on a scale from zero 
to 100. For yes/no questions, ‘no’ was scored zero and ‘yes’ scored 100. If 
there were five options, they were scored 0, 24, 50, 75 and 100 respectively. 
The mean percentage for each school for every question was then calculated. 
This is termed ‘percentage positivity’ since it shows the percentage of 
agreement. It is then possible to compare different types of questions to 
identify those where responses between different schools vary the most. 



5.1 Pupil questionnaire 

For the pupil questionnaire the results for the ten questions that showed the 
greatest variation are shown in Table 48. The data shows that there was 
considerable variation in relation to how pupils travel to school. For example, 
there was a very high standard deviation of 20 in relation to children who 
travelled by public transport suggesting large differences between schools 
(this ranged from schools where ten per cent of pupils travelled by public 
transport to schools where 93 per cent of pupils did). 

In addition to variation on school level issues, such as whether pupils are set 
homework, there was also variation in questions about the home experience. 
For example, there was a high standard deviation of 1 1 .8 in relation to whether 
pupils had access to the internet at home (this ranged from schools where 41 
per cent of pupils had access to schools where 97 per cent of pupils did). 



7 Standard deviation measures the extent to which data is spread about the mean - the higher the 
standard deviation the more spread out the data is. 
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Table 48: Percentage positivity scores for the ten pupil questions with the 

most variation between schools 



Question 


Lowest 

percentage 

positivity 


Highest 

percentage 

positivity 


Std. 

Deviation 

between 

schools 


Travel to school on public transport 


10 


93 


20.0 


Travel to school on foot 


6 


84 


17.9 


Are attending the school nearest home 


9 


83 


15.3 


Would have preferred a different school 


6 


57 


12.0 


At home there is access to the internet 


41 


97 


11.8 


Travel to school by car 


10 


68 


11.6 


This school is better than most 


38 


93 


11.3 


Parents come to social events 


5 


71 


10.6 


Get homework regularly 


56 


100 


10.1 


Often have a teaching assistant 


22 


80 


9.8 


N of schools = 175 









5.2 Teacher questionnaire 

The same analysis was carried out with the teacher questionnaire and the 
results for the ten questions that showed the greatest variation are shown in 
Table 49. To avoid schools where very few teachers completed questionnaire 
having an overly large effect, schools where less than five teachers responded 
were removed from the analysis. 

For the responses to the teacher questionnaire, the questions with the greatest 
variation were all related to school level issues such as management, ethos and 
quality of the school. The question with the greatest variation was whether 
teachers would recommend the school to friends, here there was a standard 
deviation of 28.2 (and a range between no teachers at the school agreeing to 
every teacher at the school agreeing). 
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Table 49: Percentage positivity scores for the ten teacher questions with 

the most variation between schools 



Question 


Lowest 

percentage 

positivity 


Highest 

percentage 

positivity 


Std. 

Deviation 

between 

schools 


Would advise friends to send children 


0 


100 


28.3 


School has a good reputation 


13 


100 


22.9 


Would recommend school to teachers 


9 


100 


20.5 


School well resourced 


14 


99 


16.3 


School has high staff morale 


9 


87 


15.6 


Management provides leadership 


23 


85 


15.2 


Control of pupils is good 


17 


93 


14.7 


Would recommend London 


17 


100 


14.6 


School has distinct mission and ethos 


26 


97 


14.4 


Supported with difficult pupils 


21 


92 


14.2 


N of schools =164 
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6. Comparisons of pupils and teachers in London 



Summary 

• In London, pupils and teachers placed importance on pupils taking part in 
work experience. Under half of the pupils and teachers thought it was 
important to do work-related courses. Teachers were more likely to 
emphasise the importance of these courses than pupils. 

• Pupils and teachers in London were asked about the transition to 
secondary school. Around a third of the pupils and teachers thought that 
staying in one classroom was a good idea. Three-quarters of Year 7 pupils 
liked being taught by different teachers, but about half of the teachers 
thought it would be a good idea to reduce the number of new teachers that 
pupils meet in their first year. 

• Although two-thirds of teachers thought their school was well resourced in 
relation to Information and Communications Techology (ICT), a quarter of 
pupils said that they hardly ever or never used computers in class. Pupils 
did report that using ICT helped their learning. 

• A strong link was found between teachers’ reported views of pupils’ 
behaviour and pupils’ reported views of behaviour, suggesting that their 
perceptions were consistent. 

• In London, a strong link was also found between teachers’ views of the 
quality of leadership within schools and the attitudes and experiences of 
pupils at those schools. This was particularly the case for Year 10 pupils. 



Future learning and careers 

Most pupils said that they wanted to stay on in school after 16 and then go on 
to university and most were happy with the courses that their school offered. 
Teachers valued the importance of work experience, work-related learning, 
vocational courses and careers advice, although those from key boroughs 
placed less emphasis on these issues than other teachers. 

Just under two-thirds of Year 10 pupils thought that it was very important to 
do work experience. Although most teachers agreed that work experience was 
important, they gave it less emphasis; about a third said it was very important. 

Just over a third of Year 10 pupils thought that it was very important to do 
work-related courses, whereas teachers gave this slightly more emphasis; over 
40 per cent of teachers thought that work-related learning and a vocational 
curriculum were very important. 

Transition 

Pupils were very positive about the transition to school, but only a third said 
they were happier at their secondary school than they had been at primary 
school. Teachers from the key boroughs gave greater levels of importance to 
various measures aimed at improving the transition process. Less than a third 
of Year 7 pupils would have preferred to have stayed in the same room for 
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most of their lessons. A similar proportion of teachers thought that this was a 
good idea. 

There were some differences in the perceptions of pupils and teachers to 
moves to change the transition to secondary school. Three-quarters of Year 7 
pupils liked being taught by different teachers for different subjects. However, 
about half of the teachers thought it would be a good idea to reduce the 
number of new teachers that pupils meet. 

ICT 

Teachers valued ICT and almost all said it was important for improving 
pupils’ learning. The majority of teachers thought that their school was well 
resourced in terms of ICT. However, about a quarter of pupils said that they 
hardly ever or never used computers in class. Year 7 pupils were less likely to 
use ICT than Year 10 pupils. However it was Year 7 pupils that reported 
finding ICT particularly helpful. 

Behaviour 

Analysis was carried out to explore the relationship between teachers’ reported 
views of pupils’ behaviour and pupils’ reported views of behaviour. This 
analysis found that there was a strong link between their perceptions. 

The teachers’ view was based on a question that asked teachers to categorise 
the behaviour of most pupils in their schools (the five options included 
‘always’ and ‘generally’ well behaved through to ‘never’ well behaved). 
Schools were divided into four bands (the highest where more than 90 per cent 
teachers thought pupils were always/generally well behaved, the lowest where 
less then 40 per cent thought this was the case). The pupils’ views of 
behaviour came from the following four questions: ‘how often do other pupils 
make fun of people who work hard?’, ‘how often do you behave badly at 
school?’, ‘how often are other pupils so noisy in lessons that you find it 
difficult to work?’ and ‘do you think that bullying is a particular problem at 
your school?’. 

There was a strong (and highly significant link) between the perceptions of 
pupils and teachers. For example, (as shown in Table 50) within the highest 25 
per cent of schools (with the highest scores of good behaviour, based on 
teachers’ views) nine per cent of students thought that bullying was a 
particular problem, whereas in the lowest 25 per cent of schools, 22 per cent of 
pupils thought that bullying was a particular problem. 
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Table 53: Whether pupils perceive bullying is a problem against the 

behaviour of pupils as reported by teachers 



Behaviour banding (based on teachers) 
Highest 2nd highest 2nd lowest Lowest 



25% 25% 25% 25% 

schools schools schools schools 



Bullying 


Always 


11 


14 


18 


22 


particular 


Often 


24 


29 


30 


32 


problem 


Sometimes 


35 


34 


32 


29 


(based on 


Rarely 


23 


16 


12 


9 


pupils) % 


Never 


6 


5 


4 


4 




No Response 


1 


2 


4 


3 




Total 


100 


100 


100 


100 



Relationship between leadership and pupils’ attitudes and 
experiences 

Analysis was also carried out on the relationship between leadership and 
behaviour. The purpose of this piece of analysis was to examine the link 
between the attitudes and experiences of pupils and the quality of support and 
leadership that teachers reported within each school. It found that the reported 
quality of leadership within schools was related to pupils’ attitudes and 
experiences of school. 

In order to carry out this analysis it was first necessary to develop a measure 
of the extent to which teachers felt supported and led by senior management. 
This measure was based on the following five items from the teacher 
questionnaire 8 : 

• senior management provides good leadership; 

• if you need help with a difficult pupil you are fully and appropriately 
supported; 

• communication in the school is effective; 

• senior management maintains good relationships with staff; and 

• senior management deals effectively with unauthorised pupil absence. 



An average score for each school was calculated and this was linked to the 
attitudes and experiences of pupils at those schools. 

The pupil perceptions were based on the factors reported on in Section 3.13: 
the quality of pupils’ relationship with their teacher; the extent to which pupils 
had witnessed and experienced poor behaviour and bullying; and the extent to 
which pupils liked their school. Appendix G shows that although background 
characteristics (such as prior attainment and FSM eligibility) had explained a 



8 This scale had an internal reliability of 0.87 
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large proportion of the variability between schools, there was still unexplained 
variability. This analysis found that the reported quality of leadership 
explained a significant percentage of the remaining variation between schools 
in relation to pupils’ perceptions. This was most prominently seen in the 
extent to which Year 10 pupils liked their school. Almost a quarter of the 
remaining variability between schools could be attributed to the quality of 
leadership. In addition to this, almost a fifth of the variation in Year 10 pupils’ 
relationships with their teachers across different schools could be attributed to 
differences in leadership. 

One possible explanation for the stronger effect amongst Year 10 pupils is that 
Year 7 pupils have been in the school for a shorter amount of time and may 
therefore be less influenced by conditions within the school, such as the 
quality of the leadership. While an association between leadership quality and 
pupil experience and attitudes is apparent, it does not necessarily follow that 
one causes the other. Further research would be required to deal with such 
questions. 
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7. Changes between 2004 and 2005 



The surveys of pupils and teachers were carried out both in 2004 and 2005. 

This section compares the attitudes and experiences reported in 2005 with the 

results from 2004. 

Pupil attitudes in London 

• In 2005, pupils were more likely to report that their work was interesting. 
This was most noticeable for Year 10 pupils. 

• In 2005, pupils’ journeys to school were shorter and pupils were more 
likely to say that it was important to attend a school close to home. 

• A higher proportion of pupils in 2005 noted that technology helped them 
to learn, both computers and interactive whiteboards. 

• Pupils reported more positive opinions about their school. For example, 
pupils in 2005 were more likely to think that their school gave them a good 
education and that rules were fair. 

• There were slight increases in the percentage of pupils reporting that 
teachers treat pupils with respect and that they could go to teachers with 
problems. 

• There were mixed findings in relation to pupil behaviour. There were 
reductions in the percentages of pupils reporting disruption in lessons and 
pupils being made fun of for working hard. However, bullying was an area 
where pupils were more likely to report problems in 2005 than was the 
case in 2004. The percentage reporting that teachers dealt well with 
bullying remained the same. 



Teacher attitudes in London 

• For teachers, the changes over time that have been observed between 2004 
and 2005 suggest that improvements are being made. 

• On 2005, there was an increase in the percentage of teachers reporting that 
they would recommend teaching in London. 

• Just under half of the teachers reported that the quality of their school had 
improved in the past year. 

• Teachers surveyed in 2005 were more likely to say that most lessons were 
motivating and challenging than was the case in 2004. 

• There were also improvements in relation to leadership and management 
issues, pedagogical developments and collaboration, both between and 
within schools. For example, teachers surveyed in 2005 were more likely 
to think that they were supported when dealing with difficult pupils and 
that their teaching was informed by up to date research. 

• The teachers answering the questions in 2005 appeared to feel more 
strongly about many issues than those answering in 2004. For example, 
they gave greater importance to initiatives to improve morale. 

Data was available from a sub-sample of schools that had taken part in both 

the 2004 and 2005 surveys. The following section discusses those questions 

that showed changes over time between the results from 2004 and those from 

2005. As with Sections 3 and 4, we focus on questions where there was 
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change in the region of five per cent or above. The results from this sub- 
sample for all questions can be found online in Appendices I and J. In 
addition, weighted pupil data is also available online in Appendix H for 
comparison with the 2004 report of the pupil and teacher surveys. The 
weighting used in Appendix H is consistent with the weighting approach used 
in the 2004 report. 

It should be noted that whilst these are the same schools that took part in 2004 
and 2005, the individual pupils completing the questionnaires will be different 
and, similarly, some of the teachers completing the questionnaire will also be 
different to those who completed them in 2004. 



7.1 Pupil attitudes 

One of the noticeable changes between 2004 and 2005 is that in 2005 a greater 
percentage of pupils responded to the questions than was the case in 2004. 

Only one of the key questions showed any specific change over time and only 
for Year 10 pupils. This question asked about whether most things pupils 
worked on at school were interesting. Table 54 shows the data for Year 10 
pupils for both year and according to their location within London. There was 
an increase in the percentage of Year 10 pupils agreeing with this (from 31 per 
cent in 2004 to 36 per cent in 2005). For Year 7 pupils, the increase was 
slightly less, from 48 per cent in 2004 to 52 per cent in 2005. 



Table 54: School is interesting - Year 10 





Greater 

London 

2004 


Greater 

London 

2005 


Key 

boroughs 

2004 


Key 

boroughs 

2005 


Non-key 

boroughs 

2004 


Non-key 

boroughs 

2005 


True 


31 


36 


37 


41 


31 


36 


False 


65 


62 


61 


59 


65 


63 


No Response 


3 


1 


2 


1 


3 


2 


N 


6,422 


7,311 


137 


397 


6,285 


6,914 



We will now move on to consider non-key questions from the remainder of 
the questionnaire. 

The length of pupils’ journeys to school was discussed in section 3. This 
question showed some change from 2004 and 2005 with results suggesting 
that pupils’ journeys have become shorter. As Table 55 shows, for Year 7 
pupils, the percentage with journeys under 15 minutes increased from 35 per 
cent in 2004 to 43 per cent in 2005. For year 10 pupils, the change was less 
pronounced and so the data is not shown, the percentage of pupils with 
journeys under 15 minutes increased slightly from 31 per cent in 2004 to 34 
per cent in 2005. 
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Table 55: How long it takes to get to school - Year 7 





Greater 

London 

2004 


Greater Key 
London boroughs 
2005 2004 


Key 

boroughs 

2005 


Non-key 

boroughs 

2004 


Non-key 

boroughs 

2005 


Less than 15 mins 


35 


43 


34 


45 


35 


43 


15 to 30 mins 


33 


35 


33 


32 


33 


35 


31 to 45 mins 


11 


10 


12 


12 


11 


10 


46 mins to an hour 


5 


4 


4 


3 


5 


4 


More than an hour 


2 


1 


3 


1 


2 


1 


No Response 


13 


7 


15 


6 


13 


7 


N 


7298 


7996 


315 


381 


6983 


7615 



Year 7 pupils were asked whether they thought it was important that they 
attend a school close to their home. The results showed an increase in the 
percentage of pupils reporting that this was important (from 58 per cent in 
2004 to 63 per cent in 2005). 

Learning resources 

A series of technology related questions highlighted changes over time both 
for Year 7 and Year 10 pupils. 

Pupils were asked whether computers help them to learn more easily. For Year 
7 pupils in particular, those reporting that computers helped them to learn 
increased (from 57 per cent in 2004 to 66 per cent in 2005). For Year 10 
pupils there was also an increase (from 50 per cent in 2004 to 57 per cent in 
2005). 

As well as an increase in the percentage of pupils reporting that computers 
helped them to learn more easily, there was also a large increase in relation to 
interactive whiteboards helping them to leam. For Year 7 pupils, the 
percentage agreeing that interactive whiteboards helped them to leam 
increased from 48 per cent in 2004 to 60 per cent in 2005. For Year 10 pupils, 
the percentage agreeing that interactive whiteboards helped them to learn 
increased from 36 per cent in 2004 to 49 per cent in 2005. This may suggest 
an increase in interactive whiteboard use over the past year. 

The percentage of pupils who reported that they took books home from 
‘every’ or ‘most’ lessons increased, particularly for Year 7 pupils. For Year 7 
pupils it went from 37 per cent in 2004 to 45 per cent in 2005. For Year 10 
pupils it went from 44 per cent in 2004 to 48 per cent in 2005. 

Opinions about school 

There was an increase in the percentage of pupils reporting that their school 
gave them a good education. For Year 7 pupils this increased from 77 per cent 
in 2004 to 82 per cent in 2005. For Year 10 pupils those agreeing increased 
from 69 per cent in 2004 to 76 per cent in 2005. 
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A greater percentage of pupils in 2005 than in 2004 thought that rules at their 
school were fair. For Year 7 pupils the increase was six per cent (from 54 to 
60). For Year 10 pupils the increase was eight per cent (from 41 to 49). 

Year 7 pupils in 2005 were more likely to think that their teachers were strict 
about pupils missing school. For Year 7 pupils this increased from 60 per cent 
agreeing to 66 per cent. For Year 10 pupils there was very little change (with 
60 per cent agreeing in 2004 compared to 62 per cent agreeing in 2005). 

Relations with teachers 

In 2005, both Year 7 and Year 10 pupils were more likely to say that it was 
important to be rewarded for hard work than was the case in 2004. For Year 7 
pupils this increased from 81 per cent who thought it was important to 88 per 
cent in 2005. For Year 10 pupils the increase was even larger, from 73 per 
cent who thought it was important to 83 per cent in 2005. 

The number of Year 7 pupils who reported that teachers treated pupils with 
respect increased from 58 per cent in 2004 to 63 per cent in 2005. For Year 10 
pupils there was a slight increase from 48 per cent to 52 per cent. 

There was an increase in the percentage of Year 7 pupils who reported that 
they always or often went to see a teacher when they had a problem (from 25 
per cent in 2004 to 30 per cent in 2005). There was very little change for this 
question in relation to Year 10 pupils (from 18 per cent in 2004 to 20 per cent 
in 2005). 

Bullying and pupil behaviour 

Bullying was an area where pupils were more likely to report problems in 
2005 than was the case in 2004. In 2004, 28 per cent of Year 7 pupils and 23 
per cent of Year 10 pupils reported that bullying was a problem. In 2005, the 
proportion had risen to 37 per cent for Year 7 and 30 per cent for Year 10 
pupils. 

In relation to whether teachers dealt well with bullying, responses had stayed 
relatively stable from 2004 to 2005. In 2004, 47 per cent of Year 7 pupils and 
30 per cent of Year 10 pupils thought that teachers dealt well with bullying. In 
2005, the proportions were 46 per cent for Year 7 pupils and 31 per cent for 
Year 10 pupils. 

There was a reduction in the percentage of Year 10 pupils who reported that 
pupils always or often made fun of those who worked hard (from 40 per cent 
in 2004 to 33 per cent in 2005). There was very little change for this question 
from Year 7 pupils (from 43 per cent in 2004 to 42 per cent in 2005). 

There was a reduction in the percentage of Year 10 pupils who said that other 
pupils disrupted lessons every day (from 33 per cent in 2004 to 28 per cent in 
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2005). For Year 7 pupils the percentage remained the same at 27 per cent for 
both years. 

Transition into Year 7 

Year 7 pupils in 2005 were more likely to say that they liked having different 
teachers for different subjects than was the case in 2004 (from 73 per cent to 
78 per cent in 2005). 

Related to this, Year 7 pupils in 2005 were also more likely to say that they 
thought they were getting on well in their new school (81 per cent) than was 
the case with the Year 7 pupils from 2004 (76 per cent). 

Post-16/vocational 

Year 10 pupils were asked about issues relating to work and post- 16 choices. 

A greater percentage of pupils in 2005 (82 per cent) agreed that it was 
important to have work related courses than was the case in 2004 (76 per 
cent). Careers guidance was also more likely to be seen as important to pupils 
in 2005 (88 per cent) than was the case in the 2004 survey (79 per cent). There 
was also an increase in the percentage of Year 10 pupils who valued the 
importance of work experience (from 85 per cent in 2004 to 91 per cent in 
2005). 

Year 10 pupils were asked whether they intended to go to university. The 
percentage responding that they did intend to go to university increased from 
2004 (88 per cent) to 2005 (93 per cent). 

The questionnaire asked Year 10 pupils how important it was that their 
teachers set them targets. The results show that the percentage of pupils who 
thought this was important increased from 63 per cent in 2004 to 70 per cent 
in 2005. 

Parental involvement 

For both Year 7 and Year 10 pupils there were relatively substantial increases 
in the percentages reporting that their parents came into school. For example, 
the percentage of Year 7 pupils who reported that their parents came to 
parents’ evening rose from 80 per cent in 2004 to 90 per cent in 2005. 

Opportunities to develop 

The results from the 2005 survey showed that pupils increasingly valued the 
importance of learning about others and taking part in activities and cultural 
visits. The percentage of Year 7 and Year 10 pupils who placed importance on 
learning about other cultures increased by eight per cent and nine per cent 
respectively. Related to this, the importance that pupils gave to cultural visits 
also increased. For Year 7 pupils, this increased from 68 per cent reporting 
that these were important in 2004 to 76 per cent in 2005. For Year 10 pupils, 
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this increased from 59 per cent reporting that these were important in 2004 to 
70 per cent in 2005. 

Pupils also increasingly valued the importance of having opportunities to do 
sport and take part in after-school clubs. The proportion placing importance on 
sport increased from 77 per cent in 2004 to 86 per cent in 2005 for Year 7 
pupils and from 65 per cent in 2004 to 73 per cent in 2005 for Year 10 pupils. 
Those placing importance on after-school clubs increased from 41 per cent in 
2004 to 49 per cent in 2005 for Year 7 pupils, and from 35 per cent in 2004 to 
40 per cent in 2005 for Year 10 pupils. 



7.2 Teacher attitudes 

As with the pupil questionnaires, data was available from a sub-sample of 
schools that had taken part in both the 2004 and 2005 surveys. The following 
section discusses those questions that indicate changes over time between the 
results from 2004 and those from 2005. Particular focus is placed on questions 
where there was a change in the region of five per cent or above. The results 
for all questions can be found online in Appendices I and J. 

The data from teachers in key boroughs should be treated with caution due to 
the small sample size (60 in 2004 and 67 in 2005). 

In two of the key questions, the results suggested an improvement in attitudes 
since the 2004 study. 

As Table 56 shows, in 2005, just under half of teachers in London (44 per 
cent) perceived that the quality of schooling at their school had improved in 
the past year. Although this is a similar proportion as in 2004 (42 per cent) it 
does suggest that improvement is being maintained. 



Table 56: Has the quality of schooling at your school improved? 





Greater 

London 

2004 


Greater 

London 

2005 


Key 

boroughs 

2004 


Key 

boroughs 

2005 


Non-key 

boroughs 

2004 


Non-key 

boroughs 

2005 


Much improved 


8 


10 


18 


16 


8 


9 


Slightly 

improved 


34 


34 


33 


21 


34 


35 


The same 


33 


34 


27 


36 


33 


33 


Slightly worse 


17 


16 


13 


16 


17 


16 


Much worse 


3 


3 


2 


4 


3 


3 


Don’t know 


4 


3 


7 


3 


4 


3 


No Response 


1 


0 


0 


3 


1 


0 


N 


1123 


1212 


60 


67 


1063 


1145 



The second key question where change can be seen related to the quality of 
lessons. In 2005 there was an increase in the proportion of teachers in Greater 
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London who agreed that most lessons were motivating (74 per cent in 2005, 
compared with 67 per cent in 2004). 



Table 57: Most lessons are motivating and challenging 





Greater 

London 

2004 


Greater 

London 

2005 


Key 

boroughs 

2004 


Key 

boroughs 

2005 


Non-key 

boroughs 

2004 


Non-key 

boroughs 

2005 


Strongly agree 


11 


15 


7 


7 


11 


16 


Agree 


56 


59 


65 


72 


56 


58 


Not sure 


22 


19 


17 


13 


22 


19 


Disagree 


8 


6 


7 


4 


8 


6 


Totally 

disagree 


1 


0 


3 




1 


0 


No Response 


3 


1 


2 


3 


3 


0 


N 


1,123 


1,212 


60 


67 


1,063 


1,145 



Below are non-key questions where changes between 2004 and 2005 were 
seen. 

Although it was not one of the key questions (as it did not appear in the 
metropolitan school survey), the question about whether teachers would 
recommend teaching in London to other teachers is an important indicator for 
the London Challenge project. The survey found an increase in the percentage 
of teachers who would recommend teaching in London (from 54 per cent in 
2004 to 60 per cent in 2005). 

Leadership and management 

A greater percentage of teachers in 2005 reported good leadership in their 
school than in 2004 (60 per cent in 2005 compared to 54 per cent in 2004). 

A greater proportion of teachers in 2005 reported that their school had a 
distinct mission and ethos than was the case in 2004 (72 per cent in 2005 
compared to 63 per cent in 2004). 

Teachers in 2005 were more likely to say that communication in their school 
was effective than those in 2004 (from 43 per cent in 2004 to 48 per cent in 
2005). 

A greater percentage of teachers in 2005 (64 per cent) than in 2004 (57 per 
cent) reported that they were given appropriate support when they needed help 
in dealing with a difficult pupil. 

A greater proportion of teachers in 2005 (88 per cent) said that all their pupils 
were given a chance to achieve than did so in 2004 (83 per cent). 
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Pedagogical developments 

There was an increase in the percentage of teachers reporting that their 
teaching was informed by up to date research, from 53 per cent in 2004 to 62 
per cent in 2005. 

There was also a substantial increase in the percentage of teachers reporting 
that teaching styles were matched to the needs of pupils (from 46 per cent in 
2004 to 56 per cent in 2005). 

Professional development 

Satisfaction with professional development opportunities was higher in 2005 
(77 per cent) than in 2004 (68 per cent). 

There was an increase in the percentage of teachers who felt that Training 
Schools were valuable (from 61 per cent in 2004 to 67 per cent in 2005). 

Collaboration 

There was a large increase in 2005 in the percentage of teachers reporting that 
their school worked collaboratively with other schools (from 48 per cent in 
2004 to 60 per cent in 2005). 

Related to this, there was also an increase in the percentage of teachers 
reporting that they worked collaboratively with colleagues (from 62 per cent 
who agreed in 2004 to 69 per cent in 2005). 

Resources 

There was an increase in 2005 in the percentage of teachers who agreed that 
their school was well resourced (up from 67 per cent in 2004 to 74 per cent in 
2005). 

Issues relating to satisfaction and morale 

There was an increase in the percentage of teachers reporting high staff 
morale, from 43 per cent in 2004 to 49 per cent in 2005. 

When asked to identify those factors that would raise satisfaction and morale, 
greater emphasis was given to these in 2005 than had been the case in 2004. 
Teachers were presented with a list of ten issues that might improve 
satisfaction and morale and were asked to say how important these were. The 
two areas that showed the highest increase in importance related to support 
staff and staff working as teams to raise standards (as can be seen in Table 57). 
The percentage of teachers who thought that more support staff would raise 
morale increased from 72 per cent in 2004 to 85 per cent in 2005. The 
percentage of teachers who thought that staff should work in teams to raise 
standards increased from 81 per cent in 2004 to 93 per cent in 2005. 
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As Table 58 shows, the increases in importance for the other issues were as 
follows: professional development (from 83 per cent to 94 per cent); smaller 
classes (from 78 per cent in 2004 to 89 per cent in 2005); access to ICT (from 
74 per cent in 2004 to 84 per cent in 2005); more teaching assistants (from 54 
per cent in 2004 to 63 per cent in 2005); more encouragement from senior 
staff (from 84 per cent to 91 per cent); a reduction in form filling (from 78 per 
cent to 85 per cent); time for consolidation (from 77 per cent to 83 per cent); 
more non-contact time (from 81 per cent to 86 per cent). 
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Table 58: Importance of different factors to satisfaction and morale 







Greater 


Greater 


Key 


Key 


Non-key 


Non-key 






London 


London 


boroughs 


boroughs 


boroughs 


boroughs 






2004 


2005 


2004 


2005 


2004 


2005 


More support 
staff 


Very 

important 


33 


40 


30 


39 


33 


40 


Quite 

important 


39 


45 


32 


48 


40 


45 




Teams raise 


Very 














standards 


important 


53 


61 


43 


64 


54 


61 




Quite 

important 


28 


32 


30 


30 


28 


32 


Important: 


Very 














Professional 


important 


50 


56 


43 


52 


51 


56 


development 


Quite 

important 

Very 


33 


38 


33 


46 


33 


37 


Smaller classes 


important 


49 


57 


38 


55 


49 


57 




Quite 

important 

Very 


29 


32 


23 


36 


29 


32 


Access to ICT 


important 


40 


44 


25 


40 


41 


44 




Quite 

important 


34 


40 


42 


40 


34 


40 


More teaching 
assistants 


Very 

important 


21 


23 


22 


28 


21 


23 


Quite 

important 


33 


40 


27 


36 


33 


40 




Important: 


Very 














Encouragement 


important 


52 


56 


43 


64 


52 


56 


staff 


Quite 

important 


32 


35 


30 


22 


32 


36 


Important: 
Form filling 


Very 

important 


50 


56 


42 


46 


51 


57 


Quite 

important 


28 


29 


35 


36 


28 


28 




Important: 


Very 














Time for 


important 


44 


49 


43 


46 


44 


49 


consolidation 


Quite 

important 


33 


34 


23 


34 


33 


34 


Important: 


Very 














Non-contact 


important 


49 


49 


42 


40 


50 


50 


time 


Quite 

important 


32 


37 


32 


45 


32 


37 


N 




1,123 


1,212 


60 


67 


1,063 


1,145 



A single response item. Not all responses are shown - only ‘Very important’ and ‘quite important’ are 
shown. 
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8. Summary of key findings 



This chapter concludes the report by providing a summary of the main 
findings of the London Challenge: Surveys of Pupils and Teachers 2005. 



8.1 Pupil Survey 

8.1.1 School life 

Most of the pupils surveyed seemed supportive of their own school. In 
common with pupils in other metropolitan areas, approximately two-thirds of 
pupils in London thought that their school was a good school and a high 
proportion felt that their school provided them with a good education. Just 
over 80 per cent of pupils in schools in London and other metropolitan areas 
said that they were happy at school. When asked what they would say to 
someone thinking of joining their school, most pupils said that they would 
recommend it to other young people and had something positive to say about 
life at their school. 

Overall, however, pupils’ views on the work they did at school were less 
positive. Less than half of the pupils found most of the things they worked on 
at school interesting. In particular, pupils from London were less likely than 
similar pupils in other areas to be interested in the work they did at school. 
Around a third of the pupils in London said that they found their school work 
dull and boring. It is worth noting, however, that the proportion of pupils 
reporting that they found their school work interesting increased since 2004. 

8.1.2 Teachers 

Pupils’ attitudes towards their teachers were mixed and findings suggest that 
some aspects of the pupil/teacher relationship could be improved. About half 
of the pupils surveyed described most of their teachers as good teachers. 

Pupils from London were more likely to consider their teachers to be good 
teachers than similar pupils from other areas, as were pupils with a high level 
of prior attainment, English as an additional Language (EAL) pupils and 
pupils attending single sex or grammar schools. Pupils from Caribbean, Asian 
or African backgrounds, pupils with long journeys to school, and pupils 
attending schools with a high pupil to teacher ratio were less likely to describe 
their teachers as good teachers. 

Overall, the majority of pupils reported that most teachers explained to pupils 
what they were supposed to learn in their lesson and took time to discuss their 
progress with them and advise them on how they could improve their work. A 
very high proportion of pupils (over 80 per cent) felt that it was important to 
be praised by teachers when they tried hard, but less than half of the pupils 
said that they regularly received praise. 
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Although just under half of the pupils said that they got on well with most of 
their teachers, a minority of pupils (less than ten per cent) felt that they could 
always go to a teacher if they had a problem. Around a third of the pupils said 
that most teachers were respected by pupils. However, there were slight 
increases since 2004 in the percentage of pupils reporting that they could go to 
a teacher and with a problem and the percentage of pupils who said that that 
teachers respected pupils. 

8.1.3 Behaviour 

On the whole, most pupils considered themselves to be well behaved - over 
half of the pupils said that they rarely or never behaved badly at school. Pupils 
with high levels of attainment, girls, minority ethnic pupils and those attending 
single-sex or faith schools were less likely than similar pupils to say that they 
misbehaved. Pupils in London and pupils with longer journeys to school were 
more likely to report that they were less well behaved. 

However, the poor behaviour of other pupils, and the ability of some teachers 
to deal with it, was an issue for many pupils. Less than half of the pupils felt 
that most teachers were good at keeping control in the classroom and around a 
third felt that most teachers dealt effectively with bad behaviour in class. Just 
under half of the pupils said that other pupils were frequently so noisy in class 
that they found it difficult to work and around a third said that other pupils 
tried to disrupt lessons every day. Pupils attending single-sex boys’ schools or 
schools with high pupil to teacher ratios were more likely than other similar 
pupils to report a high level of noise and disruption in class. Pupils from girls’ 
schools and/or grammar schools were least likely to say that they experienced 
high levels of disruption in class. However, the overall percentage of pupils 
reporting disruption in lessons had fallen since 2004. 

There was also some concern amongst pupils about bullying, racism and fun 
being made of those who worked hard at school. Just over a third of the pupils 
said that bullying was a particular problem at their school (a higher proportion 
than in 2004). Around a quarter agreed that racism was an issue for their 
school. 

Only a relatively small percentage of pupils said that they regularly played 
truant from school (less than three per cent). Findings suggest, however, that 
truancy was more common amongst Year 10 pupils, particularly Year 10 girls, 
than amongst Year 7 pupils. Pupils with longer journeys to school were also 
more likely than other similar pupils to report truanting. Groups of pupils less 
likely to truant included those from minority ethnic background and those 
attending faith or grammar schools. 

8.1.4 Parental involvement 

Overall, a high proportion of pupils said that their parents helped them with 
school work. Pupils who were most likely to report receiving help from 
parents included those from Indian or Black ethnic backgrounds, those 
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attending specialist schools, Year 7 pupils and girls. However, girls in Year 10 
were less likely to report parental assistance than other similar pupils. Other 
pupils less likely to report assistance from parents included those receiving 
FSM, pupils from Chinese or Bangladeshi backgrounds, pupils with long 
journeys to school and pupils who had joined their current school after Year 7. 

8.1.5 Journey to school 

Although just over half of the pupils did not attend the school closest to home, 
most pupils reported that it took them less than half an hour to get to school 
and just over a third said that their journey to school took less than 15 minutes. 
On average it took pupils in London longer to get to school than pupils in 
metropolitan authorities. Most pupils in London either travelled to school on 
foot or by public transport. 



8.2 Teacher Survey 

8.2.1 The school 

On the whole, teachers’ responses to statements about their school were 
mixed. On the positive side, almost all teachers enjoyed working at their 
current school and over three-quarters would recommend working in their 
school to other teachers. Teachers in London were, however, significantly less 
likely to recommend their school than similar teachers from other metropolitan 
areas. 

Staff morale was an issue for some teachers with only around a half of the 
teachers in London and metropolitan authorities reporting that morale was 
high at their school. Almost 90 per cent of teachers in London felt that morale 
would improve with smaller class sizes, less form filling and more non-contact 
time. 

Teachers’ opinions as to whether the quality of their school and of other 
schools in London was improving were also mixed. In general, more teachers 
thought that quality had improved in the past year than thought that it had 
stayed the same or had got worse. Teachers from schools with low attainment 
levels or from schools situated in deprived areas were the most likely to say 
that school quality had improved, which may reflect the targeting of initiatives 
and assistance to schools in challenging circumstances. 

8.2.2 School leadership 

For the most part, teachers seemed satisfied with the leadership at their school. 
More senior teachers, part-time and supply teachers, and teachers from Black 
backgrounds responded particularly positively to statements about the quality 
of leadership at their school. 

However, findings suggest that there are some challenges in relation to how 
senior management deal with unauthorised absences. Only about a half of the 
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teachers thought this was dealt with effectively. Teachers in London and those 
in the key boroughs and/or deprived areas seemed most dissatisfied. 

When asked whether they felt supported when dealing with a difficult pupil, 
teachers from key boroughs were less likely to feel supported than other 
teachers. 

8.2.3 Pupil behaviour 

The majority of teachers felt that most pupils behaved well, most of the time. 
Findings suggest that reported behaviour appeared to be particularly good in 
schools with high attainment levels and in single- sex girls’ schools. The size 
of the school and number of pupils per teacher were also strongly related to 
behaviour. Teachers at smaller schools and schools with a small number of 
pupils per teacher reported better behaviour than similar teachers at other 
schools. Three-quarters of teachers felt that effective behaviour improvement 
and reward systems were important to improving pupils’ learning. 

On the whole, bullying was not seen by teachers as a particular issue in their 
school and most felt that staff dealt effectively with any bullying issues that 
arise. However, teachers in London were less likely to think that bullying was 
dealt with effectively than similar teachers from other metropolitan areas. 

Findings suggest that schools in the key boroughs seem to face the strongest 
challenges when it comes to pupil behaviour. For example, teachers from key 
boroughs reported less motivation amongst pupils to work hard than other 
teachers and were also less likely to say they would recommend the school for 
their friends’ children. 

8.2.4 Teaching and learning 

Around three-quarters of teachers thought that most of their lessons were 
motivating and challenging (a higher percentage than in 2004). This was more 
common in schools with high attainment, specialist schools, single-sex girls’ 
schools and schools with low pupil to teacher ratios. Findings revealed that 
younger teachers and senior teachers were more likely to think that their 
lessons were motivating than other similar teachers. 

Although almost all teachers thought it was important that teaching styles 
were matched to the needs of pupils, only half of the teachers thought that this 
happened in their school. 

Teachers in key boroughs felt most strongly about the need for initiatives to 
improve recruitment and retention. Teachers mentioned key worker housing, 
CPD (continuing professional development) and ICT as three of the main 
aspects that would make teaching in London more attractive. Overall however, 
teachers seemed very happy with existing CPD opportunities. 
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8.3 Overall Trends 

The following summary presents the overall trends identified from the survey 
data. As the London schools answered a greater number of questions than the 
metropolitan schools, these trends primarily relate to London schools. 
However, the same patterns were apparent in the data from metropolitan 
schools for those questions that were included in their survey. 

8.3.1 Pupil to teacher ratios 

One of the key relationships identified both in the pupil and teacher surveys, 
was the relationship between pupil to teacher ratios and attitudes towards 
aspects of school life. Further analysis revealed that the higher the pupil to 
teacher ratio, the less likely pupils were to enjoy school and to have a good 
relationship with their teachers. Further analysis also found that pupils in 
schools with a high pupil to teacher ratio were more likely to experience a 
high level of noise and disruption in class. In relation to the teacher survey, 
teachers working in schools with a low number of pupils per teacher reported 
better pupil behaviour than other similar teachers and were more likely to 
agree that their lessons challenged and motivated pupils. 

8.3.2 Length of journey to school 

The length of time it took pupils to travel to school was a key factor in relation 
to pupils’ experiences of and attitudes to school. Overall, pupils with longer 
journey times tended to have less positive experiences of school than other 
similar pupils. For example, further analysis found that pupils with longer 
journeys to school were less happy at school and reported poorer relationships 
with their teachers. Further analysis also found that these pupils were more 
likely to report playing truant and misbehaving whilst at school. 

8.3.3 Seniority and age 

In relation to the teacher survey, the seniority of the respondent was found to 
be a key variable. The more senior the member of staff the more likely they 
were to have a positive attitude towards their school. For example, senior 
teachers were more likely to enjoy working at their current school and to say 
that they would recommend their school to other teachers. 

Overall, younger teachers tended to respond more positively than older 
teachers. Differences tended to be most marked between teachers aged under 
40 and those over 40 years old. 

Age was also an important factor in relation to responses to the pupil survey, 
with pupils in Year 7 tending to express more positive attitudes towards school 
than pupils in Year 10. 

8.3.4 Gender 

Overall, female teachers tended to respond more positively than male teachers. 
In relation to the pupil survey, although girls were generally more positive 
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than boys, Year 10 girls were more likely to report truanting from school and 
less likely than other groups to say that parents helped them with school work. 

8.3.5 Home environment 

Pupils’ home environment appeared to be another key factor in relation to 
their experiences of and attitudes to school. Pupils with access to a quiet place 
to do homework, books to help them with school work, computers at home, or 
parents who attend parents’ evenings and school social events were more 
likely to report that they and other pupils behaved well at school, that they 
liked school, had a good relationship with their teachers. 
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London Challenge 
Year 7 Pupil Survey 

Summer 2005 



We would like to know what you think about your school arid 

education. 

This is not a test, there are no right or wrong answers. The 
questions are designed so that you can let us know how you feel 
about being a Year 7 student in London. 



What you tell us will not be read by your teachers, 

Mo-one at your school will see your answers. 



Please complete your details clearly and carefully. 
When you have finished, please put the questionnaire in the 
envelope and return it to your teacher who will send it to us. 
Thank you for your help. 



Full Name 

please v ' 46 appropriate 

Gender! male female 

Date of birth 




m no y y 
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plr nsi-- bo* ph eac-h row 

Tnw False 



1. I am usually happy el stfiool 

2. My parenl&' , carers help and advise me with my school work 

3. I often take part in school activities at lunchtime or after school 

4. Most of my teachers set homework regularly (each week] 

5. A" home I Iiliv-h access to a computer to help me with my 
homework 

6. We have opportunities outside of lesson lime to do extra 
learning activities or extra study 

7. Most things I work on In school are re-ally intanasting 
3. I intend to slay on in lull-time education after II am Ifi 

S. Evan when I am at school I sometimes deli senate ly miss 

lessens 

10. At home I have Computer access to the Internet 

11. At home there arc books (dictionaries, reference books, etc.) 
for me to read or look things up in 

12. At home I have somewhere quiel Id do my homework 

13. My teachers take time to discuss my progress with me. and 
advise ire how I can improve my work 



□ □ 
□ □ 
□ □ 
□ □ 

□ □ 

□ □ 

□ □ 
□ □ 



□ □ 
□ □ 
□ □ 



school activities? 

15.01 the schools that you could have gone to. is this the nearest 
one la your home? 

IS, Would you prefer to have gene ro a different school? 

17. Did you have an organised visit lo ihe school before you joined 
as a pupil? 

1 3. Have you found it easy lo make new friends since you came to 
the ached V 

19. Do you feel safe wl>en you are travelling to and from school? 



Ves 

□ 


No 

□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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£0. This school is a good school 

21 . When 1 use a computer in lessons, I learn 
mars easily 

22. Moel of the time I do r ¥A want to go to 
school 

23. Most of the teachers here are respected 
by the pupils 

24. School work here is dull and boring 

£5. There- are lots of activities (sport, drama, 
elc.} la take part in at lunchtime or after 
school 

£&. I learn more easily when Uie teacher uses 
an interactive whiteboard 

27. Most teachers here treat Ihe pupils with 
respect 

£fl. This school is giving me a good education 

29. School rules are fair and reasonable 

30. Most teachers are good at keeping control 

in the classroom 

31 . Most teachers are very strict about pupils 
missing school without permission from 
school 

32. I am happier in this school than [ was in 
my prirriary/junior school 

33. I like having different teachers for different 
subjects 

3 4. It would ha good to stay in the same room 
for most of my lessons 

35. The work is harder in this school than it 
was in my pnrnary school 

3B, I think I am getting gn well at this 5 ^ioqI 



phsase V emt bon on each raw 

strengbr nvl bolially 

*JiHH Wiii-H '1 H;) 1 ']'! 

I J 1 4 i 

n □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

n n □ n □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

u u □ u n 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

u u □ u □ 

n n n n r 

□ □ □ □ □ 



92 





How important to you are the following? pleas* ^ ore box on each row 



impgrttrtl 



4 4 .Do you feel that your school is better or 
worse than most schools? 



nil 

nail* rn> naC'd«r/ In^umivit 
n|iini-:iii imp-nilmil j| j|| 

2 1*: 



37. Attending a school dose to your home 
3S. Being rewarded for good work or behaviour 

39. Being able to give your Views about the 
school (evg. through a School Council) 

40. Learning about other cultures 

41. Having lots of opportunities to do sport and 
PE 

42- Going on cultural visits (e.g. to theatres 

and art galleries) 

43, Attending after-school dubs 



□ □ □ 
□ □ □ 



□ 




C 


□ 


□ 


□ 




U 


n 


□ 


□ □ LJ 


□ 


□ 


□ □ □ 


u 


□ 



□ □ 
□ □ 



□ an □ □ 



plfl-ilSW ■ H ' (*» bos 

ilbfi Lfl 

much llw nutai 

halter b«1ar r iDf (port 

nd □□ 



iptwh 

VK'TM 

_L 



pleare ^ box on *ach row 



45.How often do the teachers praise you 
when you have tried hard? 

46 How often do other pupils make fun of 

people who work hand? 

4 7. How often do you behave badly at school? 

48-How often do you fed you can go to a 
teacher with a problem? 

4 9. How often are other pupils so r>oisy in 
lessons that you find it difficult to work? 



ubraTi iifimi oohietnea rarety iwh* 

1 2 i * I 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 



SO.Do you th nk that bullying is a particular 
problem at your school? 

61 ,Do you think that Ihe teachers deal 
effectively with bullying? 

62. Do you think lhat racism is a particular 
problem at your school? 



please v tut box on cacIi rosv 

jlrongly not iirtull-, 

UL|iC-4- 1|>1 riiaagrw ili:,,'i:|iui, 

i j i *■ : 

□ □□on 

□ □ □ □ □ 

□ n an □ 
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53-How often do you have a teaching 

assistant (olher adult) helping the teacher 
in lessons? 

54. This term how often have you missed 
school without permission from school? 

5§.Hcw often do your parentsi'ceners ask 
abcul what you are learning at school? 

56.How often have you had a substitute 
toucher (ficmacrfte who is not your normal 
teacher) to teach lessons this year? 

57- How often do you do joint work (activities, 
lessons, projects) with pupils from other 
sfiftwb? 

58- How often do travel problems cause you 
to be late for school? 



59. How often do you use computers in your 
lessons to help you with your work? 

(SO. How oflen do you have beaks ari-d 

resources (worksheets, notes, etc.) to take 
home to help you do your homework? 

Bfl.Hpw often do the teachers explain, dearly 
what you are supposed to leam in the 
tesson? 



02, How oflen do pupils at your school fry to 
disrupt le^sgns? 

03, How often hsve you been butied hy other 
pupils this term? 

S4.How often have you seen other pupils 
bullied Ihis term? 



l>lfla&fl V 


chki box on flat h raw 




oflih raiVmn 


rarefy 


rwvfw 


□ 

□ 

□ 


□ 


1 


□ [ 


□ [ 


□ 


□ 


1 


□ 1 


□ [ 


□ 


□ 


□ □ □ 


□ 


1 


Zl ( 


□ [ 


□ 


□ 


1 


Z1 ( 


□ [ 


□ 


□ 




please V one uox on each row 


*v*rjr 

littu-jlk 


btuuulL£ LLllWll^n 


hardly 


rivYui 


1 

□ 


□ 


□ 


□ 


i 

□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




pfu as t X' liii l- box on h>;'il In row 


•3V cry 


«PTOfy 




hardly 


tin if 


YHrt anrWknw 


error 


WWfr 


i 

□ 


n 


d 

□ 


□ 


5 

□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 
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JtH 


please v cmfl-bcm on fliicti row 
moil tWM hut ri*if 


65 Hcrtv many teachers have you got on well 
with (his year? 


i 

□ 


2 

□ 


5 

□ 


A 

□ 


S 

□ 


66. How many of your leathers do you think 
are good teachers'? 


□ 


□ 


□ 


□ 


□ 


67, How many of your teachers are good al 
dealing wilh bad behaviour in class or 
around (he school? 


□ 


□ 


□ 


□ 


□ 



For question & 68 to 72 choose the answer nearest to what YOU think; 

68.D0 your parents/carars coma lo school? pto*** ^ all Hiai apply 

for parents' evenings __ 1 
to help out in the classroom 2 

for social events h 

because you are having problems in school * 

because you have been in trouble at school \ f 



69 Hew do you usually get to and from school? 



please ■* all that apply 



on foot 


□ 


on a b eyde 


□ 


on public transport 


□ 


by car 


□ 



?CUOn average, hgw tong does it take you to get to 
school each morning? 

less than 15 minutes 
l£ lo 30 minutes 
3t lo 45 minutes 
40 minutes to an hour 
mete lhan an hour 



pi L! ,i !i-1> / MW UO* 



71 ,Hpw would you describe your abilities as a student? 

very good 
quite good 
average 
below average 
poor 



plflfl-sa w ' on& box 



72.With most teachers the discipline here is; 



JikASfr v «l»& bo* 



loo slrtct 
just about night 
not strict enough 



0 
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73. Wharf, would you say to someone thinking of moving to your school? 



Thank you for answering ffrese quesfwns. 
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London Challenge 
Year 10 Pupil Survey 

Summer 2005 




We would like to know what you think about your school and 

education. 

This is not a test, there are no right or wrong answers. The 
questions are designed so that you can let us know how you feel 
about being a Year 10 student in London. 



What you tell us will not be read by your teachers. 

No-one at your school will see your answers. 



Please complete your details clearly and carefully. 
When you have finished, please put the questionnaire in the 
envelope and return it to your teacher who will send it to us. 
Thank you for your help, 



Full Nams 

please J as -appropilate 
Gender: male female 

Date of birth 
d d in in * y 
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pi ease >' on? box on each row 
True false 



1 . I am usually happy at school 

2. My parenlS/carers hu p and advisa me with my school work 

3. I often take part in school activities at lunchtime at after school 

4. Most of my teachers set homework regularly (each week) 

5. At home I hew access to a computer to help me with my 
homework 

6. We haw opportunities oulsnJe of lesson lime to do extra 
learning activities or extra study 

7. Most things I work on in school are really interesting 

8. I intend to stay on in tuK-time education after I am 16 

9. Even when I am at school I sometimes deliberately miss 
lessons 

10. At home l haw computer access to the Interne! 

11. At home there are books (dictionaries, reference- books, etc.) 
for me to read or lock things up in 

12. At home I have somewhere quiet lo do my homework 

13. My teachers lake time to discuss my pi ogress with me, and 
advise me how I can improve my work 



□ □ 
□ □ 
□ □ 
□ □ 

□ □ 

□ □ 

□ □ 

□ □ 
□ □ 

□ n 

□ □ 
□ □ 
□ □ 



please one box on each row 



Yes 



14. Do your iravel arrangement allow you time to take part in after- 
school activities? 


□ 


16, Of the schools that you could haw gone to, is this the resrest 
one to your home? 


□ 


16. Would you prefer to have gone to a different school? 


□ 


17. Have you attended another secondary school belone coming to 
(his one? 


□ 


16. Is there a good range of courses to choose from when you 
haw finished your GCSEs (a! school or college)? 


n 


10. Do you want to go on Id cdlege or university? 


□ 



□ 

□ 

□ 

□ 

n 

□ 
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20. This school is a good school 

21 . When I use a computer n lessens, I learn 
mare easily 

22. Mas! of the lime 1 do not ward to 50 to 
school 

22. Most dt the teachers here are respected 
by the pupils 

24. School work here is dull and boring 

25. There are lots of activities (sport, drama, 
etc.} to take part in at lunchtime or after 
school 

26. 1 learn more easily when the teacher uses 
an interactive whiteboard 

27. Most teachers here Lreal tfie pupils with 
rasped 

26. This school is giving me a good education 

29. School rules are fair and reasonable 

SO. Most teachers are good at keeping control 
in the classroom 

31 . Most teachers are very strict about pupils 
missing school without permission from 
school 



drongty 

1 

□ 

n 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

n 



: f !>|1K hnt(.ini-!,;icl|ir;A 



■Ttgrf'? 

3 

□ 

□1 

□ 

□ 

□ 

□ 

□1 

□ 





no l 

W( dlAkyi'*« 

t A 

n □ 
n □ 

□ □ 

□ □ 

□ □ 
□ □ 

□ □ 



□ 


□ 


□ 




□ 




□ 


□ 



□ □ 



1 otJh 

ilto.’Hji » 



P 

□ 

□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 



How important to you are the following? 



¥ffy 

ir~i|K! rlii ill 



32. Having a mentor (an adult who comes into 
school to discuss your progress wirth you) 

33. Having a good range of subject options to 
choose from 

34. Being able to do work-related courses 

35. Having (he opportunity to do work 
experience 

36. Having good careers guidance 

37. Having a teacher who helps you to set 
targets (for your individual learning plan) 



n 

n 

□ 

□ 

□ 

□ 



ptensti v one bos on each tow 

wa 

mi|HjiLinl <1 pin tort i-iipprljii-fl 



□ 

□ 

□ 

a 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

□ 



□ 

□ 

□ 

□ 

□ 

Zl 



rtlJl 

s- 

□ 

□ 

□ 

□ 

□ 

□ 
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38. Being rewarded for good work or behaviour 

39. Being able to give your views about the 
school (e.g, through a School Council) 

40. Learning about other cultures 

41. Having lots of opportunities lo do sport and 
PE 

43. Going on cultural visits ie.g. to theatres 
and arl galleries) 

43, Abending after-school clubs 



44. Do you feel that your school is better or 
worse than most schools'? 



46. How often do the leathers praise you 
whan ydu have tried hard? 

48. How often do other pupils make dm of 
people who work herd? 

4 7, How often do you behave badly al school? 

48.1-low often do you feel you can go to a 
teacher with a problem? 

49. How often are other pupils so noisy in 
lessons that you find it difficult to wort? 



50. Do you Ihink that bullying is a particular 
problem at your school? 

51. Do you think that the teachers deal 
effectively with bullying? 

S3. Do you think thal racism is a particular 
problem al your school? 



please v Due box on u at 1 1 raw 

rwt 

"•7 I* 1 * rei io(vtr>- liwpoAnl 

important impodjr* a pi man important ji .ill 

1 2 I 4 i 

□ □ □ □ □ 

□ □ □□ □ 

□ □ □□ □ 

□ □ □□ □ 

□ □ □□ □ 

□ □ □ □ □ 

pi inis n V nm- box 
■bout 

much >ho not as mttch 

b#n*r 

dd d d d 

please one box *n eatli row 

.iv.i'pi oAaii nthhaiK, iu&f iMvor 

□ □ □ □ □ 

□ □ □□ □ 

nn □□ □ 

nn □□ n 

□ □ □□ □ 

plea sa V ijim box. on each now 
iiiiiiyV mu totally 

.> j r .j MjfH* suic disagrw riiiy-igrpHi 

dd dd d 

□ □ □ □ □ 

□ □ □□ □ 
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53, How often do you have a teaching 

assistant (other adult) helping the teacher 
in lessoim? 

54-Thls term, how often have you missed 
school without permission from school? 

55. How often do your parents/carers ask 
about what you are learning at school? 

Sfi.How -often have you had a substitute 
teeoher (someone who is not your normal 
teacher) to leach lessons this year? 

5 7. How often do you do join* work (activities, 
lessons, projects) with pupils from other 
schools? 

SB. How often do travel problems cause you 
to be late far school? 



59 .How often do you use computers in your 
lessons to help you with your work? 

50. Haw often do you have books arid 

resources (worksheets, notes, etc.) to take 
home lo lielp you do your homework? 

61. How often do the teachers explain clearly 
wiia I you are supposed to learn in the 
lesson? 



62. How often do pupils at your sdiool try to 
disrupt lessons? 

63. How often have you been buiied by other 
pupils this term? 

6 4. How often have you seen other pupils 
bullied this term? 



please v o-ne box an each row 

crtleri 'jliVUXltvi iJlOly iKlYlil 

□ □□ □ 

□ □□ □ 

□ □□ □ 

□ □□ □ 

□ □□ □ 

□ □□ □ 

pJn-ns p v wtu fcKm or ^aoh row 

ovary mast hardly 

ld«n Mtnrtir'oo evw n?wr 

I I > A I 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

phase v (me tw* or each row 

ovdiy -oveiy lut-dly 

day WMfc »i i wan «var mi * 1 

I i i 4 * 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 
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ple ase ^ one bo* on eac h row 





4* 

1 


•nWH 

2 


mm 

a 


Atw 

4 


rwnt 

a 


65, How many teachers have you gd on well 
wilh this year? ' 


□ 


□ 


□ 


□ 


n 


66-How many of your teachers do you think 

are good leachers? 1 


□ 


□ 


□ 


□ 


□ 


67.How many of your teachers are good at . 

dealing with bad behaviour in class Or 


□ 


□ 


□ 


□ 


n 



around the school? 

For questions 69- to 72 choose the answer nearest to whal YOU think: 

68. Do your panentefca rers come to school? please ^ai mat apply 

for parents' evenings 1 

to help out in the classroom 2 

for social events b 

because you are having problems in school * 

because you have been in trouble at school . 



69. How do you usually get to and from school? please / an mat apply 

on foot 
on a bicycle 
on public transport 
by car 



70. On average, how kjng does it lake you ta gel to 
school each morning? 



plflflSfl ^'onffhg* 



less Ihan 15 minutes 1 

15 to 30 minutes 2 

31 to 45 minutes Ji 

46 minutes to an hour i 

more than an hour l. 



71. How would you describe your abilities as a student? pIaasa ^ c?n?hoK 

very good 
quite good 
average 
below average 
poor 



72 .With most teachers the discipline here is: okas* ^ 

too strict □ 
just about nghl 
not strict enough 
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73. What would you say to someone thinking of moving to your school? 



Thank you for answering these questk>n$. 
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London Challenge 
Teacher Survey 

Summer 2005 



njer 



The aim of this survey is to find out what you think about 
teaching and learning in London schools. A minimum 
amount of personal information is needed in order to 
make the survey fully useful. Will you, therefore, please 
co mplete the 'Personal Detail s' sectio n ove deaf before 
answering the main survey questions. 

All information you provide to the NFER will be treated in 
the strictest confidence and the anonymity of individuals 
will be preserved. 



If you have any queries about the survey please contact 
Jennie Juppon 01753637356. 



Thank you for completing: the questionnaire. 

Ple&ae iMtnn the questionnaire in lire pre-pald envelope to: 

Mali or □ I Foundation for Educational Research. 

ROS, The Mere, 

Upton Park Slough, Berkthir*. SL1 2DQ 
n would be much appreciated If yen could return the questionnaire as seem as iwssjhk 
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Personal details 

p9mm be< 

Gender male Ol female O 

please v one bon 

Age' below 30 O 30-39 1_ 40-49 ZD over 50 □ 

pltaa-a Stm* tie* 

Ethnicity: Bangladeshi [ J 1 

Black African n* 

Black Q* 

Caribbean! h 
Black Other | I 1 
Chinese I I * 

Indian |, 

Pakistani | \ <> 

White Brilishl \ ,J 
White Other IO 11 
While & Black! I 11 
Caribbean] \ tl 
While & Black African! |n 
White 4. Asian | ~|u 
Other [ | n 

please ■'"one tro* 

Do you work art this school; fijll-time? □ part-time'? □ 

Which of Ihe following best describes your current professional role? 

please ^ on* ho* 

Suppiy teacher I || ’ 
Class Or subject leacher | j i 
Class teacher with special curricular nr non-gunicular responsibilities □□ j 

Cross-school responsibilities wrlhoul a class teaching role □□ H 
Head of department, year or key stage | ] i 

Advanced skills leacher □□ * 
Assistant h&ad Or 
Deputy head □□ B 
Headteacher | ] > 
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1 . Which of the following best describes your feeling 

about your wort at this school? plea-se *^orw bo* 



I enjoy my work for the vast majority of line time 

1 mostly enjoy what I do 
I often do not enjoy my work 
( rarely enjoy my work 
I would like to leave this school 




2, Overall, how has the quality of schooling at your school 
changed over Ihe Iasi 1 2 months? 

very much improved 
slightly improved 
stayed the same 
got slighlly worse 
gol very much worse 
don"l know 



plea se V -on-e bos 




t 



3. Overall, how has the qualily of schooling in London changed 
over the last 1 2 months? 



please v^ne bos 



very much improved I 1 

slightly improved i 

stayed the same a 

got slightly worse * 

goJ very much worse s 

don't know “L 



To what extent do you agree with the following statements 
about ycmr school? pl&a&e 

^ one bon on each row 



The school 

4 Overall this school is well resourced {hooks. 
ICT. facilities, equipment) 

5. This school lias a good reputation in Ihe 
community 

6. Bullying among pupils is a particular 
problem al this school 

7. Staff here deal effectively with bullying 
among pupils 

8. The school seeks to give every pupil Ihe 
chance to achieve his/her potential 

9 This school is working hand to improve 

10. This school is committed to involving 

parents/carers in their children's education 



irtronnhr 
sgroo JgfM 

□ o 

□ □ 

□ □ 
□ □ 
□ □ 

□ z 

□ □ 



*ura- 


di-mgrra 

o 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


u 


□ 



Mai I y 
dtugm* 




□ 

□ 

□ 

□ 

□ 

□ 
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Tilt school (continued) 

11 This school has high staff morale 

12 This school has a distinct mission and ethos 

13. This school is committed to working 
collaborative!/ with other schools- (o support 
pupils' learning 

14, The school offers me a wide range of 
opportunites to meet my profession*! 
development needs 



Support arid Leadership 

15. Senior Management provides good 
leadership 

16. If you need help with a difficult pupil you are 
fully and appropriately supported 

17. Communication in (he school rs effective 
IB. Senior Management maintains good 

relationships With staff 

19- Senior Management deals, effectively with 
unauthorised pupil absence 
£6. Tt>e way I'm managed means that I set and 
agree appropriate objectives for my work 
with my line manager 



Classroom Practice (in the school as a whole) 

21. Pupils am praised and encouraged in their 
work 

££. Mas-1 lessons are motivating and 
challenging 

23. Control of pupils is good 

24. Teachers here have high expectations of all 
the pupils 

25. Teaching is informed by up*to<lale research 
and/or best practice from elsewhere 

£6. Teaching styles are matched to the needs 
of individual pupils 

27. Teachers here work collaboratively with 
colleagues (o develop their skills as 

teachers 



please 

strongly 



v one box. an each row 

not tnljilly 

diswarw diwspw 



□ o 

□ □ 

□ □ 
□ □ 



d 
□ 

□ 

□ □ □ 



□ □ 
□ □ 

n □ 



plen&e V arte bi>3i «h oS(h ww 
rtinnolv nrt totally 

JiJ-H* aijnw till* iliHjcjrm> iIIuejivh 

QCQdd 
□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 



pteasa v nr» boxen each raw 

Alumijly nCili totally 

jcitm “j™- sura dl&ignM dlugrM 

□ tl Q Cl 0 

□ □ □ □ □ 

nn n n n 
□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 

□ □ □ □ □ 
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How important do you think the following factors are for improving 
your satisfaction/morale as a teach or? ptaase v'gng, bo* on ■an rli row 

y- 

quM* IKJ notvwr iiiiptnTiiN 
rn 1 1 : rM I -ir.1 impgitnnl iipiniim important ,lt all 
i i i 4 :■ 



38. How do you rale tho continuing professional development 
provided by your school? 

of vary high quality 
erf reasonably high quality 
not of very high quality 
of poor quality 

39. Which of the following bast describes how you find the 
behaviour of most pupils in the school? 

always well behaved 
generally well behaved 
sometimes well behaved 
rarely well behaved 
never well behaved 

40. How do you rote the industry of most pupils in the school? 

always motivated to work hard 
generally motivated to work hard 
sometimes motivated to work hard 
rarely motivated 1o work hard 
never motivated to work bard 



pltase ■/one box 

1 

2 
3 - 

4 

pld*i« V Otfi 

1 
a 
1 
4 
:■ 

please ^ (me box 

1 

2 

□* 

□> 






z z 







z 


□ □ 






□ 


□ □ 


z 




z 


□ □ 
□ □ 









□ □ 



□ □ □ □ □ 



26. More encouragement from senior staff 

29. More non-contact Irma 

39. Less change and more lime for 
consolidation 

31. Less form filling 

32. Opportunities for high quality professional 
development 

33. Staff working as teams lo raise standards 

34. More teaching assistants 

35. Smaller classes 

36. More support staff (technical, 
administrative] 

37. Better access to ICT {to support leaching 
and learning) 
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pltase v'on* bait 



41. Do you live in London? 

yes. in the seme Borough as school Q 

yes. in a different Borough 

no 

4?. If no, would you like to live in London? please host 

yes 

no □ 

43. On ovgrege. how long does it take you to get to school each 

morning? please ■/ one bos 



less than 15 minutes 1 

15 1o 30 minutes = , ‘ 

31 to 45 minutes 

46 minutes to an hour •< 

more than an hour s 



pltase 'f one hem on 



44 Do you think that Specialist Schools are valuable in 
improving teaching and learning in London? 

A 5. Do you think that Training Schools are valuable in improving 
teaching and learning in London? 

46. Would you advise Inends to send the ir children to this 
school? 

47. Would you recommend the school to other teachers as a 
good place 1o work? 

4fl.Would you recommend London to other teachers as a good 
place tc work? 



yes 

□ 

□ 

□ 

□ 

□ 



flfleh row 
nd 

n 

n 

□ 

□ 

□ 



T saclw recruitment and retention is an important issue in 
London. To what extent do you agree that the following factors 
would make teaching in London more attractive? 



pieasB 

Minnnly 

v ayn* 



40 Working in a new or refurbished school 

50. Having access to up-to-date ICT, including 
Interactive Whiteboards 

51. Having recognition lhat teaching in London 
requires and develops unique skills 



1 3 

□ □ 

□ □ 
□ □ 



v'enn bp* on pacing^ 
nr* IpCjiIv 

V,»H iSV^jrW illHMjrHK 

1 * l 

□ □ □ 

□ □ □ 

□ □ □ 
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please Y one box on each low 



52. iProfessional recognition of relevant London 
experience through Chartered London 
Teacher status 

53 Having access to high quality professional 
development arid support from subject 
specialists 

54. Having support wrth the cost of buying a 
home in London (Key Worker Housing) 

55 Your school having Specialist School' 
Training School status 



To what extent do you agree that the following are important in 
helping you improve pupils’ learning? 



ilrDiitf > 
agrau 
1 


sgrw 

2 


viol 

wre- 

i 


disnnrra 

■i 


h^IrltK 

4mnr» 

t 


n 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


U 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 



please * 
strong y 

djtVV JLJlbHV 



one box on each row 

nor tolnlly 

■Hjra- rii^iirrv diwn™ 1 



56. Adequate ICT provision 
$7, Teaching support staff (e.g, Learning 
Mentors, Personal Tutors) 

58. Refurbished and welt-resourced schools 
{books, facilities, equipment) 

5Q. Extra-curricular learning opportunities 

60. Effective behaviour improvemenl and reward 
systems 

61. Relevant work experience for pupils through 
good partnerships with the business 
community 

62. Matching leaching styles to die needs of the 
individual pupil 



□ □ □ □ □ 
□ □ □ □ □ 

□ □ n □ □ 

□ □ □ □ D 

□ □ □ □ □ 

□ □ □ □ □ 
□ □ □ □ □ 



How important do you think the following factors are for London 
schools? please ^'one box on each row 

not 

ywx nljfcp iic- nctvery . . . -«u-± i n i . 
important opinion itt^iwiic a - a 

63. Pananlal involvairient in tha child s 
education (encouragement with work done 
in the home, etc.) 

64. Parental involvement wirth the school (e.g. 

Governor. Teaching Assistant) 

65. Extending (he school to bring other services 
on to the school silo, such us Social 
Services, Health Centres and adult learning 
opportunities 



□ □ □ □ □ 
□ □□ □ □ 
□ □ □ □ □ 
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How important do you think the following factors are for London 

Year 7 pupils? pleasfl '"'™e bo* on each row 

Vflt> quit* IK. h-iit^+iy ilK*jL:i1,ii , t 

impc«tarrl importirYl opinion rmporlanl' .hi nil 



(56. More supp-urt lor pupils in transition 
between primary and secondary school 

67. Timetehles which reduce the number of 
new teachers pupils meet in secondary 
school s 

68. Buildings which create more welcoming 
primary-style environments for the youngest 
children 

69. Allowing Vear 7 pupils to slay in one base 
os much as possible £i.e, teachers move to 

pu p; is | 



□ □ □ □ □ 
□ □ □ □ □ 

□ □□ □ □ 

□ an □ □ 



How important do you think the following factors are for London 
Year 10 pupils? pl*as* vwieiaifticoBeachrGYjj 



quit* no iir^orimit 

impo*tan1 rniportarvl opinion Important j< all 

* i 



70. Work-related teaming 






u 






□ 




71, Vocational curriculum 






\ 






\ 




72. Indivklual careers guidance 






□ 






□ 




73. Having a Learning Mentor 












_l 





74. What would help'hae helped 1o establish a culture al achievement in your 

school? 



75. What factorsi'chai>ges would most encourage you to go on teaching in a 
London school? 



76. What do you see as tlte main benefits and/or challenges of teaching in 
London schools? 



Ill 




London Challenge 
Year 7 Pupil Survey 

Summer 2005 



Wo would iko to know what you Ihink about your school and 

education, 

This is not a lest, there are no right or wrong answers. The 
questions ere designed &o that you can let us know how you feel 
.about being a Year 7 student. 

What you tell us will not be read by your teachers. 

No-one at your school will see your answers. 

Please complete your details clearly and carefully. 

When you have finished, please put the questionnaire in Ihe 
envelope and return it to your teacher who will send it to us. 
Thank yon for your help. 



Full Name 

please * a? appropriate 
Gender: male female 

Dote of birth 
d d ■■ ifi y y 
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pleas* one hos on eaolt row 
True Fal*P 



1 . I am usually happy at school 

2 . My parenls'carers h-elp and advise me with my school work 

3. We have opportunities outside of tessori time to do extra 
learning activities or extra study 

4. Most things I work on in school are realty interesting 



□ □ 
nn 
□ □ 
□ □ 



5, This school is a good school 



6. How often do you behave badly at school? 

7. How often are other pupils so noisy In 
lesson® that you find it difficult lo work? 



8, This term, how often have you missed 
school without permiaskjr from school? 



9. How many of your teachers do you think 
are good teachers'? 



please one box on each row 

^liLi>jr P iiml Ittsl'F 



A£i«* .■■-Ji-u 

1 ] 


Mi(& diuqrra disagree 
] 4 1 


□ □ 


□ n □ 


please 


V tint ties an esc It row 


always nhHii 


sorno- rawly npwar 


■ i 

□ □ 


i • 5 

□ □ n 


nn 


□ □ □ 




please '■" one box 


■alt'wn 


sc-TiD- rarely ftovtr 


n 


□! 

□ 

□ 




pipssp^cnp bos 


ill rlOHl 


K'm! kw IHIIHJ 


□ c 


□ n □ 



10, On average, how long does h take you to get to school each 

maming? please ^one bo* 



less than 15 minutes 


d 


15 to 30 mmules 


Zl r 


31 to 4S minules 


□* 


46 minutes lo an liour 




more than an hour 


□ « 



11. What would you say to someone thinking of moving to your school? 



Thank you for answering these question* 
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London Challenge 
Year 10 Pupil Survey 

Summer 2005 




We would like to know what you think about your school and 

education, 

This is not □ test, there are no right or wrong answers. The 
questions are designed so that you can let us know how you feel 
about being a Year 1 0 student. 

What you tell us will not be read by your teachers. 

No-one at your school will see y our answers. 

Please complete your details clearly and carefully. 

When you have finished, please put the questionnaire in the 
envelope and return it to your teacher who will send it to us. 
Thank you for your help. 



Full Name 

pledge ^as appropriate 

Gender: male female 

Dare of birth 
d d m m y y 
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please /mi box on each row 
True False 

□ □ 
n — 

□n 

□ □ 

please v .ihu box on each row 

tJi ■i-Fjly rat legally 

AyrM .+-jr*+ fiirf dij-agrhi disagree 

I } ) t S 

5. This school is a good school □ □ □ □ □ 



1 . I arm usually happy at school 

2. My parerrtstearers help and advise me with my school work 

3. We havs opportunities outside of lesson lime to do extra 
learning activities or extra study 

4. Most things I work on in school are really interesting 







please V O'ltes box «t#KCh FCW 






Jftvayi 6fl*rt 

■ -5 


umi. ranly novOT 
rim™ 


6, 


How often do you behave badly al school? 


£ 

□ u 


a -m 

u u 


n 


7. 


How oflen are other pupils So noisy in 
lessons that you food il difficult to we*k? 


□ IZ 


1 uu 


1 □ 






rjft-rri 


please / one box 
lama- rarely ruiw 


a, 


This term, how ofien have you missed 
school without permission from school? 


□ 


mm 

□ □ 


□ 








plimsp v one bon 


a. 


How many of your teachers do you think 
ana good teachers? 


All mew 

□r 


s«mo U+h 

a 4 

] DC 


■HUM 

1 □ 



1 0.On average, how long does it lake you to get to school each 

morning? please /one box 



less than 15 minifies 


O 


IS Id 30 minules 


n-' 


31 to 45 minules 


n* 


46 mnutes to an hour 




more than an hour 





1 1 . What would you say to someone thinking of moving to your school? 



Tftanft you for answering Ihese guesfofls 
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London Challenge 
Teacher Survey 

Summer 2005 






flTer 



The aim of this survey is to find out what you think about 
teaching and learning. A minimum amount of personal 
information is needed in order to make the survey fully 
useful. Will you, therefore, please complete the ‘Personal 
Details' section overleaf before answering the main 
survey questions, 

All ini: mi min mi you provide 1o the Nh bR wil he ireulei l m 
the strictest confidence and the anonymity of individuals 
will be preserved. 



If you have any queries about the survey please contact 
Jennie Jupp on 01753 637356. 



Thanh you for completing the questionnaire. 

Please return Ihe questionnaire in the pre-paid envelope Eo: 

National Foundation for Educational Research, 

RDS, The Mare r 

Upton Park Slough. Berkshire, SL1 200 
It would be much appreciated if you could relum the questionnaire as soon as possible. 
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Personal details 

please ■" one box 

Gender: male □ female 

please * r one box 

Age: bel&w 30 □ 30-39 □ 40-49 □ over 50 □ 

please ^ one box 

Ethnic ¥ Bangladeshi □' 

Black African I 1 = 

Black I l ] 

Caribbean ' I * 

Black Other 
Chinese 
Indian | I t 
P akistani . | j 

White British □» 

White Other □" 

White A Black | | " 

Caribbean j | », 

White & Black African Q ■! 

White & AsMn | I 1 ' 

Other □ ,s 

^ ome box 

Do you worts at this school: Hil-lime? □ part-time? | | 

Which of the following best describes your current professional role? 

plfljisfl- gn* bu.it 

Supply leacher I ■> 

Class or subject leacher T ] - 

Class teacher with special curricular or non-curricula r responsibilities IZZl ■ 
CrcoS'School responsibilities withoul a class teaching role I I * 
Head of department year or key slags [ZD & 
Advanced skills teacher [ ] a 

Assistant head I I ? 

Deputy head f ] t 

Headteacher [ J » 
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1 . Which of the following best describes your feeling 

about your work at this school? plcese ^ oiw bo* 



I enjoy my work for the vast majority of the time 

I mostly enjoy what I do 
I often do not enjoy my work 
I rarely enjoy my work 
I would like to leave Ihis school 




2, 



Overall, how has the quality of schooling at your school 
changed overlhe Iasi 15 months? 

pleas e ^ one bos 
very much improved I 1 

slightly improved = 

stayed the seme j* 

got slightly worse * 

got very much worse r~ 5 
don’t know l 



To wtiat extent do you agree with the following state merits about your 
school? , . 

please ' one box on each row 

itiWigl-y IU1 

jgr« aqnw sure dttagrii 

i j > a a 

□ □ □□ □ 
□ □ □□ □ 
□ □ □□ □ 



3. Staff hare dual effectively with bullying 
among pupils 

4 This school has high staff morale 
5. Senior Management provides good 
leadership 
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Support and Leadership 



6. Senior Management deala effectively with 
unauthorised pupil absence 



please b ‘‘ ohefcex en each row 

*G*<*gl!f 1*41 coIjIIy 

=ww J 0 r ®» lm Hip*anw diMtfirw 
i 2 i * s 



□ □ □ □ □ 



Classroom Practice (in the school as a whole! 

7. Most lessons ere motivating end 
challenging 



plftm ^ot» 6&Kon m h row 

un^ly HUE towilly 

■*?>*■ wjrw iwe dn*gr« Hiwgnw 



□ dDdi 



fl. Which of the following best describes how you Hind (he 

behaviour of most pupils in the school? pieas,e ■/one box 

always well behaved 
generally well behaved 
sometimes well behaved 
rarely well behaved 
never well behaved 



please 4 ' one box 
yes no 

□ □ 



9. Would you recommend the school to other teachers as a 

good place to work? 




10. What would help/has helped to establish a culture of achievement in your 

school? 



Thank you tor completing the questionnaire. 
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Appendix C Year 7 pupil data 







London % 


Metropolitan % 


Gender 


Boys 


46.1 


47.7 




Girls 


53.9 


52.3 


N 




21,830 


6,731 








London % 


Metropolitan % 


Language 


English 


65.9 


79.4 




Other than English 


26.6 


14.3 




Unknown 


7.5 


6.3 


N 




21,830 


6,731 








London % 


Metropolitan % 


Eligible for Free 


Not Eligible 


76.2 


79.2 


School Meals 


Eligible 


23.8 


20.8 


N 




21,830 


6,731 








London % 


Metropolitan % 


Special Educational 


None 


75.5 


78.2 


Needs 


School action/plus 


15.5 


14.8 




Statement 


1.8 


1.8 




Unknown 


7.2 


5.2 


N 




21,830 


6,731 







London % 


Metropolitan % 



Ethnicity 


White British 


43.2 


72.8 




Any Other White 
Background 


6.7 


0.9 




Indian 


7.1 


4.2 




Pakistani 


4.0 


9.2 




Bangladeshi 


3.4 


1.6 




Any Other Asian 
Background 


2.8 


1.1 




Caribbean 


5.9 


2.1 




African 


9.1 


1.2 




Any Other Black 
Background 


1.3 


0.5 




Chinese 


0.8 


0.6 




Any Mixed 
Background 
Any Other Ethnic 
Group 


6.7 

4.5 


3.5 

0.9 




Refused 


1.1 


0.5 




Information Not 
Obtained 


3.3 


0.9 


N 




21,830 


6,731 
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Frequency 


Percent 


Location Comparison 


7,102 


9.1 


Greater London 


23,514 


30.3 


Inner London 


4,745 


6.1 


Outer London 


18,769 


24.2 


Key Boroughs 


1,847 


2.4 


Non-key Boroughs 


21,667 


27.9 


Total 


30,616 


100.0 


Responses to key questions 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


I am usually happy 


True 


86 


86 


82 


86 


at school 


False 


13 


13 


17 


13 




No Response 


1 


1 


1 


1 


My parents/carers 


True 


89 


89 


89 


89 


help and advise me 


False 


10 


11 


10 


11 


with my school work 


No Response 


1 


1 


1 


1 


We have 


True 


80 


69 


67 


70 


opportunities outside 


False 


18 


29 


30 


29 


extra learning 
activities or study 


No Response 


2 


2 


3 


2 


Most things I work 


True 


54 


52 


54 


52 


on in school are 


False 


44 


47 


44 


47 


really interesting 


No Response 


2 


2 


2 


2 


N 




7,102 


23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 





Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Good school Strongly agree 


22 


24 


15 


25 


Agree 


50 


47 


44 


47 


Not sure 


20 


20 


27 


19 


Disagree 


4 


5 


7 


5 


Totally disagree 


3 


4 


5 


3 


No Response 


1 


1 


1 


1 


N 


7,102 


23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 
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Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How often do you 


Always 


1 


2 


3 


2 


behave badly at 


Often 


7 


1 


6 


7 






Sometimes 


27 


26 


30 


26 




Rarely 


40 


38 


36 


39 




Never 


24 


23 


23 


24 




No Response 


0 


3 


3 


3 


How often are other 


Always 


16 


18 


21 


18 


pupils so noisy in 


Often 


29 


28 


29 


28 


lessons that you find 


Sometimes 


34 


30 


31 


30 


it difficult to work „ 




Karely 


14 


15 


12 


16 




Never 


4 


6 


5 


6 




No Response 


2 


2 


3 


2 


N 




7,102 


23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


This term, how often 


Often 


2 


3 


2 


3 


have you missed 
school without 


Sometimes 


9 


10 


13 


10 


permission from 


Rarely 


19 


20 


22 


20 


school 


Never 


69 


63 


59 


64 




No Response 


1 


3 


4 


3 


N 




7,102 


23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 


Greater 


Key 


Non-key 








London 


Boroughs 


Boroughs 






% 


% 


% 


% 


How many of your 


All 


9 


11 


10 


11 


teachers do you 


Most 


43 


43 


37 


43 


think are good 
teachers 


Some 


26 


26 


28 


26 




Few 


18 


14 


17 


13 




None 


2 


2 


2 


2 




No Response 


0 


5 


5 


4 


N 




7,102 


23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 


Greater 


Key 


Non-key 








London 


Boroughs 


Boroughs 






% 


% 


% 


% 


On average, how 


Less than 15 mins 


47 


41 


40 


41 


long does it take you 
to get to school each 


15 to 30 mins 
31 to 45 mins 


38 


36 


37 


36 


10 


10 


11 


10 


morning 


46 mins to an hour 


3 


4 


4 


4 




More than an hour 


1 


1 


1 


1 




No Response 


1 


7 


8 


7 


N 




7,102 


23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 
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Responses to questions in London survey only 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


I often take part in 


True 


51 


45 


51 


school activities at 


False 


48 


53 


48 


lunchtime or after 










school 


No Response 


1 


2 


1 


Most of my teachers 


True 


87 


83 


87 


set homework 


False 


12 


15 


12 


regularly 


No Response 


1 


2 


1 






84 


76 


85 


At home I have 


True 








access to a computer 


False 


14 


22 


14 




No Response 


1 


2 


1 


I intend to stay n in 


True 


82 


84 


82 


full-time education 


False 


15 


12 


15 


after 16 


No Response 


3 


4 


3 


Even when I am at 


True 


7 


8 


7 


school I sometimes 


False 


92 


90 


92 


deliberately miss 


No Response 


1 


9 


1 


lessons 










At home I have 


True 


78 


67 


79 


access to the Internet 


False 


21 


31 


20 




No Response 


1 


2 


1 


At home there are 


True 


90 


89 


90 


books for me to read 


False 


10 


10 


9 


or look things up in 


No Response 


1 


1 


1 


At home I have 


True 


85 


83 


85 


somewhere quiet to 


False 


15 


15 


14 


do my homework 


No Response 


1 


2 


1 


Teachers discuss 


True 


62 


61 


62 


progress my 


False 


36 


35 


36 


progress with me 


No Response 


2 


3 


2 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 



123 





Greater 


Key 


Non-key 


London 


Boroughs 


Boroughs 


% 


% 


% 



Do your travel 
arrangements allow 
you to take part in 
after- school 
activities 



Is this the nearest 


Yes 


48 


49 


48 


school to home 


No 


50 


49 


50 




No Response 


1 


2 


1 


Would you prefer to 


Yes 


24 


35 


23 


go to a different 


No 


73 


61 


74 


school 


No Response 


3 


5 


3 


Did you have an 


Yes 


83 


79 


84 


organised visit 


No 


15 


19 


15 


before you joined 
the school 


No Response 


2 


3 


2 


Have you found it 


Yes 


90 


88 


90 


easy to make new 
friends 


No 

No Response 


9 

1 


10 

2 


9 

1 


Do you feel safe 


Yes 


84 


80 


84 


travelling to and 


No 


14 


17 


13 


from school 


No Response 


2 


3 


2 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 



Greater 


Key 


Non-key 


London 


Boroughs 


Boroughs 


% 


% 


% 



31 32 31 

34 34 34 

23 20 23 

8 8 8 

3 4 2 

1 2 1 

14 15 14 

19 19 19 

22 22 22 

27 27 27 

16 16 16 

1 2 1 

10 10 10 

31 23 32 

33 34 33 

16 20 16 

8 117 

1 2 1 




Yes 68 62 68 

No 30 35 30 

No Response 

2 3 2 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


School work here is 


Strongly agree 


13 


12 


13 


boring 


Agree 


17 


18 


17 




Not sure 


30 


28 


30 




Disagree 


29 


28 


29 




Totally disagree 


10 


11 


10 




No Response 


1 


2 


1 


There are lots of 


Strongly agree 


50 


42 


51 


activities lunchtime 


Agree 


32 


35 


32 




Not sure 


9 


13 


9 




Disagree 


4 


5 


4 




Totally disagree 


2 


4 


2 




No Response 


1 


2 


1 


I learn more easily 


Strongly agree 


29 


27 


29 


when the teachers 


Agree 


32 


32 


32 


uses an interactive 


whiteboard 


IN ot sure 


26 


26 


26 




Disagree 


9 


10 


9 




Totally disagree 


3 


3 


3 




No Response 


1 


2 


1 


Most teachers treat 


Strongly agree 


21 


18 


22 


the pupils with 


Agree 


38 


35 


39 


respect 


Not sure 


22 


23 


21 




Disagree 


11 


13 


11 




Totally disagree 


7 


9 


6 




No Response 


1 


2 


1 


This school is giving 


Strongly agree 


36 


28 


37 


me a good education 


Agree 


44 


46 


44 




Not sure 


14 


19 


14 




Disagree 


3 


4 


3 




Totally disagree 


2 


3 


2 




No Response 


1 


1 


1 


School rules are fair 


Strongly agree 


22 


21 


22 




Agree 


39 


36 


39 




Not sure 


22 


23 


22 




Disagree 


11 


12 


11 




Totally disagree 


5 


6 


5 




No Response 


2 


2 


2 


Most teachers are 


Strongly agree 


12 


11 


12 


good at keeping 


Agree 


35 


30 


36 


control in the 


classroom 


JNot sure 


27 


28 


27 




Disagree 


17 


20 


17 




Totally disagree 


7 


9 


7 




No Response 


2 


2 


2 


Most teachers are 


Strongly agree 


34 


31 


35 


strict about pupils 


Agree 


31 


31 


31 


missing school 


Not sure 


24 


25 


24 




Disagree 


7 


7 


6 




Totally disagree 


3 


4 


3 




No Response 


2 


2 


2 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


I am happier than at 


Strongly agree 


19 


16 


19 


primary school 


Agree 


17 


15 


17 




Not sure 


25 


22 


26 




Disagree 


18 


19 


18 




Totally disagree 


20 


27 


19 




No Response 


1 


2 


1 


I like having 


Strongly agree 


37 


37 


37 


different teachers for 


Agree 


40 


37 


40 


different subjects 


Not sure 


13 


14 


13 




Disagree 


5 


5 


5 




Totally disagree 


3 


5 


3 




No Response 


2 


2 


2 


It would be good to 


Strongly agree 


15 


15 


14 


stay in the same 


Agree 


16 


15 


16 


room for lessons 




JNot sure 


20 


19 


20 




Disagree 


24 


22 


25 




Totally disagree 


24 


26 


23 




No Response 


2 


2 


2 


The work is harder 


Strongly agree 


37 


33 


37 


than it was in 


Agree 


38 


36 


38 


primary school 


Not sure 


14 


15 


14 




Disagree 


6 


8 


6 




Totally disagree 


4 


5 


4 




No Response 


2 


2 


1 


I think I am getting 


Strongly agree 


37 


32 


37 


on well at this 


Agree 


43 


43 


43 


school 




JNot sure 


14 


16 


13 




Disagree 


3 


4 


3 




Totally disagree 


2 


4 


2 




No Response 


1 


1 


1 


N 




23,514 


1,847 


21,667 



A series of single response items Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Important: attending 


Very important 


24 


26 


23 


a school close home 


Quite important 


39 


35 


39 




No opinion 


17 


16 


17 




Not very important 


15 


15 


15 




Not important at all 


5 


5 


5 




No Response 


2 


2 


2 


Important: being 


Very important 


54 


56 


54 


rewarded for good 


Quite important 


34 


31 


34 


work 


No opinion 


7 


8 


7 




Not very important 


3 


3 


3 




Not important at all 


1 


1 


1 




No Response 


2 


2 


2 


Important: being 


Very important 


45 


46 


45 


able to give your 


Quite important 


32 


30 


32 


views 


No opinion 


16 


16 


16 




Not very important 


4 


4 


4 




Not important at all 


2 


2 


2 




No Response 


2 


2 


2 


Important: Learning 


Very important 


37 


42 


37 


about other cultures 


Quite important 


37 


35 


37 




No opinion 


15 


14 


15 




Not very important 


6 


5 


6 




Not important at all 


3 


2 


3 




No Response 


2 


2 


2 


Important: having 


Very important 


58 


54 


58 


lots of opportunities 


Quite important 


28 


28 


28 


to do sport 


No opinion 


8 


9 


8 




Not very important 


3 


5 


3 




Not important at all 


1 


2 


1 




No Response 


2 


2 


2 


Important: going on 


Very important 


42 


44 


42 


cultural visits 


Quite important 


35 


34 


35 




No opinion 


14 


12 


14 




Not very important 


6 


6 


6 




Not important at all 


2 


2 


2 




No Response 


2 


2 


2 


Important: attending 


Very important 


16 


15 


16 


after-school clubs 


Quite important 


31 


29 


32 




No opinion 


26 


25 


26 




Not very important 


18 


20 


18 




Not important at all 


7 


9 


7 




No Response 


2 


2 


2 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Do you feel that 


Much better 


26 


18 


27 


your school is better 


Better 


34 


28 


34 


or worse than most 
schools 


About the same 


24 


30 


24 




Not as good 


10 


15 


9 




Much worse 


4 


6 


4 




No Response 


2 


3 


2 


N 




23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: Teachers 


Always 


9 


8 


9 


praise you when you 
have tried hard 


Often 


31 


26 


31 


Sometimes 


36 


39 


36 




Rarely 


18 


19 


17 




Never 


4 


6 


4 




No Response 


2 


2 


2 


Often: Pupils make 


Always 


17 


14 


17 


fun of people who 
work hard 


Often 


26 


22 


26 


Sometimes 


27 


28 


26 




Rarely 


20 


23 


19 




Never 


8 


11 


8 




No Response 


2 


3 


2 


Often: Go to a 


Always 


13 


13 


13 


teacher with a 


Often 


16 


15 


16 


problem 


Sometimes 


27 


27 


27 




Rarely 


22 


22 


22 




Never 


20 


21 


19 




No Response 


3 


3 


3 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 



128 













Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Bullying is a 


Strongly agree 


18 


22 


18 


particular problem at 


Agree 


21 


24 


21 


your school 


Not sure 


32 


30 


33 




Disagree 


18 


15 


19 




Totally disagree 


8 


6 


8 




No Response 


3 


3 


3 


Teachers deal 


Strongly agree 


20 


17 


20 


effectively with 


Agree 


27 


23 


27 


bullying 


Not sure 


29 


29 


29 




Disagree 


14 


16 


14 




Totally disagree 


8 


10 


8 




No Response 


3 


3 


3 


Racism particular 


Strongly agree 


11 


14 


11 


problem at your 
school 


Agree 


13 


15 


13 


Not sure 


31 


33 


31 




Disagree 


21 


19 


22 




Totally disagree 


20 


17 


20 




No Response 


3 


4 


3 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: Teaching 


Often 


22 


23 


22 


assistant helping the 


Sometimes 


37 


35 


37 


teacher in lessons „ 




Karely 


27 


27 


27 




Never 


11 


11 


11 




No Response 


3 


3 


3 


Often: Parents ask 


Often 


51 


54 


51 


about school 


Sometimes 


31 


29 


31 




Rarely 


11 


10 


11 




Never 


4 


4 


4 




No Response 


3 


4 


3 


Often: Substitute 


Often 


29 


25 


29 


teacher 


Sometimes 


48 


48 


48 




Rarely 


18 


20 


18 




Never 


2 


3 


2 




No Response 


4 


4 


3 


Often: Joint work 


Often 


8 


8 


8 


with pupils from 


Sometimes 


23 


21 


23 


other schools 




Karely 


25 


24 


25 




Never 


41 


42 


41 




No Response 


4 


5 


4 


Often: Travel 


Often 


9 


12 


9 


problems cause you 


Sometimes 


21 


24 


21 


to be late for school „ 




Karely 


28 


23 


28 




Never 


38 


37 


38 




No Response 


3 


4 


3 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: use 


Every lesson 


1 


2 


1 


computers in lessons 


Most lessons 


9 


8 


9 




Sometimes 


54 


50 


54 




Hardly ever 


29 


29 


29 




Never 


3 


7 


3 




No Response 


3 


5 


3 


Often: have books to 


Every lesson 


9 


9 


9 


take home 


Most lessons 


37 


35 


37 




Sometimes 


34 


36 


34 




Hardly ever 


13 


11 


13 




Never 


5 


5 


5 




No Response 


4 


5 


4 


Often: teachers 


Every lesson 


23 


24 


23 


explain clearly what 


Most lessons 


42 


38 


4^ 


you are supposed to 


Sometimes 


24 


25 


24 


learn in the lesson 


Hardly ever 


6 


7 


6 




Never 


2 


2 


1 




No Response 


4 


5 


4 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: Pupils disrupt 


Every day 


29 


30 


29 


lessons 


Every week 


18 


17 


18 




Sometimes 


36 


39 


36 




Hardly ever 


10 


7 


10 




Never 


2 


2 


2 




No Response 


4 


5 


4 


Often: You have 


Every day 


3 


2 


3 


been bullied 


Every week 


4 


4 


4 




Sometimes 


16 


18 


16 




Hardly ever 


20 


19 


20 




Never 


52 


52 


52 




No Response 


4 


5 


4 


Often: Seen other 


Every day 


8 


8 


8 


pupils bullied 


Every week 


11 


12 


10 




Sometimes 


32 


35 


32 




Hardly ever 


26 


24 


26 




Never 


20 


17 


20 




No Response 


4 


5 


4 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How many teachers 


All 


14 


13 


14 


have you got on well 


Most 


46 


4T 


46 


with this year 


Some 


21 


22 


21 




Few 


13 


16 


13 




None 


2 


2 


2 




No Response 


4 


5 


4 


How many teachers 


All 


10 


9 


10 


are good at dealing 
with bad behaviour 


Most 


35 


28 


35 


Some 


29 


31 


29 




Few 


18 


22 


18 




None 


3 


5 


3 




No Response 


5 


5 


5 


N 




23,514 


1,847 


21,667 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Do your 

parents/carers come 
to school 


For parents' evening 


90 


89 


91 




To help out in the 
classroom 


2 


2 


2 




For social events 


28 


23 


28 




Because you are 
having problems in 
school 


28 


28 


28 




Because you have 
been in trouble at 
school 


21 


24 


21 




No Response 


5 


6 


5 


N 




23,514 


1,847 


21,667 


More than one answer could be given so percentages do not sum to 100. 






Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How do you usually 
get to and from 
school 


Foot 

Bicycle 


50 

4 


49 

2 


50 

4 




Public transport 


45 


52 


45 




Car 


35 


23 


37 




No Response 


5 


5 


4 


N 




23,514 


1,847 


21,667 



More than one answer could be given so percentages do not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Describe your 


Very good 


29 


31 


29 


abilities as a student 


Quite good 


43 


39 


43 




Average 


20 


20 


20 




Below average 


2 


1 


2 




Poor 


1 


1 


1 




No Response 


6 


7 


6 


N 




23,514 


1,847 


21,667 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


With most teachers 


Too strict 


24 


24 


24 


the discipline here 


About right 


63 


60 


63 


is: 


Not strict enough 


7 


9 


7 


N 


No Response 


6 

23,514 


7 

1,847 


6 

21,667 



A single response item. Due to rounding, percentages may not sum to 100. 
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Appendix D Year 10 pupil data 







London % 


Metropolitan % 


Gender 


Boys 


47.3 


47.8 




Girls 


52.7 


52.2 


N 




19,631 


6,082 








London % 


Metropolitan % 


Language 


English 


60.1 


76.2 




Other than English 


29.2 


14.5 




Unknown 


10.7 


9.3 


N 




19,631 


6,082 








London % 


Metropolitan % 


Eligible for Free 


Not Eligible 


79.0 


82.5 


School Meals 


Eligible 


21.0 


17.5 


N 




19,631 


6,082 








London % 


Metropolitan % 


Special Educational 


None 


74.7 


80.5 


Needs 


School action/plus 


12.9 


9.8 




Statement 


1.8 


1.6 




Unknown 


10.7 


8.0 


N 




19,631 


6,082 








London % 


Metropolitan % 



Ethnicity 


White British 


44.5 


74.0 




Any Other White 
Background 


6.4 


1.4 




Indian 


9.7 


4.9 




Pakistani 


4.0 


7.7 




Bangladeshi 


3.5 


1.4 




Any Other Asian 
Background 


2.8 


1.0 




Caribbean 


6.0 


1.8 




African 


8.0 


0.9 




Any Other Black 
Background 


1.8 


0.6 




Chinese 


1.1 


0.4 




Any Mixed 
Background 


5.2 


3.2 




Any Other Ethnic 
Group 


4.3 


1.1 




Refused 


1.1 


0.9 




Information Not 
Obtained 


1.7 


0.8 


N 




19,631 


6,082 
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Frequency 


Percent 


Location 


Comparison 


6,609 


9.1 




Greater London 


21,975 


30.3 




Inner London 


4,279 


5.9 




Outer London 


17,696 


24.4 




Key Boroughs 


1,469 


2.0 




Non-key Boroughs 


20,506 


28.3 




Total 


28,584 


100.0 



Responses to key questions 









Greater 


Key 


Non-key 






Comparison 


London 


Boroughs 


Boroughs 






% 


% 


% 


% 


I am usually 


True 


81 


80 


76 


81 


happy at school 


False 


18 


18 


22 


18 




No Response 


1 


1 


2 


1 


Parents help 


True 


79 


79 


78 


79 


and advise me 


False 


20 


20 


21 


20 


with my school 
work 


No Response 


1 


1 


1 


1 


We have 


True 


81 


73 


70 


73 


opportunities 


False 

No Response 


18 


26 


28 


26 


lesson time to 
do extra 
learning 
activities or 
study 


1 


2 


2 


2 






Most things I 


True 


36 


35 


37 


35 


work on in 


False 


62 


63 


61 


63 


school are 
interesting 


No Response 


2 


2 


1 


2 


N 




6,609 


21,975 


1,469 


20,506 


A series of single response items. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


This is a good 


Strongly agree 


10 


12 


9 


13 


school 


Agree 


53 


52 


53 


52 




Not sure 


23 


21 


21 


21 




Disagree 


9 


9 


10 


9 




Totally disagree 


5 


5 


6 


5 




No Response 


1 


1 


1 


1 


N 




6,609 


21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 
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Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: you 


Always 


2 


2 


2 


2 


behave badly at 
school 


Often 


5 


7 


7 


7 


Sometimes 


27 


28 


27 


28 




Rarely 


43 


40 


39 


40 




Never 


22 


20 


21 


20 




No Response 


1 


2 


3 


2 


Often: other 


Always 


11 


13 


14 


13 


pupils so noisy 


Often 


30 


29 


30 


29 


you find it 


Sometimes 


37 


35 


33 


35 


difficult to 


Rarely 


17 


16 


16 


16 


work 


Never 


4 


4 


4 


4 




No Response 


1 


2 


3 


2 


N 




6,609 


21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: missed 


Often 


3 


4 


4 


4 


school without 


Sometimes 


11 


13 


15 


13 


permission 


Rarely 


23 


25 


27 


25 




Never 


62 


56 


49 


56 




No Response 


1 


3 


4 


2 


N 




6,609 


21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How many of 


All 


3 


5 


1 


5 


your teachers 


Most 


38 


40 


37 


40 


do you think 
are good 


Some 


34 


32 


30 


32 


teachers 


Few 


22 


18 


19 


18 




None 


2 


2 


2 


2 




No Response 


1 


3 


6 


3 


N 




6,609 


21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How long does 


Less than 15 mins 


39 


32 


28 


33 


it take you to 
get to school 


15 to 30 mins 


43 


37 


39 


37 


each morning 


31 to 45 mins 


12 


14 


15 


14 


46 mins to an hour 


4 


7 


7 


7 




More than an hour 


2 


3 


3 


3 




100 No Response 


1 


6 


8 


6 


N 




6,609 


21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 
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Responses to questions in London survey only 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


I often take part 


True 


34 


31 


34 


in school 


False 


65 


67 


64 


activities 


No Response 


1 


1 


1 


Most of my 


True 


80 


73 


80 


teachers set 


False 


19 


26 


19 


homework 

regularly 


No Response 


1 


1 


1 


At home I have 


True 


90 


82 


90 


access to a 


False 


9 


17 


9 


computer 


No Response 


1 


2 


1 


I intend to stay 


True 


83 


86 


83 


on in education 


False 


15 


12 


15 


after 16 


No Response 


2 


2 


2 


Even when I 


True 


13 


18 


13 


am at school I 


False 


85 


80 


86 


sometimes 
deliberately 
miss lessons 


No Response 


1 


2 


1 


At home I have 


True 


82 


69 


83 


access to the 


False 


17 


30 


16 


Internet 


No Response 


1 


1 


1 


At home there 


True 


87 


86 


87 


are books for 


False 


13 


13 


13 


me to read or 
look things up 
in 


No Response 


1 


1 


1 


At home I have 


True 


82 


80 


82 


somewhere 


False 


17 


19 


17 


quiet to do 
homework 


No Response 


1 


1 


1 


Teachers 


True 


58 


58 


58 


discuss 


False 


40 


40 


40 


progress with 
me 


No Response 


2 


2 


2 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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When I use a 
computer in 
lessons I learn 
more easily 



Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 



I do not want to 
go school 



Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 
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Greater 


Key 


Non-key 


London 


Boroughs 


Boroughs 


% 


% 


% 



4 3 4 



Teachers are 
respected by 
pupils 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


School work is 
boring 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


There are lots 
of activities to 
take part in at 
lunchtime 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


I learn more 
easily when the 
teachers uses an 
interactive 
whiteboard 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


Teachers treat 
the pupils with 
respect 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


This school is 
giving me a 
good education 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 


School rules are 
fair 


Strongly agree 
Agree 
Not sure 
Disagree 
Totally disagree 
No Response 



28 


21 


28 


32 


33 


32 


25 


29 


25 


10 


12 


10 


1 


1 


1 


12 


12 


12 


26 


26 


26 


30 


31 


30 


27 


26 


27 


4 


4 


4 


1 


1 


1 


23 


17 


23 


43 


37 


43 


18 


22 


17 


11 


15 


11 


5 


8 


4 


1 


1 


1 


15 


13 


15 


35 


36 


35 


32 


30 


32 


14 


15 


14 


4 


3 


4 


1 


1 


1 


10 


8 


10 


38 


35 


39 


23 


25 


23 


18 


20 


18 


9 


11 


9 


1 


2 


1 


18 


14 


18 


54 


54 


54 


19 


20 


19 


6 


7 


6 


2 


3 


2 


1 


1 


1 


9 


9 


9 


39 


38 


39 


24 


23 


24 


18 


19 


18 


8 


9 


8 


2 


2 


2 
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Greater 


Key 


Non-key 






London 


Boroughs 


Boroughs 






% 


% 


% 


Teachers are 


Strongly agree 


4 


5 


4 


good at keeping 


Agree 


33 


32 


34 


control in class 


Not sure 


27 


27 


27 




Disagree 


25 


26 


25 




Totally disagree 


9 


9 


9 




No Response 


2 


2 


2 


Teachers strict 


Strongly agree 


22 


20 


22 


about pupils 


Agree 


38 


34 


38 


missing school 


Not sure 


25 


25 


25 




Disagree 


10 


13 


10 




Totally disagree 


4 


5 


3 




No Response 


1 


2 


1 


Important: 


Very important 


17 


20 


16 


Mentor 


Quite important 


34 


32 


34 




No opinion 


27 


24 


27 




Not very important 


14 


13 


14 




Not important at all 


7 


8 


7 




No Response 


2 


2 


2 


Important: 


Very important 


64 


65 


64 


Range of 


Quite important 


29 


27 


29 


subject options 


No opinion 


4 


5 


4 




Not very important 


1 


1 


1 




Not important at all 


0 


0 


0 




No Response 


1 


2 


1 


Important: 


Very important 


39 


44 


38 


Work-related 


Quite important 


43 


40 


44 


courses 


No opinion 


14 


13 


14 




Not very important 


2 


1 


2 




Not important at all 


1 


0 


1 




No Response 


2 


2 


2 


Important: 


Very important 


64 


66 


63 


Work 


Quite important 


27 


25 


27 


experience 


No opinion 


5 


4 


5 




Not very important 


2 


2 


2 




Not important at all 


1 


1 


1 




No Response 


2 


2 


2 


Important: 


Very important 


54 


59 


54 


Careers 


Quite important 


33 


28 


33 


guidance 


No opinion 


9 


8 


9 




Not very important 


2 


1 


2 




Not important at all 


1 


1 


1 




No Response 


2 


2 


2 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Important: 


Very important 


33 


37 


33 


Teacher set 


Quite important 


40 


38 


40 


targets 


No opinion 


16 


15 


16 




Not very important 


7 


6 


7 




Not important at all 


2 


2 


3 




No Response 


2 


2 


2 


Important: 


Very important 


44 


47 


44 


Being rewarded 


Quite important 


38 


36 


38 


for good work 


No opinion 


10 


8 


10 




Not very important 


5 


5 


5 




Not important at all 


2 


2 


2 




No Response 


1 


1 


1 


Important: 


Very important 


39 


41 


39 


Giving your 


Quite important 


35 


34 


36 


views 


No opinion 


16 


15 


16 




Not very important 


5 


5 


5 




Not important at all 


2 


1 


2 




No Response 


2 


2 


2 


Important: 


Very important 


26 


30 


26 


Learning about 


Quite important 


37 


39 


37 


other cultures 


No opinion 


20 


18 


20 




Not very important 


10 


8 


10 




Not important at all 


5 


3 


6 




No Response 


2 


2 


2 


Important: 


Very important 


37 


29 


37 


Opportunities 


Quite important 


35 


35 


35 


to do sport 


No opinion 


14 


16 


14 




Not very important 


8 


12 


8 




Not important at all 


4 


6 


4 




No Response 


2 


2 


2 


Important: 


Very important 


30 


33 


30 


opportunities to 


Quite important 


37 


36 


37 


go on cultural 
visits 


No opinion 


18 


16 


18 




Not very important 


9 


9 


9 




Not important at all 


4 


4 


4 




No Response 


2 


2 


2 


Important: 


Very important 


9 


10 


9 


Attending after- 


Quite important 


28 


27 


28 


school clubs 


No opinion 


31 


31 


32 




Not very important 


21 


21 


21 




Not important at all 


9 


9 


9 




No Response 


2 


2 


2 


N 




21,975 


1,469 


20,506 



A series of single response items. 

Due to rounding , percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Do you feel 


Much better 


15 


10 


15 


that your school 


Better 


40 


41 


40 


is better or 
worse than 


About the same 


26 


27 


26 


most schools 


Not as good 


12 


14 


12 




Much worse 


4 


5 


4 




No Response 


2 


3 


2 


N 




21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 


Key 


Non-key 






London 


Boroughs 


Boroughs 






% 


% 


% 


Often: Teachers 


Always 


5 


5 


4 


praise you 


Often 


21 


20 


21 


when you have 
tried hard 


Sometimes 


40 


41 


40 




Rarely 


25 


24 


25 




Never 


7 


7 


7 




No Response 


2 


3 


2 


Often: Pupils 


Always 


12 


10 


12 


make fun of 


Often 


23 


20 


23 


people who 
work hard 


Sometimes 


32 


29 


32 




Rarely 


25 


29 


25 




Never 


7 


10 


7 




No Response 


2 


3 


2 


Often: Feel you 


Always 


6 


6 


6 


can go to a 


Often 

Sometimes 


13 


10 


13 


problem 


26 


26 


26 


Rarely 


27 


26 


28 




Never 


25 


29 


25 




No Response 


2 


3 


2 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 


Key 


Non-key 






London 


Boroughs 


Boroughs 






% 


% 


% 


Bullying is a 


Strongly agree 


12 


13 


12 


particular 


Agree 


20 


19 


20 


problem at your 
schools 


Not sure 


33 


32 


33 




Disagree 


26 


25 


26 




Totally disagree 


7 


8 


7 




No Response 


2 


3 


2 


Teachers deal 


Strongly agree 


7 


7 


7 


effectively with 


Agree 


22 


19 


22 


bullying 


Not sure 


35 


38 


35 




Disagree 


21 


19 


21 




Totally disagree 


12 


14 


12 




No Response 


2 


3 


2 


Racism is a 


Strongly agree 


8 


10 


8 


particular 


Agree 


12 


14 


12 


problem at your 
school 


Not sure 


28 


27 


28 




Disagree 


29 


26 


29 




Totally disagree 


21 


20 


21 




No Response 


2 


3 


2 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 


Key 


Non-key 






London 


Boroughs 


Boroughs 






% 


% 


% 


Often: 


Often 


8 


6 


8 


Teaching 

assistant 


Sometimes 

Rarely 


34 


33 


34 


37 


38 


37 




Never 


19 


20 


18 




No Response 


2 


3 


2 


Often: Parents 


Often 


37 


36 


37 


ask about 


Sometimes 


37 


36 


37 


school 


Rarely 


17 


16 


17 




Never 


7 


8 


7 




No Response 


3 


4 


3 


Often: 


Often 


28 


20 


28 


Substitute 

teacher 


Sometimes 

Rarely 


47 


47 


47 


20 


25 


20 




Never 


2 


3 


2 




No Response 


3 


5 


3 


Often: Joint 


Often 


5 


4 


5 


work with 


Sometimes 


19 


17 


19 


pupils from 
other schools 


Rarely 


24 


26 


24 




Never 


50 


48 


50 




No Response 


3 


4 


3 


Often: Travel 


Often 


13 


16 


13 


problems cause 


Sometimes 


25 


28 


24 


you to be late 
for school 


Rarely 


27 


25 


27 




Never 


32 


27 


32 




No Response 


3 


4 


3 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 
London % 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: Use 


Every lesson 


2 


3 


2 


computers in 
lessons 


Most lessons 


16 


18 


16 


Sometimes 


55 


51 


56 




Hardly ever 


22 


21 


22 




Never 


2 


3 


2 




No Response 


3 


4 


3 


Often: Have 


Every lesson 


8 


8 


8 


Books to take 
home 


Most lessons 


39 


34 


39 


Sometimes 


36 


36 


35 




Hardly ever 


12 


13 


12 




Never 


3 


4 


3 




No Response 


3 


5 


3 


Often: Teachers 


Every lesson 


12 


14 


12 


explain clearly 


Most lessons 


42 


39 


42 


what you are 
supposed to 


Sometimes 


32 


30 


32 


learn in the 


Hardly ever 


9 


9 


9 


lesson 


Never 


2 


2 


2 




No Response 


3 


5 


3 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Often: Pupils 


Every day 


30 


30 


30 


disrupt lessons 


Every week 


21 


21 


21 




Sometimes 


37 


37 


37 




Hardly ever 


7 


6 


8 




Never 


1 


1 


1 




No Response 


3 


5 


3 


Often: You 


Every day 


2 


2 


2 


have been 
bullied 


Every week 


3 


2 


3 


Sometimes 


11 


10 


11 




Hardly ever 


18 


17 


18 




Never 


63 


63 


63 




No Response 


3 


5 


3 


Often: Seen 


Every day 


8 


7 


8 


other pupils 
bullied 


Every week 


10 


9 


10 


Sometimes 


30 


28 


30 




Hardly ever 


29 


29 


29 




Never 


20 


23 


20 




No Response 


3 


5 


3 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


How many 


All 


10 


11 


10 


teachers have 


Most 


44 


40 


44 


you got on well 
with 


Some 


24 


23 


24 




Few 


17 


18 


17 




None 


2 


3 


2 




No Response 


3 


6 


3 


How many 


All 


3 


4 


3 


teachers are 


Most 


27 


25 


28 


good at bad 
dealing with 


Some 


37 


35 


37 


behaviour 


Few 


25 


24 


25 




None 


4 


5 


4 




No Response 


4 


6 


4 


N 




21,975 


1,469 


20,506 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Do your 


Parents' evening 


89 


87 


90 


parents/carers 
come to school 


Help classroom 


2 


2 


2 




Social events 


15 


10 


15 




Problems in school 


23 


21 


23 




Trouble at school 


22 


23 


22 




No Response 


6 


8 


5 


N 




21,975 


1,469 


20,506 



More than one answer could be given so percentages do not sum to 100. 







Greater 


Key 


Non-key 






London 


Boroughs 


Boroughs 






% 


% 


% 


How do you 


Foot 


52 


46 


52 


usually get to 
and from 


Bicycle 


5 


5 


5 


school 


Public transport 


48 


55 


48 




Car 


28 


16 


29 




No Response 


3 


6 


3 


N 




21,975 


1,469 


20,506 



More than one answer could be given so percentages do not sum to 100. 
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Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Describe your 


Very good 


27 


28 


26 


abilities as a 
student 


Quite good 


44 


41 


44 


Average 


22 


21 


22 




Below average 


2 


2 


2 




Poor 


1 


1 


1 




No Response 


5 


7 


5 


N 




21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


With most 


Too strict 


20 


17 


21 


teachers the 


About right 


60 


59 


60 


discipline here 


Not strict enough 


15 


17 


15 




No Response 


5 


8 


5 


N 




21,975 


1,469 


20,506 



A single response item. Due to rounding, percentages may not sum to 100. 
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Appendix E Teacher data 



Gender Greater London Comparison 







Frequency 


Percent 


Frequency 


Percent 




Male 


1,600 


34.8 


915 


38.3 




Female 


2,839 


61.8 


1,441 


60.4 




Total 


4,439 


96.6 


2,356 


98.7 


Missing 


System 


158 


3.4 


31 


1.3 


Total 




4,597 


100 


2,387 


100 


Age 




Greater London 


Comparison 






Frequency 


Percent 


Frequency 


Percent 




Below 30 


1,051 


22.9 


477 


20.0 




30-39 


1,369 


29.8 


621 


26.0 




40-49 


969 


21.1 


572 


24.0 




Over 50 


1,058 


23.0 


701 


29.4 




Total 


4,447 


96.7 


2,371 


99.3 


Missing 


System 


150 


3.3 


16 


0.7 


Total 




4,597 


100 


2,387 


100 


Ethnicity 




Greater London 


Comparison 






Frequency 


Percent 


Frequency 


Percent 




Bangladeshi 


32 


0.7 




0.3 




7 




Black African 


124 


2.7 


5 


0.2 




Black 


26 


0.6 


5 


0.2 




Caribbean 


74 


1.6 


15 


0.6 




Black Other 


17 


0.4 


4 


0.2 




Chinese 


15 


0.3 


2 


0.1 




Indian 


159 


3.5 


44 


1.8 




Pakistani 


48 


1.0 


17 


0.7 




White British 


2,992 


65.1 


2,131 


89.3 




White Other 


636 


13.8 


89 


3.7 




White & Black 


18 


0.4 


4 


0.2 




Caribbean 


22 


0.5 


3 


0.1 




White & Black 
African 


17 


0.4 


2 


0.1 




White & Asian 


40 


0.9 


14 


0.6 




Other 


181 


3.9 


23 


1.0 




Total 


4,401 


95.7 


2,365 


99.1 


Missing 


System 


196 


4.3 


22 


0.9 


Total 




4,597 


100 


2,387 


100 
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Work 




Greater 

London 




Comparison 








Frequency 


Percent 


Frequency 


Percent 




Full-time 


4,000 


87.0 


2,214 


92.8 




Part-time 


425 


9.2 


159 


6.7 




Total 


4,425 


96.3 


2,373 


99.4 


Missing 


System 


172 


3.7 


14 


0.6 


Total 




4,597 


100 


2,387 


100 


Professional 

role 




Greater 

London 




Comparison 








Frequency 


Percent 


Frequency 


Percent 




Supply 


49 


1.1 


27 


1.1 




Class or 
subject 


1,430 


31.1 


752 


31.5 




Class teacher 
responsibilities 


885 


19.3 


509 


21.3 




Cross 

responsibilities 
without class 


107 


2.3 


35 


1.5 




Head of 
department 


1,433 


31.2 


760 


31.8 




Advanced 

skills 


56 


1.2 


32 


1.3 




Assistant head 


246 


5.4 


150 


6.3 




Deputy head 


146 


3.2 


65 


2.7 




Head teacher 


57 


1.2 


33 


1.4 




Total 


4,409 


95.9 


2,363 


99.0 


Missing 


System 


188 


4.1 


24 


1.0 


Total 




4,597 


100 


2,387 


100 
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Professional role in relation to part-time or full-time 







Full-time 


Part-time 


Total 


Supply 


Frequency 


49 


26 


75 




% within this role 


65.3 


34.7 


100 


Class or subject 


Frequency 


1845 


319 


2164 




% within this role 


85.3 


14.7 


100 


Class teacher 
responsibilities 


Frequency 


1274 


106 


1380 




% within this role 


92.3 


7.7 


100 


Cross responsibilities 
without class 


Frequency 


105 


33 


138 




% within this role 


76.1 


23.9 


100 


Head of department 


Frequency 


2089 


77 


2166 




% within this role 


96.4 


3.6 


100 


Advanced skills 


Frequency 


80 


8 


88 




% within this role 


90.9 


9.1 


100 


Assistant head 


Frequency 


384 


7 


391 




% within this role 


98.2 


1.8 


100 


Deputy head 


Frequency 


204 


1 


205 




% within this role 


99.5 


0.5 


100 


Head teacher 


Frequency 


90 


0 


90 




% within this role 


100.0 


0.0 


100 


Total 


Frequency 


6120 


577 


6697 




% within this role 


91.4 


8.6 


100 



Location 





Frequency 


Percent 


Comparison 


2,387 


14.8 


Greater London 


4,597 


28.4 


Inner London 


1,036 


6.4 


Outer London 


3,556 


22.0 


Key Boroughs 


368 


2.3 


Non-key Boroughs 


4,224 


26.1 


Total 


16,168 


100 
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Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Feelings about 


Enjoy majority 


43 


40 


39 


40 


working at the 


Mostly enjoy 


43 


46 


42 


46 


school 


Often do not enjoy 


10 


9 


13 


9 




Rarely enjoy 


1 


1 


2 


1 




Like to leave 


3 


3 


5 


3 




No Response 


0 


1 


0 


1 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Quality: Your 


Much improved 


12 


11 


13 


10 


school 


Slightly improved 


35 


35 


30 


35 




The same 


27 


31 


29 


31 




Slightly worse 


17 


15 


18 


15 




Much worse 


5 


4 


5 


4 




Don't know 


3 


4 


4 


4 




No Response 


1 


1 


1 


1 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Staff deal 


Strongly agree 


18 


10 


7 


11 


effectively 


Agree 


55 


54 


49 


55 


with bullying 


Not sure 


18 


22 


25 


22 




Disagree 


9 


11 


15 


11 




Totally disagree 


1 


1 


2 


1 




No Response 


0 


0 


1 


0 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


There is high 


Strongly agree 


10 


8 


10 


8 


staff morale 


Agree 


40 


39 


35 


39 




Not sure 


21 


21 


19 


21 




Disagree 


23 


26 


29 


26 




Totally disagree 


5 


6 


8 


6 




No Response 


1 


0 


0 


0 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 
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Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Management 


Strongly agree 


13 


14 


9 


14 


provides 


Agree 


42 


41 


39 


41 


leadership 


Not sure 


18 


16 


18 


16 




Disagree 


19 


22 


25 


22 




Totally disagree 


7 


6 


9 


6 




No Response 


1 


1 


1 


1 


Management 


Strongly agree 


16 


11 


6 


11 


deals with 


Agree 


43 


39 


30 


40 


unauthorised 

absence 


Not sure 


25 


28 


29 


28 




Disagree 


14 


17 


25 


16 




Totally disagree 


2 


4 


9 


4 




No Response 


0 


1 


1 


1 


N 




2,387 


4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Lessons are 


Strongly agree 


9 


11 


8 


11 


motivating 


Agree 


65 


59 


62 


59 




Not sure 


20 


22 


22 


22 




Disagree 


5 


7 


7 


7 




Totally disagree 


0 


0 




0 




No Response 


0 


0 


1 


0 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 









Greater 


Key 


Non-key 






Comparison 


London 


Boroughs 


Boroughs 






% 


% 


% 


% 


Behaviour of 


Always well 


'X 


'X 




1. 


pupils 


behaved 


J 






J 




Generally well 
behaved 


69 


63 


53 


64 




Sometimes well 
behaved 


24 


27 


38 


27 




Rarely well 
behaved 


3 


6 


9 


6 




Never well 
behaved 


0 


0 


0 


0 




No Response 


1 


0 


1 


0 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Comparison 

% 


Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Recommend 


Yes 


84 


76 


74 


77 


school 


No 


15 


22 


26 


21 




No Response 


2 


2 


1 


2 


N 




2,387 


4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 
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Greater 
London % 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Quality: London 


Much improved 


2 


4 


2 




Slightly improved 


18 


21 


18 




The same 


24 


26 


24 




Slightly worse 


14 


12 


14 




Much worse 


3 


4 


3 




Don't know 


37 


32 


37 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 

London 

% 


Key 

Boroughs 

% 


Non-key 

Boroughs 

% 


Well resourced 


Strongly agree 


19 


20 


18 




Agree 


50 


49 


50 




Not sure 


6 


4 


6 




Disagree 


22 


22 


22 




Totally disagree 


3 


4 


3 




No Response 


1 


0 


1 


Good reputation 


Strongly agree 


27 


14 


29 




Agree 


36 


45 


35 




Not sure 


17 


17 


17 




Disagree 


16 


19 


16 




Totally disagree 


3 


4 


3 




No Response 


0 


1 


0 


Bullying 


Strongly agree 


2 


4 


2 




Agree 


17 


25 


16 




Not sure 


18 


23 


18 




Disagree 


55 


46 


56 




Totally disagree 


7 


3 


8 




No Response 


0 


0 


0 


Chance to achieve 


Strongly agree 


30 


30 


29 




Agree 


57 


52 


57 




Not sure 


6 


8 


6 




Disagree 


6 


7 


6 




Totally disagree 


1 


2 


1 




No Response 


0 


1 


0 


Working to 


Strongly agree 


34 


38 


34 


improve 


Agree 


52 


46 


52 




Not sure 


9 


10 


8 




Disagree 


5 


5 


4 




Totally disagree 


1 


1 


1 




No Response 


0 


0 


0 


Involving parents/ 


Strongly agree 


24 


22 


24 


children's 

education 


Agree 


55 


56 


54 


Not sure 


14 


15 


14 




Disagree 


6 


6 


6 




Totally disagree 


1 


1 


1 




No Response 


0 


0 


0 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding , percentages may not sum to 100. 
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Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Distinct mission 


Strongly agree 


20 


14 


21 




Agree 


48 


50 


48 




Not sure 


17 


16 


17 




Disagree 


12 


17 


12 




Totally disagree 


2 


2 


2 




No Response 


1 


1 


1 


Working 


Strongly agree 


14 


10 


15 


collaboratively 
other schools 


Agree 


44 


45 


44 


Not sure 


26 


26 


26 




Disagree 


14 


16 


13 




Totally disagree 


2 


2 


2 




No Response 


1 


2 


1 


Opportunities 


Strongly agree 


16 


10 


16 


professional 


Agree 


45 


49 


45 


development 


Not sure 


14 


15 


14 




Disagree 


19 


20 


19 




Totally disagree 


5 


5 


5 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 



Greater Key Non-key 

London % Boroughs % Boroughs % 


Difficult pupil 


Strongly agree 


17 


10 


17 


supported 


Agree 


44 


43 


44 




Not sure 


13 


13 


13 




Disagree 


20 


24 


20 




Totally disagree 


5 


8 


5 




No Response 


1 


1 


1 


Communication 


Strongly agree 


6 


5 


7 


effective 


Agree 


36 


34 


36 




Not sure 


18 


18 


18 




Disagree 


31 


33 


31 




Totally disagree 


8 


10 


7 




No Response 


0 


0 


0 


Management good 


Strongly agree 


12 


8 


12 


relationships staff 


Agree 


46 


44 


46 




Not sure 


18 


19 


18 




Disagree 


18 


20 


18 




Totally disagree 


5 


8 


5 




No Response 


1 


1 


1 


I set objectives my 


Strongly agree 


16 


12 


17 


work 


Agree 


53 


45 


54 




Not sure 


11 


15 


11 




Disagree 


15 


22 


14 




Totally disagree 


4 


6 


4 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 



152 








Greater Key Non-key 

London % Boroughs % Boroughs % 


Pupils praised 


Strongly agree 


23 


18 


23 


work 


Agree 


69 


73 


68 




Not sure 


6 


6 


6 




Disagree 


2 


2 


2 




Totally disagree 


0 




0 




No Response 


0 


1 


0 


Control pupils 


Strongly agree 


10 


3 


11 


good 


Agree 


51 


50 


52 




Not sure 


19 


21 


19 




Disagree 


16 


23 


16 




Totally disagree 


3 


3 


3 




No Response 


1 


1 


1 


Teachers high 


Strongly agree 


17 


12 


17 


expectations 


Agree 


52 


54 


52 




Not sure 


18 


18 


17 




Disagree 


12 


14 


11 




Totally disagree 


1 


1 


1 




No Response 


1 


2 


1 


Teaching 


Strongly agree 


10 


7 


11 


informed research 


Agree 


48 


55 


47 




Not sure 


28 


24 


28 




Disagree 


12 


12 


12 




Totally disagree 


1 


1 


1 




No Response 


0 


1 


0 


Styles matched 


Strongly agree 


6 


3 


6 


needs pupils 


Agree 


46 


46 


46 




Not sure 


31 


32 


31 




Disagree 


16 


17 


16 




Totally disagree 


1 


1 


1 




No Response 


1 


1 


1 


Work 


Strongly agree 


11 


9 


11 


collaboratively 


Agree 


55 


60 


54 


colleagues 


Not sure 


18 


15 


18 




Disagree 


14 


14 


14 




Totally disagree 


2 


2 


2 




No Response 


0 


1 


0 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 


Key 


Non-key 






London % 


Boroughs % 


Boroughs % 


Important: 


Very important 


54 


61 


54 


Encouragement 

staff 


Quite important 


37 


30 


38 


No opinion 


5 


5 


4 




Not very important 


3 


3 


3 




Not important at all 


0 


0 


0 




No Response 


1 


1 


1 


Important: Non- 


Very important 


48 


46 


48 


contact time 


Quite important 


38 


39 


38 




No opinion 


8 


7 


8 




Not very important 


5 


7 


5 




Not important at all 


0 


1 


0 




No response 


1 


1 


1 


Important: Time 


Very important 


49 


45 


49 


for consolidation 


Quite important 


35 


34 


35 




No opinion 


10 


12 


10 




Not very important 


5 


6 


4 




Not important at all 


0 


1 


0 




No response 


1 


3 


1 


Important: Form 


Very important 


57 


48 


58 


filling 


Quite important 


29 


32 


29 




No opinion 


8 


9 


8 




Not very important 


5 


8 


5 




Not important at all 


0 


1 


0 




No response 


1 


2 


1 


Important: 


Very important 


57 


60 


57 


Professional 

development 


Quite important 


36 


33 


36 


No opinion 


4 


4 


4 




Not very important 


2 


i 


2 




Not important at all 


0 




0 




No response 


1 


2 


1 


Teams raise 


Very important 


62 


68 


62 


standards 


Quite important 


31 


27 


32 




No opinion 


4 


4 


4 




Not very important 


2 


1 


2 




Not important at all 


0 




0 




No response 


1 


1 


1 


More teaching 


Very important 


25 


33 


25 


assistants 


Quite important 


39 


41 


39 




No opinion 


19 


14 


20 




Not very important 


13 


8 


13 




Not important at all 


2 


2 


2 




No response 


1 


2 


1 


Smaller classes 


Very important 


59 


62 


59 




Quite important 


30 


28 


30 




No opinion 


6 


5 


6 




Not very important 


4 


3 


4 




Not important at all 


0 




0 




No response 


1 


2 


1 
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Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


More support staff 


Very important 


40 


45 


40 




Quite important 


43 


40 


43 




No opinion 


11 


11 


11 




Not very important 


5 


3 


5 




Not important at all 


0 


0 


0 




No response 


1 


1 


1 


Access to ICT 


Very important 


46 


49 


46 




Quite important 


38 


34 


39 




No opinion 


9 


9 


9 




Not very important 


5 


6 


5 




Not important at all 


1 


1 


1 




No response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Professional 


Very high 


14 


11 


14 


development 


Reasonably high 


59 


62 


59 




Not high 


21 


20 


21 




poor 


5 


6 


5 




No Response 


1 


1 


0 


N 




4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 


Key 


Non-key 






London % 


Boroughs % 


Boroughs % 


Industry 


Always motivated 


2 




2 




Generally 

motivated 


50 


45 


51 




Sometimes 

motivated 


38 


44 


38 




Rarely motivated 


8 


10 


8 




Never motivated 


0 




0 




No Response 


0 


1 


0 


N 




4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 







Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Live 


Same Borough 


34 


34 


34 




Different Borough 


51 


58 


50 




No 


14 


7 


15 




No Response 


0 


0 


0 


N 




4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 
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Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Like to live in 


Yes 


15 


26 


15 


London 


No 


83 


70 


83 




No Response 


2 


4 


2 


N 




662 


27 


633 


A single response item. Due to rounding, percentages may not sum to 100. 






Greater 


Key 


Non-key 






London % 


Boroughs % 


Boroughs % 


How long to travel 


Less than 15 


23 


25 


23 


to school 


15 to 30 


39 


38 


39 




31 to 45 


21 


18 


21 




46 to hour 


11 


11 


11 




More than hour 


5 


7 


5 




No Response 


1 


1 


0 


N 




4,597 


368 


4,224 



A single response item. Due to rounding, percentages may not sum to 100. 



Greater 


Key 


Non-key 


London % 


Boroughs % 


Boroughs % 



Specialist Schools 


Yes 


55 


54 


55 


valuable 


No 


43 


42 


43 




No Response 


3 


4 


3 


Training Schools 


Yes 


67 


68 


67 


valuable 


No 


26 


26 


26 




No Response 


6 


6 


6 


Advise friends 


Yes 


62 


55 


63 


send children 


No 


35 


43 


34 




No Response 


2 


2 


3 


Recommend 


Yes 


60 


69 


59 


London 


No 


37 


30 


37 




No Response 


3 


1 


3 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater Key Non-key 

London % Boroughs % Boroughs % 


Agree: New 


Strongly agree 


31 


33 


31 


refurbished 


Agree 


45 


45 


45 




Not sure 


13 


10 


13 




Disagree 


9 


8 


9 




Totally disagree 


1 


2 


1 




No Response 


1 


1 


1 


Agree: Up-to-date 


Strongly agree 


41 


48 


40 


ICT 


Agree 


43 


39 


44 




Not sure 


9 


8 


9 




Disagree 


5 


4 


6 




Totally disagree 


1 


1 


1 




No Response 


0 


1 


0 


Agree: London 


Strongly agree 


47 


59 


46 


unique skills 


Agree 


37 


31 


37 




Not sure 


10 


6 


10 




Disagree 


5 


3 


5 




Totally disagree 


1 


0 


1 




No Response 


1 


1 


0 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 







Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Agree: 


Strongly agree 


20 


25 


20 


Recognition 


Agree 


31 


34 


31 


London 


experience 


JNot sure 


34 


28 


34 


Disagree 


10 


8 


10 




Totally disagree 


4 


4 


4 




No Response 


1 


1 


1 


Agree: Support 


Strongly agree 


40 


45 


40 


from subject 


Agree 


49 


48 


49 


specialists 


Not sure 


8 


5 


8 




Disagree 


2 


1 


2 




Totally disagree 


1 


0 


1 




No Response 


1 


1 


1 


Agree: Key 


Strongly agree 


63 


67 


62 


Worker Housing 


Agree 


27 


26 


28 




Not sure 


7 


5 


7 




Disagree 


2 


1 


2 




Totally disagree 


1 


1 


1 




No Response 


1 


1 


1 


Agree: 


Strongly agree 


18 


16 


18 


Specialist/Training 


Agree 


28 


24 


28 


status 




Not sure 


31 


36 


31 




Disagree 


17 


18 


17 




Totally disagree 


5 


4 


5 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 
London % 


Key 

Boroughs % 


Non-key 
Boroughs % 


Agree: ICT 


Strongly agree 


41 


45 


41 


provision 


Agree 


49 


47 


49 




Not sure 


5 


6 


5 




Disagree 


3 


2 


3 




Totally disagree 


1 


0 


1 




No Response 


1 


1 


1 


Agree: Support 


Strongly agree 


38 


43 


37 


staff 


Agree 


46 


46 


46 




Not sure 


10 


5 


11 




Disagree 


4 


5 


4 




Totally disagree 


1 


1 


1 




No Response 


1 


1 


1 


Agree: 


Strongly agree 


57 


59 


57 


Refurbished well- 


Agree 


39 


38 


40 


resourced 


Not sure 


2 


2 


2 




Disagree 


0 


0 


0 




Totally disagree 


0 


0 


0 




No Response 


1 


1 


1 


Agree: Extra- 


Strongly agree 


41 


41 


41 


curricular 


Agree 


48 


50 


48 


opportunities 


Not sure 


8 


6 


9 




Disagree 


2 


1 


2 




Totally disagree 


0 


0 


0 




No Response 


1 


1 


1 


Agree: Behaviour 


Strongly agree 


75 


80 


75 


reward systems 


Agree 


23 


19 


23 




Not sure 


1 


0 


1 




Disagree 


0 


0 


0 




No Response 


1 


1 


1 


Agree: Work 


Strongly agree 


35 


37 


35 


experience pupils 


Agree 


47 


47 


47 




Not sure 


13 


11 


13 




Disagree 


4 


4 


4 




Totally disagree 


1 


0 


1 




No Response 


1 


1 


1 


Agree: Matching 


Strongly agree 


51 


52 


51 


teaching styles 


Agree 


39 


36 


39 




Not sure 


7 


10 


7 




Disagree 


2 


1 


2 




Totally disagree 


0 


1 


0 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 


Key 


Non-key 






London % 


Boroughs % 


Boroughs % 


Important: 


Very important 


84 


85 


84 


Parental 

involvement 


Quite important 


14 


13 


14 


education 


No opinion 


1 


1 


1 




Not very important 


0 


0 


0 




No Response 


1 


1 


1 


Important: 


Very important 


43 


45 


43 


Parental 

involvement 


Quite important 


41 


37 


41 


school 


No opinion 


10 


11 


10 




Not very important 


5 


7 


5 




Not important at all 


1 




1 




No Response 


1 


1 


1 


Important: 


Very important 


28 


36 


27 


Extending the 
school 


Quite important 


34 


33 


34 


No opinion 


22 


17 


22 




Not very important 
Not important at all 


12 


10 


12 




4 


3 


4 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater 


Key 


Non-key 


London % 


Boroughs % 


Boroughs % 



Important Yr 7: 


Very important 


39 


45 


39 


Support transition 


Quite important 


46 


43 


46 




No opinion 


9 


8 


9 




Not very important 


5 


3 


5 




Not important at all 


1 




1 




No Response 


1 


1 


1 


Important Yr 7: 


Very important 


19 


25 


19 


Reduce number 


Quite important 


29 


30 


29 


teachers 












No opinion 


22 


19 


22 




Not very important 


24 


21 


25 




Not important at all 












4 


2 


4 




No Response 


1 


2 


1 


Important Yr 7: 


Very important 


20 


23 


20 


Buildings 


Quite important 


32 


32 


33 


primary-style 


No opinion 


20 


19 


20 




Not very important 


22 


22 


22 




Not important at all 












4 


3 


4 




No Response 


1 


1 


1 


Important Yr 7: 


Very important 


11 


15 


11 


Pupils one base 


Quite important 


17 


23 


17 




No opinion 


18 


17 


18 




Not very important 


37 


32 


38 




Not important at all 












15 


11 


16 




No Response 


1 


2 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Greater Key Non-key 

London % Boroughs % Boroughs % 


Important Yr 10: 


Very important 


43 


49 


42 


Work-related 


Quite important 


44 


40 


44 


learning 


No opinion 


7 


5 


7 




Not very important 


5 


5 


5 




Not important at all 


1 


0 


1 




No Response 


1 


1 


1 


Important Yr 10: 


Very important 


43 


49 


42 


Vocational 


Quite important 


43 


42 


43 


curriculum 












No opinion 


8 


5 


8 




Not very important 


4 


3 


4 




Not important at all 


1 


0 


1 




No Response 


1 


1 


1 


Important Yr 10: 


Very important 


53 


58 


53 


Careers guidance 


Quite important 


38 


35 


39 




No opinion 


6 


5 


6 




Not very important 


2 


1 


2 




Not important at all 


0 




0 




No Response 


1 


1 


1 


Important Yr 10: 


Very important 


32 


36 


31 


Learning Mentor 


Quite important 


45 


43 


45 




No opinion 


15 


13 


15 




Not very important 


6 


6 


6 




Not important at all 


1 


1 


1 




No Response 


1 


1 


1 


N 




4,597 


368 


4,224 



A series of single response items. Due to rounding, percentages may not sum to 100. 
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Appendix F Factor analysis of teacher and pupil 
attitudes - technical appendix 

Exploratory factor analyses were carried out to consolidate the data on the teacher 
questionnaires and the Year 7 and Year 10 pupil questionnaires. These produced more 
robust measures of attitudes towards their school than would have been possible if 
using each of the individual variables. 

Factor analysis looks for variables and items that correlate highly with each other. The 
existence of such correlations between variables suggests that those variables could be 
measuring aspects of the same underlying issues. These underlying issues are known 
as factors. Thus, the aim of the factor analyses was to derive a smaller number of 
‘attitude’ composite variables from selected questions on the questionnaire which 
could be used to explore the attitudes of teachers and pupils in further detail. 

Items that appeared to relate closely to one another were grouped together as a scale 
for use in subsequent analyses. Different items allowed a different range of responses 
as appropriate. Many of the items in the questionnaire invited respondents to express 
their agreement with a statement on a five point scale from “strongly agree” to 
“totally disagree”. For other questions respondents might indicate whether a statement 
is true or false, the frequency that described circumstances occur, the extent to which 
they feel the factors described in the question are important, or to give a rating of 
certain aspects of their school. 

Year 7 and Year 10 questionnaires 

Initial analysis considered responses of pupils in year 7 and year 10 separately. 
However, there were extreme similarities in the factor structure that was discovered 
within each group. As a result it was considered expeditious to group questions into 
factors in the same way for each year group. 

Three separate factors were identified relating to different aspects of pupils’ attitudes. 
These three factors were related to: 

• The quality of pupils’ relationship with their teacher, 

. The extent to which pupils had witnessed and experienced poor 
behaviour bullying, 

. The extent to which pupils like their school. 

These scales were then submitted to a test of reliability (Cronbach’s alpha) for each 
year group to examine the extent to which the items which made up the scale were 
mutually correlated and thus measuring essentially the same construct. Values close to 
1 are perfectly correlated, and values around 0 would imply no mutual relationship. 

As shown below, the factor related to pupils’ experience had the lowest reliability 
coefficient (0.76 for each year group); however, it was comfortably high enough for it 
to be included in the subsequent analyses. 

A description of the individual items on the questionnaire that made up each factor, 
and the reliability of the factors is presented below. 
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Factor 1: Quality of pupils’ relationship with their teacher 

• Most things I work on in school are really interesting. 

• My teachers take time to discuss my progress with me, and advise me how 
I can improve my work. 

• Most of the teachers here are respected by the pupils. 

• Most teachers here treat the pupils with respect. 

• Most teachers are good at keeping control in the classroom. 

• How often to teachers praise you when you have tried hard? 

• How often do you feel you can go to a teacher with a problem? 

• Do you think teachers deal effectively with bullying? 

• How often do you have books and resources to take home to help with 
your homework? 

• How often do teachers explain clearly what you are supposed to learn in 
the lesson? 

• How many of your teachers have you got on well with this year? 

• How many of your teachers do you think are good teachers? 

• How many of your teachers are good at dealing with bad behaviour in 
class or around the school? 

Year 7 Reliability=0.85, Year 10 Reliability=0.85. 

Factor 2: Extent to which pupils witness and experience poor behaviour and 
bullying 

• How often do pupils make fun of people who work hard? 

• How often are other pupils so noisy in lessons that you find it difficult to 
work? 

• Do you think that bullying is a particular problem at your school? 

• Do you think that racism is a particular problem at your school? 

• How often do pupils at your school try to disrupt lessons? 

• How often have you been bullied by other pupils this term? 

• How often have you seen other pupils bullied? 

Year 7 Reliability=0.76, Year 10 Reliability=0.76. 
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Factor 3: Extent to which pupils like their school 



• Even when I am at school I sometimes deliberately miss lessons, 
(negative) 

• Would you prefer to have gone to a different school? (negative) 

• This school is a good school. 

• Most of the time I do not want to go to school, (negative) 

• School work here is dull and boring, (negative) 

• This school is giving me a good education. 

• Do you feel that your school is better or worse than most schools? 

• How often do you behave badly at school? 

• This term how often have you missed school without permission from 
school? 

• How many teachers have you got on well with this year? 



Year 7 Reliability=0.77, Year 10 Reliability=0.79. 

Teacher questionnaires 

Six separate factors were identified relating to different aspects of teachers’ feelings 
about their school and teaching in London in general. These three factors were related 
to: 



. Extent to which school is a good school for teachers. 

. Importance of non-curricular support. 

• Importance of time and workforce remodelling. 

. Rating of the behaviour of pupils. 

• Importance of improving transition 

. Rating of good classroom practice. 

As with the pupil factors, these scales were then submitted to a test of reliability 
(Cronbach’s alpha) to examine the extent to which the items which made up the scale 
were mutually correlated and thus measuring essentially the same construct. 

A description of the individual items on the questionnaire that made up each factor, 
and the reliability of the factors is presented below. 
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Factor 1: Extent to which school is good for teachers 

• Which of the following best describes your feeling about work at this 
school? 

• Overall, how has the quality of schooling at your school changed over the 
last 12 months? 

• Staff here deal effectively with bullying among pupils. 

• The school seeks to give every pupil the chance to achieve his/her 
potential. 

• This school is working hard to improve. 

• This school is committed to involving parents/carers in their children’s 
education. 

• This school has high staff morale. 

• This school has a distinct mission and ethos. 

• This school is committed to working collaboratively with other schools to 
support pupils’ learning. 

• The school offers me a wide range of opportunities to meet my 
professional development needs. 

• Senior Management provides good leadership. 

• If you need help with a difficult pupil you are fully and appropriately 
supported. 

• Communication in the school is effective. 

• Senior Management maintains good relationships with staff. 

• Senior Management deals effectively with unauthorised pupil absence. 

• The way I’m managed means that I set and agree appropriate objectives 
for my work with my line manager. 

• Teachers here work collaboratively with colleagues to develop their skills 
as teachers. 

• How do you rate the continuing professional development provided by 
your school? 

• Would you recommend the school to other teachers as a good place to 
work? 



Reliability =0.92. 



Factor 2: Importance of non-curricular support 

How important do you think the following factors are for improving your 
satisfaction/morale as a teacher? 

• Better access to ICT (to support teaching and learning). 
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To what extent do you agree that the following are important in helping you improve 
pupils’ learning? 

• Adequate ICT provision. 

• Teaching support staff (e.g. Learning Mentors, Personal Tutors). 

• Refurbished and well-resourced schools. 

• Extra-curricular learning opportunities. 

• Relevant work experience for pupils through good partnerships with the 
business community. 

How important do you think the following factors are for London schools? 

• Parental involvement in the school. 

• Extending the school to bring other services on to the school site, such as 
Social Services, Health Centres and adult learning opportunities. 

How important do you think the following factors are for London Year 7 pupils? 

• More support for pupils in transition between primary and secondary 
schools. 

How important do you think the following factors are for London Year 10 pupils? 

• Work-related learning. 

• Vocational curriculum. 

• Individual careers guidance. 

• Having a Learning Mentor. 

Reliability=0.82. 

Factor 3: Importance of time and workforce remodelling 

How important do you think the following factors are for improving your 
satisfaction/morale as a teacher? 

• More non-contact time. 

• Less change and more time for consolidation. 

• Less form filling. 

• Smaller classes. 

• More support staff (technical, administrative). 

Reliability=0.63. 

Factor 4: Rating of the behaviour of pupils 

• This school has a good reputation in the community. 
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• Bullying among pupils is a particular problem at this school (negative). 

• Control of pupils is good. 

• Teachers here have high expectations of all pupils. 

• Which of the following best describes how you find the behaviour of most 
pupils in the school? 

• How do you rate the industry of most pupils in the school? 

• Would you advise friends to send their children to this school? 

• Would you recommend the school to other teachers as a good place to 
work? 

Reliability =0.84. 



Factor 5: Importance of improving the transition process 

How important do you think the following factors are for London Year 7 pupils? 

• More support for pupils in transition between primary and secondary 
schools. 

• Timetables which reduce the number of new teachers pupils meet in 
secondary schools. 

• Buildings which create more welcoming primary-style environments for 
the youngest children. 

• Allowing Year 7 pupils to stay in one base as much as possible (i.e. 
teachers to move to pupils). 



Reliability =0.75. 



Factor 6: Rating of good classroom practice 

• Pupils are praised and encouraged in their work. 

• Most lessons are motivating and challenging. 

• Teachers here have high expectations of all pupils. 

• Teaching is informed by up-to-date research and/or best practice from 
elsewhere. 

• Teaching styles are matched to the needs of individual pupils. 

• Teachers here work collaboratively with colleagues to develop their skills 
as teachers. 

Reliability=0.84. 
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Appendix G Multilevel modelling of factor analysis of the 
attitudes and experiences of pupils and 
teachers in London - technical appendix 

Factor analysis used questionnaires from Year 7 pupils, Year 10 pupils and teachers to 
develop quantitative measures of the attitudes and experiences of pupils and teachers 
in London. This work led to the development of the following factors; 

Pupil questionnaire 

• The quality of pupils’ relationship with their teacher. 

• The extent to which pupils had witnessed and experienced poor behaviour 
and bullying. 

• The extent to which pupils liked their school. 

Teacher questionnaire 

• Extent to which school is a good school for teachers. 

• Importance of non-curricular support. 

• Importance of time and workforce remodelling. 

• Rating of the behaviour of pupils. 

• Importance of improving transition. 

• Rating of good classroom practice. 



Multilevel modelling 

The factor scores relating to each of these areas were rescaled to range between 0 and 
10. These factor scores were then taken forward for further analysis. 

Multilevel modelling was used to enable the relationships between the scores 
described above and various pupil and school characteristics to be explored. 

Multilevel modelling is a development of a common statistical technique known as 
“regression analysis”. This is a technique for finding a relationship which allows us to 
predict the values of some measure of interest (‘dependent variable’) given the values 
of one or more related measures. In our case wish to predict pupils’ attitudes given 
some background factors, such as whether they are eligible for free school meals and 
the size of the school they attend (these are sometimes called ‘independent 
variables’). 

Approaching analysis using an over-arching method like this is important since many 
of the background variables we are considering are themselves related. For example, 
gender and prior academic achievement are related, that is, girls generally have better 
prior achievement than boys. Multilevel modelling allows us to disentangle the effects 
of these related characteristics. For example results will show the difference between 
boys and girls that would be seen if prior achievement was equal between the two 
groups. 

Multilevel modelling takes account of the fact that data is grouped into similar 
clusters at different levels. For example, individual pupils are grouped into schools, 



168 




and those schools are grouped within local authorities (LAs). There may be more in 
common between pupils within the same school than with pupils in other schools, and 
there may be elements of similarity between different schools in the same LA. 
Explicitly estimating the similarities within nested groups allows multilevel modelling 
to produce more accurate estimates than simpler regression techniques. 

Information about individual pupils was derived from the National Pupil Dataset and 
from certain questions in the questionnaire. In addition to this pupil post codes 
provided on the NPD were matched to census information to give indications of 
occupational status, health and deprivation in the areas that each pupil lived in. School 
level information was obtained from the NFER’s register of schools and other 
publicly available data. The analysis found a large number of relationships between 
attitudes and the background characteristics of pupils and schools. 

Information about the individual teachers came from questions in the questionnaire. 
School level variables about the school that each teacher came from were available 
from the NPD and also from census data. 

Pupil results 

Variation within schools and LAs 

In technical language, the multilevel model results comprise the random variances at 
each level at each stage of model fitting, plus the coefficients of the background 
variables in the ‘full model’. From estimated standard errors we may deduce whether 
or not variances or coefficients are statistically significant at the five per cent level, as 
well as 95 per cent confidence intervals for each parameter. 

Random variances at each level give an estimate of the importance of the school and 
LA where pupils attend in determining their attitudes towards school. 
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Table 1: Percentage of variance in factor scores attributed to pupils, schools 

and LAs 



Percentage of variance at 
each level 


Factor 


Relationship with 
teachers % 


Bad pupil 

behaviour/ bullying 

% 


Pleased with school 

% 




Year 7 


Year 10 


Year 7 


Year 10 


Year 7 


Year 10 


Before taking account background characteristics 


LA 


1.4 


0.9 


1.1 


0.0 


2.0 


1.0 


School 


8.2 


6.8 


15.1 


11.8 


10.7 


9.9 


Pupil 


90.4 


92.3 


83.9 


88.2 


87.3 


89.1 


Remaining variance after taking account background characteristics 


LA 


0.8 


0.1 


0.1 


0.0 


0.5 


0.1 


School 


6.0 


5.6 


4.8 


5.5 


4.6 


4.9 


Pupil 


93.2 


94.3 


95.2 


94.5 


94.9 


95.0 



For most outcomes roughly ten per cent of the variation in pupil factor scores is seen 
in the differences between different schools. The exceptions to this are pupils’ 
experiences of bad behaviour in Year 7, and relationships with teachers in Year 10. It 
is clear that there is comparatively far more variation between schools in levels of bad 
behaviour experienced by Year 7s and far less variation between schools in the degree 
to which Year 10 pupils have good relationships with teachers. In all cases the amount 
of variation between different LAs is small relative to the differences between pupils 
within a school. 

The lower section of the table investigates the amount of variation at each level once 
we have controlled for background characteristics such as gender, prior attainment 
and school size. It estimates how much variation we would see between schools if 
these characteristics were the same across London. For all factors we see roughly five 
per cent of the variation in attitudes can be attributed to the school they attend and 
roughly 95 per cent of variation being contained in the differences between pupils 
within the same schools. Virtually none of this unexplained variation is seen in 
differences between LAs. 
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Pupil Level Variables 

The relationship between each of the three factors and pupil level characteristics for 
Year 7 and Year 10 is described in the tables below. 



Table 2: Relationships between factor scores and pupil characteristics measured 
on the NPD 



Pupil level variables (NPD) 


Relationship with 
teachers 


Bad pupil 
behaviour/bullying 


Pleased with school 




Year 7 


Year 10 


Year 7 


Year 10 


Year 7 


Year 10 


Intercept 


4.19 


3.54 


5.55 


5.00 


4.72 


4.53 


Key Stage 2/3 Average Level 


-0.20 


-0.03 


-0.24 


-0.13 




0.14 


Missing Key Stage 2/3 Information 


0.44 


0.48 


0.22 


0.24 


0.27 


0.30 


Female 


-0.08 


-0.07 




0.11 


0.19 


0.05 


Eligible for Free School Meals 










-0.09 




SEN - School action/plus 


0.07 




0.08 


0.09 


-0.10 


-0.08 


SEN - Statemented 


0.31 


0.44 


0.21 


0.42 




0.27 


Joined school after Year 7 


NA 


0.28 


NA 


0.15 


NA 


0.26 


English as an additional language 


0.13 


0.19 


0.11 


0.16 


0.08 


0.20 


Ethnicity - White non-UK 






0.22 








Ethnicity - Asian/British Asian (Indian) 






0.20 


0.10 


0.10 


0.12 


Ethnicity - Asian/British Asian (Pakistani) 






0.24 






0.21 


Ethnicity - Asian/British Asian (Bangladeshi) 


-0.18 












Ethnicity - Asian/British Asian (Other) 




0.14 


0.38 


0.28 


0.14 


0.23 


Ethnicity - Black/Black British (Caribbean) 


-0.50 


-0.35 


-0.11 


-0.29 


-0.29 


-0.09 


Ethnicity - Black/Black British (African) 


-0.43 






-0.12 


-0.14 


0.20 


Ethnicity - Black/Black British (Other) 


-0.47 


-0.32 




-0.19 


-0.20 




Ethnicity - Chinese 






0.29 


0.53 






Ethnicity - Any Mixed Background 


-0.28 


-0.16 






-0.13 


-0.11 


Ethnicity - Any Other non-UK Ethnic Group 


-0.12 




0.16 


0.15 






Ethnicity - Refused 




-0.22 
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Table 3: Relationships between factor scores and pupil characteristics measured 
on the questionnaire 



Pupil level variables (Questionnaire) 


Relationship with 
teachers 


Bad pupil 
behaviour/bullying 


Pleased with school 




Year 7 


Year 10 


Year 7 


Year 10 


Year 7 


Year 10 


Most teachers set regular homework 


0.59 


0.69 


-0.26 


-0.23 


0.41 


0.53 


Pupil has access to computer at home 


0.14 




-0.13 




0.16 


0.14 


Pupil has access to internet at home 


-0.07 






-0.07 






Pupil has books at home to read or looks 
things up in 


0.57 


0.51 






0.62 


0.53 


Pupil has somewhere quiet to work at home 


0.74 


0.59 


-0.35 


-0.35 


0.74 


0.53 


Pupil's parents attend parents' evenings 


0.22 


0.25 


-0.09 


-0.17 


0.34 


0.49 


Pupil's parents help out in classroom 


0.21 


0.32 


0.21 


0.36 






Pupil's parents attend school social events 


0.34 


0.45 


-0.09 




0.33 


0.51 


Pupil's parents come to school because they 
are having problems 


0.08 


0.11 


0.56 


0.48 






Pupil's parents come to school because you 
have been in trouble at school 


-0.47 


-0.51 


-0.07 


-0.10 


-0.61 


-0.78 


Pupil gets to school on foot 


-0.09 




0.06 




-0.06 




Pupil gets to school on bicycle 








0.14 




-0.16 


Pupil gets to school on public transport 


-0.06 








-0.09 




Pupil gets to school by car 




0.05 










Distance to school - 15 to 30 minutes 


-0.11 


-0.09 








-0.08 


Distance to school - 3 1 to 45 minutes 


-0.23 


-0.13 


0.08 




-0.13 


-0.15 


Distance to school - more than 45 minutes 


-0.32 


-0.23 


0.20 


0.15 


-0.31 


-0.27 
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School Level Variables 

The relationship between each of the three factors and school level characteristics for 
Year 7 and Year 10 is described in the tables below. 



Table 4: Relationships between factor scores and school level variables 



School level variables 


Relationship with 
teachers 


Bad pupil 
behaviour/bullying 


Pleased with 
school 




Year 7 


Year 10 


Year 7 


Year 10 


Year 7 


Year 10 


Inner London School 






-0.20 


-0.22 






Active specialist school during 2004/2005 








0.16 


0.16 




Arts Specialist School 












-0.20 


Maths and Computing Specialist School 




0.33 


-0.56 


-0.45 






Selective school 


0.40 




-0.71 




0.51 




Boys' school 






0.31 


0.30 






Girls' School 






-0.51 


-0.45 






Faith school 






-0.19 








Number of pupils in years 7 to 1 1 (effect per 
100 pupils) 


-0.04 




0.04 




-0.03 




% entitled to FSM (effect equivalent to 10% 
change) 




0.04 


0.17 


0.10 


-0.10 


-0.06 


% of pupils with special needs with 
statements (effect equivalent to 10% change) 








0.07 






% EAL pupils (effect equivalent to 10% 
change) 






-0.01 


-0.01 






PupihTeacher ratio 


-0.04 


-0.04 


0.04 


0.05 


-0.05 


-0.08 



Census Variables 

Very few of the census variables used in modelling yielded significant relationships. 
The few significant coefficients that were found are displayed in the table below. 



Table 5: Relationships between factor scores and 


information from 20( 


► 1 census 


Census variables 


Relationship with 
teachers 


Bad pupil 
behaviour/bullying 


Pleased with school 




Year 7 


Year 10 


Year 7 


Year 10 


Year 7 


Year 10 


% of people aged 16-74 with qualifications 
level 4 or 5 in OA (effect equivalent to 10% 
change) 










0.04 




% of people aged 16-74 in routine 
occupations in OA (effect equivalent to 
10% change) 


0.05 








0.05 




% of people in OA with not good health 
(effect equivalent to 10% change) 




-0.10 










% of households in OA not deprived in any 
dimension (effect equivalent to 10% 
change) 




-0.03 











OA - Output area 
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Teacher results 

Variation within schools and LAs 

Random variances at each level give an estimate of the importance of the school and 
LA where teachers work in determining their attitudes towards school. 



Table 6: Percentage of variance in factor scores attributed to teachers, schools 
and LAs 



Percentage of variance 
at each level 


Factor 


Good 
school for 
teachers % 


Non- 

curricular 
support % 


Time and 
workforce 
remodelling 

% 


Behaviour 
of pupils % 


Improving 
transition % 


Good 
classroom 
practice % 


Before taking account background characteristics 


LA 




1.5 




2.7 


2.0 


0.7 


School 


26.0 


6.1 


2.6 


49.2 


7.3 


22.8 


Teacher 


74.0 


92.4 


97.4 


48.2 


90.8 


76.5 


Remaining variance after taking account background characteristics 


LA 










0.3 




School 


23.0 


2.7 


2.3 


22.5 


3.5 


14.4 


Teacher 


77.0 


97.3 


97.7 


77.5 


96.2 


85.6 
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Teacher Level Variables 



Table 7: Relationships between factor scores and pupil characteristics measured 
on the NPD 



Variable 


Good 
school for 
teachers 


Non- 

curricular 

support 


Time and 
workforce 
remodelling 


Behaviour 
of pupils 


Improving 

transition 


Good 

classroom 

practice 


Constant term 


6.02 


7.99 


8.22 


4.66 


5.64 


6.56 


Key Borough 














Inner London 














Female 




0.41 


0.27 




0.15 




Missing gender 


0.25 












Below 30 






-0.35 


-0.17 


-0.31 




30-39 


-0.10 






-0.09 






40-49 




-0.12 










over 50 




-0.24 










Bangladeshi 




0.38 


0.56 








Black African 


0.59 


0.46 


-0.33 


0.47 




0.50 


Black Caribbean 


0.28 


0.28 










Black other 










1.34 




Chinese 














Indian 




0.31 


0.22 








Pakistani 














White British 














Indian 






0.13 


-0.12 






Mixed ethnicity 














Missing ethnicity 










0.35 




Part time 




-0.15 


-0.16 




0.25 


-0.16 


Supply teacher 


0.57 




-0.49 






0.51 


Class teacher with 
responsibilities 














Cross school 
responsibilities no 
teaching role 


0.33 


0.42 


-0.46 




0.58 




Plead of department 


0.23 




0.19 


0.17 






Advanced skills teacher 


0.47 


-0.30 










Assistant head 


1.48 




-0.31 


0.81 


0.35 


0.30 


Deputy head 


1.81 


0.23 


-0.64 


1.17 


0.51 


0.47 


Plead teacher 


2.07 


0.36 


-1.14 


1.41 




0.65 


London teacher 














London borough 


-0.20 






-0.10 


0.16 


-0.10 


London non-borough 


-0.15 












Short distance to work 















175 





School Level Variables 



Table 8: Relationships between factor scores and school level variables 



Variable 


Good 
school for 
teachers 


Non- 

curricular 

support 


Time and 
workforce 
remodelling 


Behaviour of 
pupils 


Improving 

transition 


Good 

classroom 

practice 


Girls school 








0.34 






Boys school 














GCSE lowest quintile 








-1.06 


0.64 


-0.60 


GCSE 2nd lowest 
quintile 








-0.59 


0.44 


-0.43 


GCSE 2nd highest 
quintile 


0.88 


-0.24 




0.85 




0.52 


GCSE highest quintile 


0.78 


-0.23 




1.08 




0.51 


Active specialist school 
during 2004/2005 




-0.11 




0.10 




0.28 


Technology Specialist 
School 














Arts Specialist School 












-0.37 


Science Specialist School 














Sports Specialist School 














Language Specialist 
School 














Maths and Computing 
Specialist School 








0.56 






Business and Enterprise 
Specialist School 










0.59 




Other Specialist School 








0.70 






Secondary modern school 














Comprehensive to 16 
school 














Selective school 




-0.36 










Faith school 














Number of pupils in 
years 7 to 1 1 (hundreds) 










0.05 




% entitled to FSM 




0.01 










% of pupils with special 
needs with statements 














% EAL pupils (ASC 04) 














% white British (ASC 04) 








0.01 






No. ethnic categories in 
school 1-18 (ASC 04) 












0.08 


pupil: teacher ratio 


-0.09 






-0.11 




-0.06 
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Census Variables 



Table 9: Relationships between factor scores and information gathered from the 
2001 census 



Variable 


Good 
school for 
teachers 


Non- 

curricular 

support 


Time and 
workforce 
remodelling 


Behaviour 
of pupils 


Improving 

transition 


Good 

classroom 

practice 


mean % of people aged 16- 
74 who are unemployed 














% of people aged 16-74 
with no qualifications in OA 








-0.10 






% of people aged 16-74 
with qualifications level 4 or 
5 in OA 














% of people aged 16-74 in 
managerial or professional 
occupations in OA 




-0.01 




-0.13 






% of people aged 16-74 in 
routine occupations in OA 














% of households that have 
lone parent with dependent 
children in OA 








-0.09 


0.07 




% of people in OA with not 
good health 














% of households in OA not 
deprived in any dimension 


-0.10 










-0.08 


% households deprived in 3 
or 4 dimensions 


-0.20 


-0.03 








-0.15 


% of households where 
whole household lived at the 
same address one year ago 


-0.13 






-0.09 




-0.12 



OA - Output area 
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